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Introduction to the Portfolio.
It has taken me quite some time to reach this point. This point being the ending of a 
significant period of academic, professional and personal development yet at the same time a 
beginning. I don’t know as of yet, what this beginning has in stall for me but I know that I 
face it with the armoury of knowledge, experience, personal awareness and curiosity 
necessary to be a counselling psychologist.
The aim of this portfolio is to demonstrate through the selection of academic, clinical and 
research papers provided my development within the field of Counselling Psychology and 
how I ultimately acquired my armoury.
Before I embark however, on a description of each dossier and the work contained within it 
perhaps it is prudent to first begin with an account of the pathway, which brought me to this 
point.
Background.
I completed my psychology degree at a time before Counselling Psychology was recognised 
by the British Psychological Society and where Clinical Psychology was still very much 
entrenched in the world of operant conditioning and reinforcers. This was a world that 
seemed to me, to try to reduce humanity to component parts rather than embrace the richness 
of the complexity that is to be human. As such I decided to leave what I experienced as the 
restrictive monochrome world of psychology in search of the colour, which I had found in the 
realm of psychoanalysis.
The year that I spent undertaking a Master of Arts in psychoanalysis exposed me to not only 
Freudian thinking, but also to the work of other theorists such as Lacan, Jung, Laplanche and 
Ferenczi. Each of who provided distinct ways of understanding and working with the human 
condition. During this period I also relished the opportunity to explore theoretical 
intersections for example where surrealism, existentialism, and psychoanalysis met or how 
the ontological question could be addressed within Cartesian and psychoanalytic arenas.
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I was determined following this challenging yet exhilarating year to train to be a 
psychotherapist, however as I was still very young I took some time away from academia to 
digest my experiences. As my philosophy has always been that it’s pointless learning about 
psychology if you don’t experience it, I embarked on ventures that drew me into direct 
contact with groups of people who ultimately taught me a considerable amount about myself 
and offered meaning to my hereto, theoretical musings. These individuals were those with 
learning disabilities, also those severely affected by autistic spectrum disorders and the 
multitude of children and adolescents removed from their families for their own protection, 
all of whom I had the great fortune to work with.
It was several years before I undertook my first training in psychoanalytic psychotherapy, as 
in retrospect I was too occupied with the above process of growing up. However, I reached a 
point whereby my experiences and my education were now at an equal level and it felt 
important to my continued development to return to study. As such I engaged in a part-time 
course, which, meant that I continued with my work with children and adolescents at the 
same time. This afforded me the opportunity of marrying together theory with practice, which 
strengthened my development and motivated me to continue learning in this way.
Following from this I spent two years at the Portman Clinic, which is a forensic service, 
affiliated to the Tavistock NHS Trust. Here I undertook a training in Forensic Psychotherapy, 
which proved invaluable to the work that I was undertaking with adolescents in transition 
back into the community having been incarcerated. It was my experiences here and when 
working with a young offender within a Young Offender Institution that set the foundation 
for the research presented in this portfolio.
Following this training, I again took time to consolidate and develop my skills as a 
practitioner, however I soon realised that in order for me to work as a therapist I needed to 
undertake a further training. It was at this point now nearly four years ago, that I found 
myself at in a dilemma. My dilemma being how to both undertake research regarding young 
offenders yet at the same time gain a practitioner qualification. Further, through my 
experiences of working with a diverse range of client groups I realised that I needed to use 
different techniques and began to question if working solely within one model of therapy 
might be too restrictive. Oblivious to Counselling Psychology I made the decision to embark 
on a PhD, as it was the research that was most prominent in my thinking. It was during the
7
process of securing a supervisor that I randomly happened to mention my dilemma to a 
colleague who swiftly dispatched me to the University of Surrey web site.
My decision was clear and made within moments of reading about this doctorate. It became 
apparent that I could indeed have it all, but as I have found out over these three years, only if 
I was prepared to work very, very hard to achieve it.
Academic Bossier.
The Academic Dossier contains three essays, one taken from each year of my training. They 
have been chosen as they in part, offer a representation of my understanding of the theoretical 
concepts underpinning the diverse therapeutic models I will use as a counselling 
psychologist. They also however, serve an additional function, as they provide segues into the 
work presented in the clinical and research dossiers.
The first essay presented uses Winnicott’s (1958) quotation to explore the concept of 
adolescence with a focus on delinquency. The failures to accomplish the tasks of adolescence 
are used as a way of demonstrating what happens to the adolescent when delinquency rather 
than the ‘normal’ challenges of adolescence occurs.
The implications of this process on clinical practice are discussed and models of therapy 
outlined which in part address the complex difficulties that the delinquent adolescent throws 
at the therapist. This essay laid the foundation for my research and through this exploration a 
pathway of delinquency using Attachment Theory (Bowlby, 1979) was devised.
The second essay presented examines the concept of envy using a Kleinian (1957), theoretical 
model. The essay traces the development of the concept of envy in the realms of 
psychoanalysis and outlines its turbulent inception and how contentious a concept it remains 
even today. Yet the case presented argues that it is at the detriment of the therapy if envy is 
not addressed as part of the work.
This paper was written in the context of the therapy that I was struggling to undertake at the 
time with a client within my placement. For several weeks I had encountered therapeutic 
attack in session, which with the support of my supervisor I had finally been able to identify
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as envious assaults. Although, I found it very comforting to be able to understand the process 
I felt no further on in how to address this. It was through an examination of the research 
undertaken on how to work with an envious client as presented in this essay that I gained a 
clearer picture of how to adapt my technique.
The final essay presented in this section has been included, as similarly to the previous paper 
it was written as a consequence of my experiences in placement. The essay explores the 
impact on the therapist of working with individuals with high suicide risk. The paper also 
uses Dialectical Behaviour Therapy (DBT), as an example of how a model of therapy can 
facilitate the therapist in such a precarious endeavour.
The essay uses examples of the types of behaviours that individuals with Borderline 
Personality Disorder (BPD), at times present with to highlight how arduous the therapeutic 
task can be. The paper continues with examples of how this impacts on the therapist and how 
easy it might be for them to break therapy boundaries without a robust framework. DBT was 
chosen as an example of a model of therapy where such robustness can be found. I used this 
as an example for two reasons, firstly because it is perhaps the only recognised model, which 
has been devised specifically to work with suicidal and para-suicidal behaviours. Secondly, as 
I was beginning to work with this model at the time of writing the essay I had a vested 
interest in spending time exploring how DBT functioned.
This paper concludes the Academic Dossier where examples have been presented which 
demonstrate my engagement in different models of therapy, but also how I have been able to 
integrate theory and practice.
Therapeutic Practice Dossier.
The papers within this dossier have been presented to evidence the variety of clinical practice 
and the diversity of experiences that I have encountered. The Clinical paper presented at the 
end of this section draws together all of these experiences and shows how my development as 
a counselling psychologist has been enhanced as a result.
The first document presented provides an outline of each of the three placements that I have 
been fortunate to have worked in. It describes the variety of therapeutic models I have worked
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within, most notably systemic, psychodynamic and cognitive behavioural, and the variety of 
clients and range of presenting concerns addressed.
Each placement I have undertaken has provided quite different learning opportunities for me 
such as attending academic seminars, designing service audit questionnaires, to being a Care 
Co-ordinator. An overview of the breadth of these opportunities and activities engaged with is 
presented in th e ‘Additional Professional Activities’.
The final paper presented in this section has perhaps been the most personally challenging to 
write, as it required me to examine my development as a counselling psychologist and how 
the integration of my academic, clinical and personal endeavours has facilitated that process.
Needless to say my personal training journal and use of personal therapy helped me to reflect 
on my process when completing this task.
Research Dossier.
The Research Dossier contains my three main research projects, each of which are a 
continuation from each other.
The literature review presented in my first year explores a pathway of delinquency using 
Attachment Theory (Bowlby, 1979). Using this pathway it is possible to evidence how 
incarceration can dramatically impact on the young offender’s ability to accomplish the 
developmental tasks of adolescence, which can place them at greater risk of re-offending.
In order to explore this further the qualitative research devised in my second year was 
undertaken. This research uses direct accounts from young offenders to examine whether 
their relationships have been affected by incarceration, and the consequences of this. 
Relationships are explored as both the degree of accomplishment of the developmental tasks 
and the result of attachment trauma can be observed in relationships. The outcome of this 
study is that indeed to varying degrees the participants perceived significant changes to their 
relationships.
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Given these findings and with the awareness that young people are going to be incarcerated 
for the foreseeable future, I began to look at the prison environment itself to see if there was 
anything which could reduce the adverse effect of incarceration.
During the interviews with the young offenders, undertaken as part of the second year 
research, I was aware of the level of hostility towards prison officers, and began to question 
the impact that this had on the young people. I was also mindful that the officers have most 
day-to-day interaction with the prisoners, so wondered if the quality of this relationship could 
be improved whether this would be beneficial. From these questions arose my final 
qualitative research paper, which explores prison officers’ perception of relationships with 
young offenders. It demonstrates the different types of relationships that prison officers 
engage in with young offenders and explores the potential for change to take place within 
prisons.
My intention is to continue with further research in this area in conjunction with other 
agencies.
Corrections have been made whilst compiling this portfolio, however as my intention is to 
demonstrate my development as a practitioner over these three years, no substantial 
adjustments have been made. This means that there are some thoughts in papers, which are 
far less processed than others. This I hope adds a richness to this body of work.
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Introduction to Academic Dossier.
The following contains three essays chosen from each year of training to demonstrate my 
academic understanding of key therapeutic concepts and theoretical models of therapy.
The first essay uses an infamous Winnicott (1958) quote to explore adolescence and how 
delinquency occurs. The second essay uses a psychodynamic orientation to examine the 
Klienian concept of envy and outlines the implications of this on the therapeutic task. The 
final essay uses Dialectic Behaviour Therapy, a model of therapy which is firmly placed in 
the realms of cognitive behaviour therapy to highlight the arduous tasks the therapist 
encounters when working with suicidal clients.
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Essay
“There is only one cure for adolescence and that is the passage of time....we 
hold on playing for time instead of offering distracters and cures. ” 
{Winnicott, 1958p .l 17 ).
Discuss with particular reference to delinquency.
Introduction.
It is perhaps difficult to avoid the subjective reaction to Winnicott’s quote as he manages 
to somehow convey the ambivalence and incongruity that shrouds most in the adolescent 
stage, in so much that he deems adolescence per se, as worthy of cure but the treatment is 
to do nothing. In order to fully discuss Winnicott’s proposition, this paper will initially 
examine the main tasks of the adolescent stage of development. Then it will explore 
delinquency in the context of the failure to complete the developmental tasks, which will 
lead to a review of the clinical implications for treatment of the delinquent adolescent, 
and then to the conclusion.
This paper utilises research to evidence the premise that indeed as the individual passes 
through the adolescent stage in a normative manner, time and tolerance are the only ‘cure’ 
required; for some however, this is not the case and robust intervention is necessitated.
Adolescence.
For the purpose of this paper, adolescence will be viewed as the period that sits between 
childhood and adulthood. It is a time marked by change and an emergence of new 
emotional responses as Silk et al. (2003) outline:
‘the transition through adolescence is accompanied by physical, psychological and 
social transformations that elicit novel experiences o f emotional arousal. ’
(p. 1871)
The key developmental tasks of this phase are based on the physical and psychological 
maturation process, and can be divided into three categories. Firstly, separation/
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individuation, which is a progression from dependence to independence in both physical 
and emotional terms. Secondly, sexual identity which addresses the fact that the body is 
now becoming sexually mature, and can experience physiological arousal due to another, 
and finally, social adaptation, which is how the adolescent adapts and understands the 
expectations of society, parents and peers. (Wilson & Farquharson, 1996).
Given the above, it is possible to recognise why adolescence is a complex and turbulent 
stage of development, as in essence it is a biopsychosocial transition. It is not surprising 
then that the adolescent presents with behaviours that challenge boundaries, experiment 
with identity — sexual or otherwise -  experience rapid mood swings etc. In the context of 
adolescence, this behaviour is generally sporadic and short lived, and can be seen as 
‘normal’ -  albeit ‘trying’ to those around them. In these terms it would indeed be highly 
detrimental to the individual’s development to unnecessarily curtail their ‘rebellion’ and 
as such it would be possible to agree with Winnicott, (1966) that the ‘passage of time’ is 
the most viable option. This is not always the case however. There are times when the 
individual seems to be consumed by adolescence itself, and we are reminded by Silk et ah 
(2003) of the fact that the onset of affective and behavioural disorders along with other 
forms of psychopathology are more prevalent in the adolescent stage than in any other. In 
order to highlight what happens when the adolescent tasks are not accomplished, and 
thereafter demonstrate why intervention is necessary, an appraisal of delinquency is 
undertaken.
Delinquency.
Delinquency is defined as behaviour which fails:
‘to meet the legal and moral requirements o f the prevailing social order
(Wilson & Farquharson, 1996 p. 315)
Clearly it is acknowledged that the prevailing social order will vary, e.g. culturally, socio­
economically, but it is an order that the adolescent recognises.
In essence there are two key features to a truly delinquent act, namely that it always 
involves another and that it is antisocial. Both of these features are important in guiding 
our understanding of the adolescent presenting with these behaviours. The delinquent act 
by definition becomes a form of engagement -  a recognition that the other exists and is 
worthy of attack. Further, there is the paradox of the delinquent act -  as it is both one of
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hope as the individual attempts to make the engagement but also of despair as it is in 
desperation that the adolescent engages in a destructive way such as burglary, arson, 
lying, theft, graffiti etc.
An understanding of the aetiology and function of the delinquent act is highly contentious 
and appears to draw to the fore the nature versus nurture debate. Within the realms of 
sociology and social psychology for example, substantial theories have been proposed 
which look at delinquency as a socio economic, or cultural phenomena rather than an 
individually based one. Perhaps the most notable of these is Social Learning Theory 
(Bandura & Walters, 1959) through which it can be proposed that the child learns deviant 
behaviour from those around them such as family, peer group, friends, with their family 
and peers having most significant influence. This paper however, presents a pathway to 
delinquency using the three developmental tasks of adolescence which acknowledges 
both positions.
It is also recognised that there is research which highlights genetic and biological 
vulnerabilities which may predispose the child to problematic behaviours in adolescence 
and later life (Rutter and Casaer, 1991). This must be taken into consideration when 
looking at appropriate interventions for the young person as additional pharmaceutical 
support might be required.
Social Adaptation.
Wilson and Farquharson, (1996), disseminate the concept of social adaptation -  by firstly 
observing that key to this task was the ability to contain uncomfortable feelings and to 
regulate responses through self control. It is important to note that for individuals with a 
biological difficulty this is particularly problematic arena. Snyder et ah (2003), confirm 
this as they state that both boys and girls who have poor self control and present with anti­
social aggressive behaviour have greater difficulty in forming peer relationships. 
Significantly, in this study a gender bias was also discovered, in that a girl who presented 
with aggressive behaviour was far more likely to be alienated by her peers than a boy. In 
order for self control, and therefore social adaptation to be achieved in adolescence, it is 
important for the individual to have a ‘positive expectancy of the world’. Wilson and 
Farquharson (1996), propose that this was achieved when, as a child, the individual had 
experienced being contained within a safe, secure, loving, well nourished environment. 
Further, these positive experiences form the basics to enable the capacity for self control, 
as anxiety could be contained and processed rather than ‘split off5 and acted out in a
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delinquent act. This reliance on action rather than containment, Campbell (1989) reminds 
us, is the basic characteristic of the psychological defences of the delinquent.
Wilson and Farquharson (1996), however, continue that if these early experiences are the 
converse of the above, there is a difficulty in self control and therefore in achieving the 
social adaptation task. For example, children who have experienced abuse, be it 
emotional, physical or sexual at the hands of the primary care givers or due to their 
negligence, do not have the parental support mechanisms and guidance to build and 
defend against their painful and frightening experiences. So rather than experiencing the 
world as a ‘positive’ place to be in, the child will see the world as a hostile and painful 
place. As this child grows into adolescence they have little or no willingness or interest to 
engage with the requirements of this hostile world. They will have limited mechanisms to 
self regulate and negotiate the ‘slings and arrows’ of the turbulent, disorientating, and 
highly charged period which can then exacerbate the feelings of loss of control. This 
leaves the adolescent with limited scope for manoeuvre as Wilson and Farquharson 
(1996) summarise:
‘The exposure o f the child to incomprehensible and frightening experiences and the 
absence o f consistency in limit setting seriously interferes with the process o f 
internalising controls and fortifies the later tendency in adolescence towards enactment 
rather than containment o f feeling. ’
• (p- 377)
The research findings of Flannery et al. (2001), are consistent with this theory as they 
demonstrate that a group of dangerously violent adolescents were found to have 
significantly higher levels of exposure to violence and victimisation than matched 
controls. Further, the violent adolescents also scored high in the clinical range of 
depression, anxiety, PTSD, anger and dissociation, which would imply that, as well as an 
acting out of emotional content, there is also internalisation -  an attack on self: Vladislav 
et al. (2003) concluded that suicidal behaviour is more prevalent in a delinquent 
population.
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Separation/ Individuation and Identity Formation.
The tasks of separation/ individuation and identity formation can be viewed together. Key 
to these tasks is the concept of self cohesion which directly relates to all forms of identity 
and when positively achieved is where the adolescent feels and believes themselves to be 
a coherent, valued, distinct human being.
An understanding of the successful acquisition of individuation and identity can be 
undertaken in terms of Bowlby’s Attachment Theory. The separation/ individuation task 
in adolescence is a revisiting of the task as first addressed in toddler hood, and it can be 
seen that the adolescent whose early primary attachments were secure, predictable, 
reliable and nourishing will have a significantly higher chance of successfully completing 
this task in adolescence (Wilson and Farquharson, 1996). Those who did not, however, 
experience secure attachments and who endured significant loss or separation as 
abandonment in their early childhood, are more likely to find revisiting the separation 
phase in adolescence more difficult to negotiate (de Zulueta, 1993).
Brown and Wright (2003), explored the different attachment patterns and their 
relationship to psychopathology and found that there was indeed a correlation between 
avoidant and ambivalent attachment patterns to psychopathology. Further, those with 
ambivalent attachment patterns found social adaptation difficult and appeared to 
internalise their difficulties more than those with avoidant attachment patterns.
de Zulueta (1993), found that the avoidant child can be as much abused as the abuser, and 
it seemed to be the self in relation to the ‘other’ that had been internalised in the absence 
of the primary love object. Further, the active abuse of others by the avoidant and 
ambivalent children can be explained by the lack of self esteem and insecurity, as a result 
of which the child has a great need to control the other. They enact this in the way that 
they themselves have been treated as a dehumanised ‘part object’ (de Zulueta, 1993).
Wilson and Farquharson (1996), note that when we look at the adolescent with an absence 
of affirmation of identity, we see a hugely vulnerable individual who is unsure of their 
basic value and is therefore easily threatened by other’s harsher opinion of them. Further, 
impairment in the development of self esteem is often common in individuals with poor 
self cohesion, resulting from an absence of feelings of being contained and safe in a 
reliable environment with clear boundaries. This secure base also fosters a sense of moral 
judgement -  a sense of right and wrong. A response to ward off this sense of vulnerability 
and feeling of helplessness and confusion is to move towards compensatory fantasies.
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Working Therapeutically with Delinquency.
When looking at the clinical implications for therapy, we must return to Winnicott’s 
proposition that ‘instead of offering distractors and cures’, the passage of time is the only 
solution. It would seem that this is the case; research conducted by Kazdin (1990) 
estimated that 50-75% of children and adolescents who were referred to services for 
treatment due to behavioural difficulties such as those described above, failed to initiate 
or complete the treatment offered. When we look, however, at the high risks associated 
with a delinquent adolescent, I would propose that it is not enough to allow the passage of 
time to heal the rupture in this developmental stage, and instead adhere to the point made 
by Wilson and Farquharson (1996), that the delinquent act is a means of communication 
that if not responded to will only increase rather than subside.
The question still remains as to how to effectively engage a delinquent adolescent in a 
treatment, not only due to the fact that the individual would find it difficult to negotiate 
feelings of anxiety, frustration and tension, but also by virtue of the nature of adolescence 
itself. Wilson and Farquharson (1996), outline motivation as a fundamental barrier to 
change as the delinquent neither has the capacity nor desire for it. Further, as we perhaps 
remember ourselves, adolescence is an intensely private period where we guard against 
all forms of enquiry and perceive authority figures as controlling. Given this, it is possible 
to understand why there is such a low engagement rate with services.
Family based interventions have also been seen to have had greater success than 
individual therapy with this client group, as Robbins et al. (2000) confirm. They also pay 
reference to the fact that this is unsurprising, as the roots of the delinquent act are buried 
within the family. Indeed, Sanders and McFarland (2000), demonstrated that using 
cognitive -  behavioural interventions that integrated the treatment of parental depression 
with teaching parenting skills was helpful in reducing both maternal depression and child 
disruptive behaviour.
Within the context of family therapy there are still many obstacles that the therapist must 
face as families with delinquent adolescents typically present with high levels of conflict 
that often underlie or exacerbate problematic interactions within the family (Robbins et 
al. 2000). These interactions are considered to interfere with effective problem solving 
and communication skills training and have been associated with ineffective 
psychotherapy outcomes. In light of this, a primary goal of family therapy is to address
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this conflict and to nurture an atmosphere that encourages adaptive family functioning 
(Robbins et al. 2000).
If it were possible, however, to engage the individual in a therapeutic relationship, one of 
the main areas of difficulty is in developing the working alliance. As outlined earlier, the 
delinquent adolescent will have had historic difficulties in attachment formation, and a 
wariness of authority figures which makes the development of a working alliance a 
precarious task. Wilson (1991) highlights the paradox that the therapist must be able to 
endure the battle that the delinquent wants to be understood, but avoids this, wants to be 
contained but acts out against the constraint.
Family Functioning Therapy.
Family Functioning Therapy is one of the widest recognised interventions known to have 
positive outcomes, and specifically targets adolescents with behavioural difficulties, 
addressing the key areas of difficulty in engaging the family and adolescent in therapy 
((Robbins et al. 2003). It is an explicit therapy which clearly identifies a specific 
description of goals, requisite therapist characteristics, and techniques during each phase. 
Early phases of therapy highlight therapist characteristics and interventions that impact 
initial family member expectations of change and family member motivation to 
participate in therapy. Therapists use cognitive restructuring techniques and emphasise 
positive relational aspects of family interactions and behaviours to reduce high family 
negativity. All interventions are tailored to the unique characteristics of each family and 
are delivered in a manner that is culturally appropriate, family appropriate, and consistent 
with the capabilities of each family member (Robbins et al. 2003). It would seem that this 
form of therapy is far from a mere distracter.
19
Conclusions.
In concluding this paper, it is hoped that the critical nature of the adolescent stage of 
development has been demonstrated, and how necessary for the individual’s well being is 
the successful completion of the tasks. Without doubt, the administration of interventions 
for the troubled adolescent is at best a precarious task. However, it is one that should be 
embarked upon nevertheless, as Wilson and Farquharson (1996) summarise;
‘There is in the majority o f  troubled delinquents an almost desperate desire — not 
withstanding all their apparent indifference and bravado -  to find  a way o f living a 
different life. ’
(p. 389)
Finally, of more concern, is the pattern of ‘intergenerational transmission’ of maladaptive 
functioning, in that the parent who was once the delinquent adolescent is more likely to 
have children with similar conduct difficulties (Bifulco et al. 2002). Surely in this 
instance, intervention is imperative as the passage of time rather than being curative for 
the troubled delinquent will merely propagate the problem.
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Essay
Envy:
From its theoretical origins to clinical 
implications for practitioners.
Introduction.
It was Freud who first used envy within a psychoanalytic framework when he introduced 
the term penis envy in his description of the sexual maturational process of women. 
Segal (1973) however, reminds us that envy at this stage was used in a very specific 
manner and did not address for example man’s envy of the female’s possessions or status, 
or man’s envy of another’s potency (p.39). Although other eminent theorists had paid 
reference to envy, it was Melanie Klein following Freud, who gave this concept primacy 
within her theory which culminated in the seminal work ‘Envy and Gratitude ’ (1957).
The aim of this paper, is to demonstrate how Klein’s concept of envy forms a theoretical 
bedrock to our understanding of some of the more complex clients that we might meet in 
our therapeutic endeavours. In order to achieve this goal, the development of the concept 
of envy is mapped within the realms of psychoanalysis. From this foundation, the paper 
subsequently demonstrates how important it is, not only for the client but also for the 
therapist, to attend to envy within a therapeutic arena. The paper then concludes with an 
exploration of the implications for therapeutic practise.
For the purposes of this paper, the clinical term for envy is defined as:
‘ a state o f extreme tension, torment and ill will, provoked by an overwhelming 
sense o f inferiority, impotence and worthlessness and conversely an awareness 
and fear o f worth, prestige and superiority in another. ’ (Polledri, 2003 p. 195)
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The Unpalatable Birth of a Theory.
When Klein first outlined her theory of the clinical concept of envy rather than the 
psychoanalytic fraternity digesting her understanding it seemed, that they with all due 
hostility, spat it ou t. As Juliet Mitchell (1986), in her opening statement to Klein’s ‘Study 
of Envy and Gratitude’ (1956) insightfully writes that:
‘ the notion was found unpalatable rather than unobservable. ’
(P-211)
It could be deemed somewhat ironic that through Mitchell’s succinct characterisation of 
the qualitative nature of the hostility, it becomes possible to observe envy operating in its
truest sense.
«/
Importantly, Mitchell also reminds us of the relationship between envy and the Freudian 
notion of death instinct, as she notes that the hostility directed towards Klein’s concept 
was reminiscent of that which Freud had similarly provoked. Indeed to a certain degree 
the contentious debate around the death instinct continues today.
To Freud, the death instinct was :
‘ a drive towards death itself, and attacks the life o f the subject and
the wish to love it [it] is the primordial self— directed
form o f destructiveness. ’ (Hinshelwood, 1994, P. 136)
For Klein, the Freudian concept of the death instinct described the instinctual internal 
destructive force experienced as fear of annihilation (Spillius, 1993), which she had 
observed in infants. She also noted that this force was immediately adapted in the first 
moments of life (Hinshelwood, 1994), as the infant :
‘ reacts to his fear o f instinctual dangers by shifting the fu ll impact 
o f the instinctual dangers on to his object, thus transforming internal 
dangers into external ones. (Klein, 1932 p. 27-128)
The extemalisation of such instinctual dangers meant that the infant was drawn into a 
world of relating to objects , as they now experienced said object as determined on 
destroying them, the subject. Further, the aggression directed against the life of the
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subject was now deflected and directed against the object that was actually intent on 
keeping the subject alive (Hinshelwood, 1994). It is this process that Klein identified as 
envy, or as Segal (1973) affirms:
‘As it [envy], attacks the source o f life, it may be considered to 
be the earliest direct extemalisation o f the death instinct. ’
(P -40)
Therefore, to Klein, envy was a manifestation of the death instinct. It is in part due to this 
connection that much controversy has surrounded the concept, and many revisions have 
taken place to integrate the modem view of the death instinct into the understanding of 
the destructive impulses as found in envy1. Further, the constitutional aspect of envy in 
Klein’s theory was and remains heavily debated as several have struggled with the 
proposal that such destructive aggression turned against goodness was inherent in human 
nature (Spillius, 1993).
Having laid the foundation for the theory it is now important to place it in relation to other 
similar but distinct concepts such as jealousy and greed.
Envy, Jealousy and Greed.
When exploring envy, Spillius (1993) and Polledri (2003) remind us of the importance of 
distinguishing between envy and the concepts of jealousy and greed. Although all three 
are closely intertwined there is a marked difference in how each concept manifests and 
functions in the individual. Although greed, envy and jealousy are phrases often used and 
erroneously interchanged in common speech, Klein, uses these terms in a very specific 
manner. Interestingly, Gilligan (2000) describes a closer connection between that of envy 
and jealousy than greed, as he states that they in some respects are from the same family 
of ‘shame’.
Jealousy.
Without doubt, there is a very fine line between jealousy and envy as Spillius (1993) 
points out that even Shakespeare in his depiction of the most envious Iago in ‘Othello’ 
confuses the two.
1 For a further discussion please see Gallwey (1996).
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Klein, however, draws a very clear distinction and considers that envy is the earlier and 
more primitive of the two. Jealousy to Klein is based on love and the desire for the 
possession of the love object and the removal of the rival who has it, as Klein states:
‘Jealousy is based on the suspicion o f and rivalry with the father, 
who is accused o f  having taken away the mother’s breast, and the 
mother. ( Klein, 1956 p218)
By virtue of the introduction of a rival we now have a triangular relationship 
constellation, this is in marked contrast to the dyadic -  two way relationship found in 
envy. Further, the process of envy functions in a very different way to that of jealousy. 
With envy the subject envies the object and aspires to be as good as object, but when the 
subject realises that this is unattainable they need to destroy the object in order to relieve 
themselves of the envious feeling. With jealousy, however, the love object is cherished at 
all costs. It is in essence as a result of this desire for the object, that the jealous subject is 
in a relationship to the whole object, whereas envy is essentially in relation to part 
objects.
Klein interestingly, observed within her clinical practise that jealousy could also be seen 
to have a reparative function as she noted :
‘I f  envy is not excessive, jealousy becomes a means o f working
it through... jealousy to some extent supersedes envy. ’
(Klein, 1957, p.198.)
Greed
Although it can be said that jealousy and envy are the two most commonly confused 
concepts, it is actually greed and envy that are the most similar with respect to a 
destructive outcome.
Berke (1986), describes greed as a desire to take for oneself what another possesses 
without concern or regard for the other. Berke contests that greed is ‘ruthless 
acquisitiveness’, whereby the subject’s only focus is on the object which he sees as good 
and valuable. Greed is therefore highly destructive as its aim is to extract all the goodness 
it can through destructive introjection, regardless of the consequences (Segal, 1973). The
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destructive component of greed is however incidental, this is in stark contrast with envy 
in which the aim is in spoiling the object that it cannot be.
Envy.
Although it remains contentious, Klein proposed that the tendency towards envy was 
present in all from the time when the infant becomes aware that the breast provides a 
source of life-giving nourishment and positive experience. Segal (1973), continues that 
this experience of satisfaction which the breast, as the good object can give, will increase 
the infants desire to protect it but will also provoke the desire to be as good as the now 
idealised object. As this desire cannot be fulfilled, painful feelings of envy emerge and 
there is a desire to spoil the qualities of the object that have aroused these painful feelings. 
Klein noted that as envy operates by projection, the infant in a state of envious anxiety 
experiencing themselves as full of ‘badness’, may wish to rid himself of these feelings 
onto the good object thereby spoiling it -  this Klein proposed could be observed in the 
infant through processes such as the spitting out of nourishment, defecating and urinating 
(Segal, 1973).
Envy of the ubiquitous type described above does not generally interrupt development, if 
the infant has internalised enough of a good (not idealised) object to tolerate and work 
through these painful feelings. Klein (1957), however, warned that if the infant 
experienced intense envy early in its life due to deprivation, unsatisfactory nurturing and 
unfavourable circumstances, then this would have a profound detrimental affect upon the 
infants’ development. It is important to note that in correlating the unfavourable external 
circumstances to the more pathological form of envy, Klein moves away from the purely 
constitutional and contentious model of envy, as she now acknowledges the importance of 
influential external environmental factors.
Klein continues that intense early envy perverts the normal function of the paranoid 
schizoid mechanism, as the vital process of splitting into ‘good’ and ‘bad’ is corrupted as 
the ‘good’ is now enviously attacked as if  it were ‘bad’. Spillius (1993), exlaborates that 
this may lead to confused states as the individual struggles to differentiate between that 
which should be preserved and that which is a threat. She continues that for the 
individual, the attacks on goodness are more difficult to reconcile than that of badness, 
which provokes a premature development of guilt. As the individual does not yet have the 
capacity to negotiate the pain of this guilt, they will frequently find themselves almost in 
a state of limbo moving between depressive guilt and paranoid schizoid persecution 
(Spillius, 1993).
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Segal (1973), leaves little doubt to the plight of the individual in the grips of envy, as she 
states that envy leads to despair as the individual who, due to such confusion cannot find 
the ‘good’ object and has no sense of hope or love from anywhere.
Thus far it has been possible to explore envy within the therapeutic domain when the 
attack centres on the external object. Berke (1988), however, draws to our attention the 
concept of self envy and the difficulty in treating such a client. Berke proposes that just as 
the envier destroys that which is external to the self so does the envier have a psychic 
representation within themselves. As these images relate to their own internal structure, 
the result is one of self destruction. In essence, part of the ego is devalued whilst the other 
is idealised, creating a significant inner tension, as the part that might be getting ‘better’ 
through treatment then becomes the object for envious assault, thus in order to prevent the 
attack the improved part does not function.
Working with the Envious Client.
It is Spillius (1993), who reminds us that although the theoretical history of envy remains 
contentious, for many clinicians, it is understanding and working with its manifestation 
within the therapeutic encounter which is paramount. This is because it is not possible and 
perhaps not relevant to modem technique, to infer from the consulting rooms how much 
of the individual’s envy is based on constitutional factors or their experiences with object 
relations. What is important and can be discovered, is how envy is established in a clients’ 
inner world, its degree of severity, the defences used, and how this manifests in the 
therapist - client relationship. It is this information that guides the therapeutic encounter.
The Envious Attack on Therapy.
The difficulty in working with envy, centres on the destructive and cyclical patterns of 
behaviour through which it is manifest. Klein herself ominously forewarned practitioners 
of the bleak prognosis of those envious clients treated within psychotherapy, as she felt 
that the treatment efficacy was restricted by the constitutional factors of envy.
Abraham (1927), in his characterisation of the envious client, draws attention to two key 
manifestations of envy within the therapeutic relationship which act as significant
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obstacles to the work. Firstly, he noted that the envious client was one who could not 
tolerate taking in the ‘good’ that the therapist had to offer. Secondly, in a process now 
known as projective identification, he described how the envious client could only 
exchange part objects with the therapist. Spillius (1993), explained that as the 
fundamental aim of envy is to destroy the attributes of the good external object, it is not 
surprising that when we, as therapists, act as the good object, this triggers the need by the 
client to destroy us. Polledri (2003), continues with this point, highlighting the destructive 
cycle that evolves. Namely, that as the client cannot introject the therapist as a good 
object and cannot therefore take in the interpretations, s/he may attack the therapist by 
devaluing the therapeutic process, which may subsequently provoke guilt, leading to a 
feeling of being not worthy of benefiting from the therapy. Clearly, this cycle may 
exacerbate the initial symptoms which led the client to treatment, particularly as 
symptoms of envy are most commonly found in clients presenting with low self esteem, 
depression, anxiety and/or aggressive states. Somewhat paradoxically, it follows that with 
these clients, the more helpful you are the more rigorous the attack, the greater the guilt 
and the worse the symptoms become. This effect is known as the negative therapeutic 
reaction, as Segal (1973) poignantly writes:
‘Powerful unconscious envy often lies at the root o f negative therapeutic 
reactions and interminable treatments. '  ( p.42)
Mitrani (1993), in her treatise, leaves us with no illusion as to the effect that working with 
an envious client has on the therapist as she vividly conveys that:
‘... at times we may feel ripped off, crushed, led astray, trapped, intruded into, 
penetrated or smothered, and may not be able to bear or suffer these painful 
experiences under conditions o f identification with the helpless baby in a state o f 
total dependency. ’ (p. 700)
Polledri (1993), reinforces the degree of the potential severity of such an attack, as she 
reminds us that there is often found a ‘murderous aspect of their personalities’ (p. 196) in 
the envious client which is needed to complete the destructive task. She warned that if 
triggered by external factors, this murderousness comes to the fore and violence in the 
form of homicidal or suicidal behaviour is found.
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Envious Defences,
Spillius (1993), distinguishes two categories of envious client which is useful to explore 
when looking at defence mechanisms and the subsequent implications for treatment.
The first category she described as being ego -  dystonic. This term describes a group of 
clients whose envy functions veiy much on an unconscious level, and if the person is 
made aware of it, feels intense guilt.
The second categoiy is the impenitent group. These individuals are almost consciously 
aware of their envy but do not take responsibility for it. Further, they do not suffer from 
conscious guilt. In essence the impenitent individual perceives the object of its envy to be 
at blame for its awful feelings. In both categories each utilises a specific form of defence 
with the ego -  dystoic, the individual uses defences to detract the possibility of becoming 
aware of their envy. Both client and therapist, however, agree on envy as being the 
destructive attack on the good. With the impenitent group, defences are structured very 
differently and the client uses them to corroborate their opinion of being aggrieved. 
Spillius (1993), points out that in this latter group the therapist and the client do not have 
the same understanding of envy, as the therapist sees the client attacking that which is 
good, but the client perceives themselves making a legitimate attack on that which they 
see as deserving to be hated. The defences are also used to protect against the 
acknowledgement of the overwhelming pain and sense of loss which they fear, as Spillius 
(1993), explains:
‘Feelingperpetual grievance and blame, however miserable, is less painful
than mourning the loss o f the relationships one wishes one had had. ’ (p. 1204)
By virtue of the almost impenetrable nature of the impenitent manifestation of envy, it is 
possible to assert that this group utilises multiple defences as described below, however 
within the ego -  dystonic group some of the following defences can also be observed but 
generally to a lesser degree. Spillius (1993), describes six main forms of defence which 
the therapist might encounter namely, denigration of the good attributes of the object, 
projection of envy onto others, idealisation of the envied object, identification with the 
idealised object, a restricting or love and intensifying of hate, and finally a masochistic 
defence whereby the individual feels himself to be omnipotently hopeless so that the 
object who cannot allay the individual’s despair is proved worthless.
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For the therapist working with such powerful defences they face a constant war of 
attrition which should not be underestimated. It is now recognised that it is of little benefit 
to the client to directly interpret envy particularly if the client is stuck in the 
psychopathology of the paranoid -  schizoid position.
Mitrani (1993), emphasises the temptation that therapists have to distance themselves 
from such attacks, defensive manoeuvres and ultimately the clients utter pain. Certainly 
even as a reader of the case vignettes presented particularly in Polledri’s (2003) and 
Mitrani’s (2003) papers I found myself defensively intellectualising away the palpable 
pain of the client’s story. Mitrani (1993), does offer a template of the necessary skills 
required by the therapist not least when working with the envious client as she writes:
‘I f  we can sufficiently endure the reflection o f our own humanness, mortality, 
envy and deficiency — we may he freer to hear the patient as he endeavours to aid 
us in our attempt to understand his own unique dilemma. ’ (p. 702)
Conclusion.
As we have seen envy in its pathological form is pervasive to the development of self and 
attacks all that is good, including in the more disturbed cases the life force itself. As 
practitioners, we are confronted with rigorous assaults on our veiy essence and our 
therapeutic task is inverted or impeded with numerous obstacles. Klein, however, did 
manage to pave a hopeful therapeutic way forward when she says:
‘ When his initial inability to establish a good object is to some extent overcome, 
his capacity fo r  enjoyment, and the appreciation o f the gifts received from  the 
good object, increases step by step envy is diminished and gratitude becomes 
possible.’
(Klein, 1956 p 229)
32
References.
Abraham, K ( 1927) A particular form of neurotic resistance against psycho- analytical 
method. In selected papers o f  Karl Abraham. London: Hogarth Press and the Institute o f  
P acho- Analysis.
Asch, S. ( 1976). Varieties of negative therapeutic reaction and problems of technique. 
Journal o f the American Psychoanalytic Association, 24:383-407.
Bateman .A. & Holmes. J. (1995) Introduction to psychoanalysis. Routledge
Berke,J. (1986) Shame and envy. British Journal o f  Psychotherapy 2(4):262-270.
Casement. P (1990) Further learning from the patient. Routledge.
Gallwey, P (1996) Psychotic and borderline processes. In C. Cordess and M. Cox (eds), 
Forensic Psychotherapy. London: Jessica Kingsley.
Gilligan, J. (2000) Violence: Reflections on our deadliest epidemic. Forensic Focus Series 
vol. 18. London: Jessica Kingsley.
Hinshelwood, R. D. (1994) Clinical Klein. Free Association
Homey, K. (1936). The problem of the negative therapeutic reaction. Psychoanalytic 
Quarterly. 5:29-44.
Joseph,B. (1986) Envy in everyday life. Psychoanalytic Psychotherapy 2(1): 13-22.
Karlsson, R. (2004) Collusions as interactive resistance and possible stepping stones out 
of impasses. Psychoanalytic Psychology. Volume 21(4) p  567—579
Klein, M. (1957). Envy and gratitude. In Envy and Gratitude and other works, 1946- 
1963. London: Hogarth Press. 1975.
Klein, M (1956). A study of Envy and Gratitude. In The selected Melanie Klein edited by 
Juliet Mitchell. Penguin Books. 1986
33
Klein, M. (1946). Notes on some schizoid mechanisms. In Developments in psycho­
analysis (p 1-27). London: Hogarth Press.
Kohut, H. (1977). The restoration o f the self New York: International Universities Press.
Kohut, H. (1971). The analysis o f  the se lf New York: International Universities Press.
Leach, C,W; Spears,R; Branscombe, N,R; Doosje,B. (2003) Malicious Pleasure: 
Schadenfreude at the Suffering of Another Group. Journal o f Personality and Social 
Psychology. Volume 84(5) 932-943.
Mills, J. (2003). Lacan on paranoiac knowledge. Psychoanalytic Psychology .Volume 
20(1)30-51.
Mitrani, J.L. (1993). Deficiency and envy: some factors impacting the analytic mind from 
listening to interpretation. International Journal o f Psycho- Analysis. 74 689-703.
Polledri, P. (2003). Envy Revisited. British Journal o f  Psychotherapy 20(2) 195-218.
Rabin, H, M. (2003) Love in the Counter-transference: Controversies and Questions. 
Psychoanalytic Psychology .Volume 20(4) 677—690.
Riviere, J. (1936). A contribution to the analysis of the negative therapeutic reaction. 
International Journal o f  Psycho- Analysis, 17:304 — 320.
Sandler, J., Dare, C. & Holder, A. (1992). The Patient and the Analyst. Kamac Books.
Segal. H. (1988) Introduction to the work o f Melanie Klein. London : Hogarth Press and 
the Institute of Psycho -  Analysis.
Spillius, E.B. ( 1993) Varieties of envious experience. International Journal o f Psycho -  
Analysis 74:1199- 1211.
Steiner, J. (1981) Perverse relationships between parts of the se lf: a clinical illustration. 
International Journal o f Psycho -  Analysis 62:241- 245
34
William, H, K. (2004) The role of shame in negative therapeutic reactions. 
Psychotherapy: Theory, Research, Practice, Training. Volume 41, 3-12.
Winnicott, D. W. (1958) Collected Papers. Through Paediatrics to psychoanalysis. 
London Tavistock Publications.
Wolstein. B. (1988) Essential Papers on Counter-transference. New York University 
Press.
35
Essay.
Walking the tightrope.
Working with suicidal patients using dialectic behaviour therapy.
2006
Introduction.
The following interaction took place between a client and her therapist at the end of the last 
session before the therapist went on holiday:
Client:
“ I ’m going to jump off the bridge! ” (referring to a bridge not far from the hospital)
Therapist:
“Well, hold o ff for a half-hour.”
Client:
“What do you mean ‘hold it offfor half an hour?
Therapist:
“Ifyou give me half an hour, I  can get the fireman to bring a net; the Coast Guard
can
place it under the bridge... and we can save you!"
(Stone 1993, p259)
This vignette might evoke a range of feelings in the reader depending upon their profession, 
personal history, and experience. As a Counselling Psychologist in training, I was 
overwhelmed with somewhat paradoxical feelings of fear and jealousy, as I identified with 
the therapist role. Fear for the safety of the client, of the burden of my responsibility, of not 
knowing what I should do in that situation, and of what might happen if I didn’t get my
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response right. Professional jealousy, as the therapist in this situation was evidently not 
paralysed by the fear that I felt and was able to think rather than act. It seems that he used his 
knowledge of this client and their therapeutic relationship to irreverently ‘call her bluff by 
not giving in to her demand, which one might hypothesise was for him to not go on his 
holiday.1
This paper examines the difficulties that practitioners face when working therapeutically with 
suicidal patients, and demonstrates how the model of dialectical behaviour therapy (DBT) 
offers considerable support to the therapist. It is recognised that in addition to the above 
difficulties, the context under which the work takes place, the training and personal history of 
the therapist also impact not only on the efficacy of the work, but also on the rate of therapist 
‘burnout’.
The first section of the paper explores the manifestation of suicidality in the patient. In order 
to undertake this, the paper focuses on clients with a diagnosis of Borderline Personality 
Disorder (BPD), this is for two main reasons. Firstly, self harm and suicidal behaviours are 
intrinsic to a diagnosis of BPD, with at least 70-75% of individuals with this disorder having 
engaged in at least one act of significant self harm (Clarkin et al., 1983), and a suicide 
prevalence rate fifty times higher than in the general public (Lieb et al., 2004). Secondly as 
Linehan (1993a) states:
“Individuals who intentionally injure or try to kill themselves and the BPD 
population have a number o f overlapping characteristics. ” (p4.)
The second section focuses on the task of the practitioner. It outlines how clients who present 
with such complex difficulties challenge the therapeutic work, and the effect that this has on 
the practitioner. Finally, DBT is used to demonstrate how the majority of difficulties that the 
therapist encounters can be attended to within a therapeutic model. It is recognised, however, 
that this model is not free from controversy and does not necessarily hold all of the answers.
1 It might be interesting to note that the therapist in question was Harold Searles, a highly respected 
and experienced practitioner who had dedicated most of his professional life to working with 
individuals demonstrating profound and enduring mental health difficulties. He had been working with 
this particular client for two years and in no doubt was familiar with the difficulties that his client 
might have with breaks in therapy, and she did not attempt suicide on this occasion.
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The suicidal patient.
Linehan (1993a), usefully and perhaps more meaningfully proposed that the diagnostic 
criteria for BPD as outlined in DSM IV, could be better understood in terms of systems or 
subsystems of dysregulation (Swales, 2000). These are: Affective Dysregulation, indicated 
by emotionaljnstability due to high reactivity of mood; Behavioural Dysregulation, which 
was evidenced if there was impulsivity in at least two areas of the individuals life and the 
presence of recurrent suicidal behaviours, gestures, threats, self mutilation; Interpersonal 
Dysregulation as observed by frantic efforts to avoid real or imagined abandonment, or by 
patterns of intense relationships, alternating between extremes of idealisation or devaluation; 
Self-Dysregulation, seen as identity disturbances including an unstable self-image or sense of 
self, and a chronic feeling of emptiness. Finally, Cognitive Dysregulation, as indicated by 
stress related paranoid ideation or severe dissociative symptoms.
To meet the criteria for BPD, the individual would not have to present with dysregulation in 
all of the systems, but would present with the majority of the above.
Dysregulation can manifest in a diversity of behaviours, with the one of most concern being 
suicide or self-harm. Due to emotional dysregulation, the individual may present with intense 
and out of control emotional states, which are often accompanied by impulsive and ultimately 
dysfunctional behaviour. These may include rage aimed at the therapist, or stopping activities 
that are facilitating progress. Lieb et al. (2004), warns that often the activity that is most 
frequently discontinued is the therapy itself. Relationships are generally highly volatile, as the 
individual often swings from idealisation of the other to denigration. This aspect of 
interpersonal functioning is particularly problematic when working therapeutically.
Further, Bateman and Fonagy (2003), introduce the concept of mentalization in their 
understanding of some of the difficulties that BPD clients present with. They propose that 
mentalization is the process whereby the individual understands and interprets human 
behaviour in terms of underlying mental states such as desires, feelings, and beliefs. They 
draw to our attention that individuals with this diagnosis, frequently have a reduced ability to 
mentalize, which dramatically destabilises their sense of self, especially when in relation to
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the other, which impedes their ability to develop normative relationships (Bateman et al. 
2004).
The aetiology of BPD is complex and varies depending on theoretical orientation2. Further, 
the severity to which dysregulation presents in the behaviour of an individual with BPD, 
varies considerably (Paris, 2004), although it has been observed that there is a link between 
the severity of borderline psychopathology to that of the severity of childhood sexual abuse 
(Lieb et al, 2004). Diamond et al. (2003), highlight this lack of symptom homogeneity, as 
actually compounding the difficulty of training and working with this client group. For 
example, between clients the risk of suicide might vary from minimal to significant (Stone, 
1993).
Now, it is perhaps possible to see the complexity of the task facing the practitioner. Not only 
do they have a diverse spectrum of unpredictable presenting symptoms to work with 
including self- harm and suicide, but also significant dysregulation is manifest in 
relationships, which can undermine or prohibit the development of the working alliance.
2 For further discussion refer to Bateman & Fonagy, 2004; Fonagy, 1998; Linehan, 1993a; Paris, 2004; 
and Ryle, 2004. Most agree that adverse childhood experiences such as emotional and physical 
neglect, or potentially more traumatic experiences such as physical and sexual abuse are predisposing 
factors. Linehan (1993a) presents us with a biosocial model of BPD, described as presenting an 
inclusive account o f all factors. She proposes that biological dysfunction in the central nervous system, 
connected to the emotion regulation system, may cause irregularities in the experience and regulation 
of emotions found with BPD (Robins & Chapman, 2004). Linehan (1993a) describes that it is this 
biological dysfunction in conjunction with an invalidating environment, which predisposes the 
individual to BPD.
Smith and Peck (2004), describe that in an invalidating environment, the child is made to feel that their 
emotional response or understanding is wrong, as they are told that they are wrong in their reaction to a 
situation. Linehan, (1993a), says that this has a dramatically deleterious effect on the child’s 
development, as they are not able to label and regulate emotions as other’s do, and they are left unable 
to trust in their own judgement. Further, as their feelings have been ignored on a frequent basis, they 
have subsequently learned that extreme emotions are required to elicit support.
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The task of the practitioner.
For the practitioner working with suicidal clients, a very specific set of demands are placed 
upon them. Lieb et al. (2004), affirms the complexities, in that not only does the therapist 
have to work with the high risk of suicidality, but also with the additional complication of 
obstacles which can impede the development of a relationship, together with trying to 
coordinate care between various agencies due to the high risk.
When looking at personal toil, Gabbard (1993) explores the unique anxieties that are 
provoked in the therapist when faced with a client’s “intense destructiveness ” (p262) in the 
form of suicide. He draws our attention to the overt anxieties that therapists might feel due to 
a fear that their professional reputation might be destroyed if a patient commits suicide, and 
also to the covert or unconscious anxieties. These he proposes might be based on their own 
fear of abandonment and an unconscious drive to put right in others the deficits that they have 
experienced in their own lives. He highlights that it is often these unconscious and unspoken 
anxieties, which place the therapist in a highly vulnerable situation, as they might try to 
collude with the demands of the client to reduce the threat of self-destruction.
The task of the practitioner varies somewhat between the different modalities of therapy, 
however most agree that the two main tasks are to develop an attachment relationship and to 
improve the patients’ ability to think about themselves and others in mental state terms as 
outlined above
(Diamond et al. 2003). The development of an attachment relationship or therapeutic 
relationship is-inherently problematic with a client with BPD, as they have a poor ability to 
achieve self- other differentiation, have a reduced capacity to experience intersubjectivity, 
and have a fearfulness of the proximity of another mind which often provokes disorganisation 
(Bateman & Fonagy, 2003). This often resorts in the individual dropping out of therapy, or a 
marked increase in pervasive behaviours.
The therapist’s task is to persevere and contain the significant amount of hatred, aggression, 
sadism, and anger that these clients project (Gabbard, 2001). It is also imperative that the 
therapist identifies aspects in the client, which are annoying, destructive, and abusive, and 
their own reactions to it (Diamond et al. 2003). If this process does not occur there is a high 
risk that the therapist will ‘act out’ within the therapy by, for example, breaching therapeutic
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boundaries, missing sessions, being hostile to the client.3 The second task, which is to
increase mentalization, is no less arduous, yet imperative if the client’s chaotic behaviour is to
be reduced, their emotions regulated and a sense of self developed. The therapist’s task is to
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mirror and label the patient’s affective states within therapy, yet not be exact in the mirroring 
but maintain a degree of dissimilarity. In order to achieve this clearly, the therapist must have 
a significant awareness of their own mentalization capacity.
When working with suicidality, Stone (1993) helps to clarify that the therapists dilemma is to 
distinguish between activating a life saving action or adopting a more relaxed approach. 
Clinical experience, familiarity with the client and supervision enhance the practitioner’s 
ability to correctly address this dilemma. Stone (1993), however, also reinforces the points 
made above, stating that factors relating to the personal life and professional life of the 
therapist will also effect the judgement taken. He calls these “therapist factors”, and identifies 
seven high risk factors that obstruct the therapist from making the best judgment when faced 
with the suicide dilemma. First of all, he identifies a lack of training in a sense of life and 
death responsibility to ones patients. Second is a lack of awareness to the subtle signs of 
suicidal intent, third is a tendency to either act over quickly or to freeze when confronted by 
someone’s suicide threat or self- injurious behaviour. Fourth is the breach of boundaries as 
described above, which leads to misconceptions about the relationship and the nature of the 
individuals themselves, fifth is a continuous dislike of the client, which would make the 
practitioner less inclined to act. Sixth, is the rigid adherence to a theoretical model, which 
would lead the practitioner away from appraising the suicide risk as seriously as it was meant, 
or from using medication to support the individual. Finally, is the similar rigidity towards a 
theoretical approach, which prohibits the individual from having hospital treatment or 
permitting only short stay hospitalisation when long-term care would be preferential.
Having identified the complexities that face the therapist, it is now possible to demonstrate 
how a therapeutic model such as DBT facilitates the practitioner to undertake their work.
3
Within analytic models this process would be understood jn terms of counter transference processes.
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Working within DBT.
In recent years, it has become apparent that more and more individuals presenting with what 
is now recognised as BPD are accessing services. As outlined above, these individuals 
present the therapist with unique and complex challenges. In order to address the needs of 
these clients and to a greater or lesser extent the therapist, new therapeutic models have been 
devised or adapted. Most notable are models such as Cognitive Analytic Therapy (CAT)4, 
Transference Focused Therapy (TFT)5 and Attachment-Based Therapy (ABT)6. This section 
however, focuses on DBT because it is the only current model of therapy, which explicitly 
focuses on suicidal and parasuicidal behaviour. Further, it can be evidenced that this model of 
therapy facilitates the practitioner, as the tools needed to help them solve the dilemmas 
outlined above are inbuilt within the therapeutic structure.
DBT is a cognitive behaviour therapy, which draws upon many orientations including Zen 
Buddhism, to provide a systematic and integrative approach to working with BPD. 
Fundamental to the model is how BPD is conceptualised, as this diagnosis is only deemed 
relevant for as long as the symptoms are present, once the symptoms are alleviated, the 
diagnosis is redundant (Swales et al. 2000). This is a subtle yet powerful notion, for both 
practitioner and client alike, as it instils on both sides the reality that this disorder can be 
treated. Further, for the practitioner who might have assumptions about the intransigence of a 
personality disorder this not only sweeps that aside, but also reframes the client as a person, 
who in addition has a set of symptoms, which need to be treated.
Linehan, (1993a), based DBT on the concept of dialectics, and theoretically structured it 
around three key themes. The first involves the concept that identity was relational and 
boundaries transitory. In DBT practise this can be observed within the therapeutic 
relationship, as the therapist’s task is to fastidiously attend to the reciprocal nature of the 
relationship. .
Linehan’s (1993a) second principle is based on the dialectic of change versus acceptance; that 
is that the therapist has to accept the client as they are while at the same time trying to change
4 Please see Ryle (2004)
5 Please see Clarkin et al. (1999)
6 Please see Bateman & Fonagy (2003)
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them. For most practitioners working with BPD clients, dialectic tensions are abundant yet 
not addressed within the therapeutic framework. However, in DBT, the model is built on such 
principles, freeing the practitioner to not only acknowledge the dialectical dilemmas, but also 
to observe (with the assistance of the consultation team) where they are on the dialectic.
The final principle evolved from the second, and addresses the fact that reality is based on 
change. Within the therapeutic relationship, this allows for natural changes that evolve over 
time to be incorporated into the therapy (Swales at al.2000). It is not, however, the therapist’s 
role to protect the client from the changes that take place, but to equip the client with the 
skills necessary to negotiate said change. In drawing such a distinction, the therapist is clear 
about the task at hand, and any over compensatory omnipotence borne out of anxiety is 
banished.
DBT is a highly structured therapy, with the work-taking place in four distinct areas. The first 
two might be the more familiar, in that the client is expected to undertake both individual 
therapy sessions and group skills training sessions on a weekly basis. In line with the 
fundamental dialectic of change vs. acceptance, the skills the therapist teaches are divided 
into skills, which facilitate change such as emotion regulation and interpersonal effectiveness, 
and acceptance skills such as mindfulness and distress tolerance (Linehan, 1993b). These 
skills are designed to enhance relationships and address the deficits that BPD clients have. 
Very importantly, skills’ training provides the therapist with a clear armoury of tools to use 
with these clients when looking at their target difficulties.
The two remaining areas of therapy are phone consultation and team consultation. Phone 
consultation is offered to clients to use when they are in crisis or pre crisis. It functions as 
support for the client to use the skills that they have been taught, rather than to resort to the 
dysfunctional coping strategies that they have formerly used which might have involved self 
destructive behaviours (Linehan, 1993a). Some therapists might be ambivalent towards this 
aspect of the therapy, as it could be seen as an impingement on their time, and thus a burden. 
It should be remembered, however, that the therapist can set a limit on the time given, and 
their role is not to provide therapy but to reinforce the use of skills learnt in order to avert a 
crisis in a structured way. Contingencies are also put in place so that if a client abuses the 
contact, then it can be withdrawn for a time Likewise, if the client infrequently uses the 
contact this will be addressed in therapy. With this intervention, the dilemma facing the
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therapist regarding not knowing how the client might be managing between sessions is 
addressed, as is the uncertainty of how to respond if/and when the client contacts with a threat 
of self -harm or suicide. This structure therefore reduces the bum out rate for the therapist and 
also the risk of therapy boundary violations.
Team consultation provides the therapist with a vital support structure and is essential to this 
therapy. Weekly meetings are designed to address any difficulties that the therapist brings, 
and also keeps the therapist aware of their own boundaries, and where they might be on any 
given dialectic. This structure serves to remind both the client and therapist that the work is 
performed within a team, so that what at times can be seen as an overwhelming burden of 
responsibility when working with clients with such a high risk, is in some way dissipated.
The therapy itself is structured around a pre commitment phase, followed by four distinct 
stages7, each of which have clear goals. This structure explicitly provides the therapist and 
client alike with an understanding of what work needs to be undertaken, and how it is to be 
achieved. Vital to the therapy is pre commitment; explicit within this phase is the 
identification of behaviours, which would be targeted in stage one using the DBT hierarchy. 
The hierarchy order is to firstly reduce and then eliminate life -threatening behaviours, 
secondly to reduce behaviours, which interfere with treatment such as those that “bum out” 
the therapist, and thirdly to extinguish those behaviours that destroy the quality of life. This 
hierarchy guides the therapist in their task of how to effectively manage the complexity of 
behaviours that the BPD client presents with, but also gives the therapist the structure to 
directly address suicide behaviour. This process also makes explicit the fact that both the 
client and therapist alike will engage in behaviours that interfere with the therapy. In so doing 
this allows for both to explore strategies to confront this rather than ignore it.
In addition to this comprehensive model, Linehan, (1993a & b) provides the therapist with 
strategies for conducting the therapy itself. She offers the therapist skills around, motivational 
techniques, and highlights the efficacy of different communication styles such as irreverent 
and reciprocal. Importantly, she outlines the various means through which to successfully 
implement contingencies upon the client, which reinforce the effective behaviour and work to 
eliminate the problematic or ineffectual. Finally, through the behavioural analysis that is
7 For a detailed account of each stage please see Linehan (1993a)
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undertaken during each session, Linehan (1993a) even provides the therapist with the tools to 
elicit the relevant information.
It can be debated that with such a detailed model of therapy, the therapist’s creativity and 
freedom to ‘be’ with the client might be lost. It might be more useful, however, to think about 
this framework as being supportive to both the client and therapist alike in its explicit 
treatment of high risk and therapy interfering behaviours. Further, the tools provided for the 
therapist including those provided for the client, can free the work from significant 
interpersonal obstacles and facilitates a genuine relationship to develop.
Conclusions.
For the therapist working with complex, high risk, suicidal clients, the personal and 
professional burden should never be underestimated. Bum out rates for these therapists are 
considerable,
as are disciplinary procedures due to breaches in professional boundaries (Gabbard, 1993).
Hopefully, what can be seen in the example of DBT, is a way in which it is possible for a 
model of therapy to explicitly rather than implicitly tend to the needs of its practitioners, and 
in so doing offer the client the potential for a more positive outcome.
Yet even when the framework is containing, therapy with suicidal individuals remains a 
precarious task as Linehan (1999), reminds us:
“Therapy with suicidal patients is similar to walking a tightrope...Bending one 
direction, the therapist must act to keep the patient alive in the present. Bending in 
the other direction, the therapist must be careful not to respond in a manner that 
increases the likelihood o f future suicide. Complicating all o f this are the fears 
almost all therapists have o f falling o ff the tightrope with the patient and o f being 
held responsible for the patient’s death i f  a misstep is taken and balance is lost. ”
(P-115)
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Introduction to Clinical Dossier.
The Clinical Dossier presents an overview of the clinical and professional work undertaken 
whilst in placement.
The first section describes the nature of my placements, the models of therapy, which I 
worked within, and the variety of clients with whom I have worked. It is hoped that this 
demonstrates the considerable experience that I have amassed. Outside of the direct clinical 
work with clients I have also engaged in professional activities, which are documented in 
Additional Professional Activities. The final section of the dossier is a clinical paper 
‘Crossing the Bridge’. This highlights my development as a counselling psychologist by 
drawing together the academic, clinical and personal experiences I have encountered over the 
course of my training.
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Description of Clinical Placements.
Year One.
For my first year placement I was based in a primary care Counselling Service in a GP surgery. 
The service provided two distinct models of therapy, Cognitive Behavioural Therapy and Short 
term Psychotherapy utilising a Psychodynamic approach. For the duration of my placement I 
worked in the section utilising short-term psychotherapy where on average a maximum of twelve 
sessions were offered.
Referrals were made via the individual’s GP, and the presenting issues most frequently worked 
with in the service centred on depression, bereavement, and relationship difficulties. Following 
assessment by the Service Manager the referrals were directed to the part of the service deemed to 
be the most appropriate to meet the clients needs. Where there was some indication however, that 
secondary or tertiary services were more appropriate for example with difficulties relating to 
eating disorders, or substance or alcohol abuse, these individuals would be referred on.
Unfortunately due to complications with the NHS Trust that the GP’s surgery fell under, there 
was a significant delay in my commencing work in this placement. As such I worked with five 
clients which, although substantial was fewer than anticipated. I was however, able to gain 
invaluable experience by initially participating in, then undertaking assessments. Through my 
individual work and the assessments I was exposed to a rich diversity of cultural, age, gender, and 
religious differences, which challenged many of my self -beliefs, but ultimately enhanced my 
practise immeasurably. My development was without doubt facilitated by the weekly supervisions 
in which I was afforded space to explore my own process along side that of my clients.
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Year Two.
This placement was based in the out -  patient psychotherapy department of a large NHS Trust. 
The department was situated within a Hospital setting and is effectively divided into two services, 
within the Psychotherapy Service support was provided for individuals, and some groups. Within 
the Adult Family Therapy Service couples and families are seen. Referrals to both services are 
made predominantly via the Community Mental Health Team, Psychiatrist or General 
Practitioner.
For individuals referred to the service their case was reviewed initially by one of the two 
consultant psychotherapists who then if appropriate, would send a questionnaire to the client prior 
to an assessment meeting. If following the assessment meeting it was thought beneficial to the 
client to undertake psychotherapy then the client’s name would be placed on a waiting list. For 
couples and families referred to the Family Therapy Service the Family Therapy Team, which 
consisted of a Consultant Psychotherapist, two Systemic Family Therapists, a Clinical 
Psychologist and an Honorary Psychotherapist would discuss the family and would if appropriate 
send questionnaires prior to an assessment meeting.
The Psychotherapy Service provided both brief and long term weekly psychodynamic 
psychotherapy for individuals. Within the Family Therapy Service a systemic therapeutic 
approach was adopted and appointments were typically offered in blocks of three with on average 
three-week intervals between sessions, but this might vary depending on the needs of the clients. 
As the Family Therapy Service used the Milan five stage approach to its systemic work, it meant 
that all in the team played an integral part to the work undertaken regardless of whether in the 
room or not with the family. For example we would be able to make therapeutic interventions via 
the telephone link and would on a regular basis be part of a reflective team whereby the team 
would ‘swap’ places with the family and reflect what we had observed. For the duration of my 
placement I worked long term with three clients in the Psychotherapy Service and was lead 
therapist in the room with two families within the Family Therapy Service.
For the individual work undertaken, I was fortunate to have two forms of weekly supervision; two 
clients I brought to individual supervision and the third to group. Within the group context I 
would present a vignette from my client work, which would then be explored, I found this 
particularly fruitful, as many different perspectives would be offered. At first, however I did find
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this somewhat overwhelming, but over time I felt able to integrate the diversity of opinion into 
my work.
Year Three.
My final year placement was in an out -  patient tertiaiy service which specialised in offering 
treatment to individuals who meet DSM IV criteria for Borderline Personality Disorder (BPD), 
using Dialectical Behaviour Therapy (DBT). DBT is a cognitive behavioural therapy, which 
draws on many orientations including Zen Buddhism, to provide a systematic and integrative 
approach to working with individuals with BPD.
Referrals to the service were made via Community Mental Health Teams (CMHT), or 
Psychiatrists. Once received the referral was reviewed by the team who then if  appropriate, would 
offer a minimum of two assessment meetings. During the meetings the SCID II questionnaire 
(Structured Client Interview for DSM IV Personality Disorders), was administered to ensure that 
the individual meet criteria for BPD. If this was the case and the individual demonstrated a basic 
commitment to the treatment model then the client’s name would be placed on a waiting list.
Once accepted into the service clients were offered individual sessions and group skills training 
sessions, which they are expected to attend weekly. Throughout this placement I worked with 
three individuals in individual therapy, but also undertook individual skills training with two. 
Further on a weekly basis I co-facilitated a psycho educational skills training group.
Unlike my previous experiences in this service following assessment, prior to the individual 
committing to engage in the therapy, there was a pre-commitment stage, which usually lasted no 
more than six weeks. Here the prospective client was orientated to the model so that they could 
then decide whether or not to sign the contracts for the therapy itself at the end of this stage. This 
I found very liberating as both the client and I had a period within which we could decide whether 
or not we could work with each other, also insight could be gained into behaviours, which might 
interfere with the therapy itself from both the client and I.
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Supervision was undertaken weekly on an individual basis; in addition to this I was able to 
present any therapeutic dilemmas at the weekly consultation team meeting. Both of these 
structures I found very containing not only for me as a therapist working with a new model of 
therapy, but also when working with such a high risk client group.
Working within a specialist service such as this presented me with remarkable learning 
experiences, which have proved fundamental to my development as a practitioner. Central to this 
process has been the client’s who have allowed me the privilege to work with them through their 
utter distress and despair when it seemed for them that their only choice was to end life rather 
than continue with their emotional suffering.
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Additional Professional Activities.
As each of my placements have been in rather different settings the opportunities to undertake 
additional professional activities has been varied.
While in a primary care setting in my first placement, for example there were limited 
activities outside of my therapeutic work for me to engage with. I was able however, to 
develop a database of services local to my placement for both service users and practitioners 
to access. In order to achieve this I liaised closely with services such as those offering support 
to individuals with difficulties with drug or alcohol use, domestic violence support networks, 
family therapy clinics, bereavement services etc. Each of the services could be accessed 
directly by the client or practitioner and were free of charge. The aim of the database was to 
provide clients with choice and additional support in the community and also to inform 
practitioners of such ancillary services.
Whilst in my second placement which was based in an out patient service within a hospital, I 
was afforded greater opportunity to expand upon other professional activities. This perhaps 
was due to the fact that the hospital was a teaching hospital, which meant that I was able to 
attend the academic seminars, held there. Approximately once a month these academic 
seminars were held, topics covered varied and were in the format of case presentations 
followed by a question and answer session. Although the presentations were mainly made by 
representatives from the Psychiatry Department they were open forum and often varied 
debate would follow, in the question section, as the different professions present in the 
audience would offer opinion. Topics covered included: Sleep disorders, Borderline 
personality disorder, Autism, the use of medication with psychosis, issues around 
confidentiality and consent, Stigma and Mental Health, working with self harm and suicide, 
the use of diagnosis and inpatient vs. Community care.
Whilst continuing in this placement I was also fortunate to be involved with the auditing 
process of the Family Therapy Service. This was undertaken so that evidence could be
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provided to demonstrate how much need there was for this service. As such I devised 
questionnaires to be sent to the families and professionals and established the framework in 
which the data could be collated.
In addition to this as part of the protocol of the Family Therapy Service video recordings 
were made of sessions when consent was given by family members. These videos were 
archived and then destroyed; as a member of the family therapy team I was allowed unlimited 
access to these tapes. On a regular basis I took full advantage of watching these tapes to 
develop my skills in family therapy. As the sessions were on video it was possible for me to 
watch them in my own time and revisit sections until I could fully digest the process. I found 
this training experience very rewarding and certainly found that my skills in family therapy 
were enhanced.
Finally, as part of the Family Therapy team, I was fortunate to observe the procedure and 
discussions around families that were referred to this service. I acquired considerable 
knowledge around how the varying services within the NHS interlink and also what is 
expected to be included within a referral. These sessions were of particular value as it was 
time when the different aspects of the team came to the fore and the team dynamic was 
highlighted.
In my final placement within a tertiary NHS service I was again able to engage in varied and 
interesting additional activities. An example of this was in my attendance at the two weekly 
service business meetings, during which issues such as service development, training, service 
user empowerment were discussed. I was very fortunate to be invited to these meetings as 
within the borough that this service operated, services for individuals with personality 
disorders were being dramatically revised. As a consequence, I was privy to how the process 
of change was managed within the NHS and some of the difficulties that working within a 
large organisation presents.
One of the outcomes of my attendance at these meetings was in my agreement to undertake a 
case notes audit on twelve service users. The aim of this was to monitor changes in the 
frequency of self harm and hospital admissions during therapy and also to ensure that a re
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contracting process was undertaken when the client moved form stage one of the therapy to 
stage two.
Finally, and a very important aspect of this placement was in my holding Care Coordinator 
responsibility for one of my clients who was under a Care Programme Approach (CPA) 
whilst in the community. As such I regularly liaised with all relevant agencies, organised and 
provided reports for CPA meetings and ensured to the best of my ability that my client was 
empowered to make decisions over the type of support that she wanted.
Throughout the three years that I have worked in the various settings the opportunities that I 
have been offered and the experiences of being part of a professional team have at times been 
challenging but ultimately highly rewarding. Without doubt they have set me on my pathway 
as a competent practitioner.
58
Clinical Paper
Crossing the Bridge. 
Introduction.
When a new or prospective client asks about the nature of the therapeutic process that we 
might embark on together I often, and if appropriate, describe it as a ‘journey’. The aim of the 
therapy, I continue, will be to throw light on the many different pathways that we might 
venture down where before there may only have appeared to be one. This light I suggest, will 
also enable us to see the landscapes through which the pathways traverse. Mindful however, 
of the arduous nature of therapy I always point out that there will be times when the path is 
far from smooth, indeed frequently it will be uphill, and there will often be brambles in the 
way.
In writing this paper it was my intention to extend this metaphor to highlight my journey not 
only through the three years spent on this course but also of the periods of my academic and 
clinical endeavours which acted as my pathway to Counselling Psychology. Yet, 
experientially, my journey over these three years has been remarkably different. In order to 
conger meaning to this difference, unabashed, I feel it necessary to use the artistry of words 
of a writer far more skilled than I:
When he did look back, however he found himself at the end o f the 
most magnificent bridge he would ever see. He thought o f it as a 
bridge o f self-discovery. It was a great marble bridge with gold 
incrustations and diamond girders. Sweeping over the air in 
majestic curves, it seemed to be made o f a substance that created 
its own light. Its light irradiated the seven hills.
He was still marvelling at the bridge and the curious nature o f his 
crossing, when he became aware o f the silent presence o f his guide.
‘I  don’t think I  will ever understand, ’ he said.
‘Understanding often leads to ignorance, especially when it 
comes too soon, ’ replied his guide.
‘But i f I  don’t understand how can I  carry on?’
‘I t ’s because you don ’t understand that you carry on. ’
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‘But I  have to make sense o f what I ’ve just experienced. ’
‘When you make sense o f something, it tends to disappear.
It is only mystery which keeps things alive, ’ said his guide, patiently
(‘Astonishing the Gods’, Ben Okri)
There were indeed times when it was my search for ‘understanding ’ that drove me forward as 
is evidenced in my research projects and academic papers. At the same time however, my 
greatest area of development continues to be in my ability to sit comfortably with the 
‘ mystery’ of not knowing within my clinical practice, which I have found keeps the 
therapeutic process alive. My guides over this bridge have been my lecturers, supervisors, 
peers and clients, and needless to say not all have been quite that patient.
The aim of this paper therefore, is to demonstrate that although my journey will continue, I 
have indeed crossed a bridge in my development as a Counselling Psychologist.
A developmental model has been adopted to structure the paper as it is felt that with a stage 
approach my professional and personal development can be overtly mapped (Eraut, 2000). 
Clearly this has been undertaken in broad terms and the categories used are interpretative 
rather than categorical. In keeping with this structure three models of integration namely, 
constructive, complicit and contiguous (Nuttall, 2002), have also been utilised to denote 
developmental advancement in my bringing together of research, theory, personal and 
practice. It is recognised however, that the process of integration regardless of which form, 
will remain continuous and ever evolving, as will be my development as a practitioner.
Vignettes of the client work, which I have undertaken over the past three years is included to 
highlight practice, ethical and theoretical issues. In order to preserve the anonymity of the 
individuals all names are changed and only minimal detail used.
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Infancy.
“Far from being a tabula rasa, opening and flowering by virtue o f environmental input or 
genetically determined plan, the infant actively participates in and shapes his development,
utilising his own special array o f constitutional factors Rather, the infant actively engages
in human interaction, regulates himself, is resilient to potential pathogenic influences, 
monitors experience according to what is pleasurable and unpleasurable, and adapts to his 
environment. ”
(Tyson & Tyson, 1990 p.23)
I graduated from psychology disenchanted with what I experienced as a “rats and stats” 
(Strawbridge, 2006) introduction to this discipline. It is hardly surprising in this context that it 
was only after great deliberation and fourteen years had passed that I decided to return. This 
decision was not taken lightly as it meant me not pursuing more trainings in psychoanalytic 
psychotherapy, which was were I had found my home in those fourteen intervening years.
There were two significant aspects of Counselling Psychology which determined my decision 
to undertake this training: firstly the centrality of the therapeutic relationship to reach what 
Bellamy (2006) describes as a “transformative understanding o f psychological distress”, and 
secondly the somewhat contentious concept of scientist- practitioner (Cowie, 1999). This 
concept drew me to counselling psychology as it was a move away from my experience of the 
‘traditional’ model of evidence-based practitioner, undertaking therapeutic practice based on 
research within a certain theoretical framework. It opened the potential of not only consuming 
research but also producing it (Lane & Corrie, 2006), which places the practitioner in a 
powerful position to influence how they work (Strawbridge & Woolfe, 2003).
It was however, only when I began working with my first clients under these new auspices, 
that I started to understand how complex the integration process was. Now both the 
practitioner and scientist aspects of the work had to inform and be informed by each other, 
which meant that the parameters for assessment, intervention and evaluation in my practice 
were inextricably broadened (Gimmer & Tribe 2001). It is due to this ‘naivety’ and the 
rapidity in which I had to adapt to this new environment that this section is entitled ‘infancy’.
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It was during my work with Ms Pax, in my first year placement that I became overtly aware 
of the importance of the integration process, as I had an opportunity to reflect on how the 
research that I was undertaking at the same time had influenced and informed my practice 
with this client.
Ms Pax had been referred to the primary care service where I was in placement, for 
depression following several family bereavements. Following assessment it was agreed that 
she would benefit from the short-term psychodynamic psychotherapy (Coren, 2001), that the 
service provided, which I would undertake. From first meeting it was evident that Ms Pax 
was a devoutly religious woman who had also been brought up in a fervent Christian belief, 
as a consequence of which it appeared that she had a deeply ingrained sense of right and 
wrong. She also appeared to hold the belief that if you do “good" for others “good" will 
happen to you in return. Unfortunately due to the traumatic life experiences that had befallen 
her it seemed that her sense of self was in conflict as “bad" things had happened to her, 
which meant that she was “bad". Conflict arose, as she perceived herself to be a “good" 
person, it appeared that this created, in psychodynamic terms, ego dissonance (Laplanche & 
Pontalis, 1988) which it seemed contributed greatly to her depressive affect.
Ms Pax was also from a very different cultural background to my own and although I 
attended closely to the implications of this within the development of the working alliance 
(Clarkson, 1995), I found that I was far less attentive, indeed almost dismissive to the 
possibility of the positive, spiritually renewing aspects of her religious beliefs. It was only 
when I began a literature search for the introduction of a research project that I was 
undertaking at that time which explored the relationship between studying psychology and 
spiritual beliefs that this changed. During this research my awareness became heightened, of 
how I might be compromising a vital part of the therapy (Post, 1993, and Shafranske, 2000). 
With the close support of my supervisor and my personal use of therapy (Grimmer & Tribe,
2001), I was able to challenge my approach, which dramatically shifted away from the 
conceptualisation that I held of Ms Pax’s religious beliefs as being solely problematic. 
Further, in embracing Ms Pax’s religious beliefs as part of the therapy as I had her culture, 
this gave space for her to question and explore her beliefs in a way that I had inhibited before. 
Ultimately this led to a focus on the concept of forgiveness and she began to show more 
compassion for herself and others that she had thereto believed had “wronged" her.
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It is possible to observe in this vignette of my work the key processes necessary for reflective 
practice. Schon (1987) refers to these as reflection-on-action, which I engaged in with my 
supervisor when I became aware through my research that I was not attending to religion, in a 
way that would benefit the therapy. Also, ultimately reflection-in-action, this took place in the 
latter stages of the reflective process, as it was only when I felt that I had integrated my 
personal with the theoretical understanding and the clinical experience I had of working with 
Ms Pax that I felt confident to engage in this within the therapy.
At this stage in my travel across the bridge the integration that I undertook can be described 
as constructive integration (Nuttall, 2002). Nuttall, sees this form of integration as one in 
which a practical model is developed from the bringing together of theory and technique that 
marries with our own values and assumptions. As can be seen in the above example I was 
able to question my own assumptions to some extent, however I found in other encounters 
with clients with similar religious beliefs, that I remained rather attached to them.
In retrospect, it is somehow appropriate that in my first floundering steps across the bridge 
that constructive integration took place. My experience of returning to a trainee status was 
one in which all my energy was invested in trainee issues such as keeping the clients in the 
therapy, meeting academic deadlines, trying to demonstrate that (and following in Ms Pax’s 
footsteps), I was a “good” practitioner rather than focusing on the integration process. It was 
only when I gained a clearer understanding of the task required of me in my second year that 
I was able to redirect my attention.
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Adolescence.
‘the transition through adolescence is accompanied by physical, psychological 
and social transformations that elicit novel experiences o f emotional arousal. ’
(Silk et al. 2003. p. 1870.)
Adolescence is a developmental stage that I have a particular interest in. Not least because of 
memories of my own adolescence, but also because of the psychodynamically informed work 
that I have undertaken prior to this training, with troubled adolescents. Most of who had used 
delinquency as an expression of their turbulent emotional state. It is important thus, to make 
the distinction between the ‘normal’ experimentation and ‘rebellion’ of adolescence to that of 
truly delinquent behaviour (Burgner, 1982). Wilson & Farquharson (1996), remind us that in 
addition to the enduring nature of this ‘acting out’ (Tonnesmann, 1980), there are also two 
underlying characteristics of the delinquent act namely that it always involves another and 
that it is antisocial. I have always, however understood the delinquent act to be one of both 
hope and despair. Hope as the individual is making an engagement, a recognition that the 
other exists, and despair as it is in desperation of some form including boredom, that the 
adolescent engages in a destructive way.
Hope in this form was sometimes the only thread that I could use to connect myself with the 
young people that I was trying to engage in a therapeutic relationship within the setting of a 
Young Offenders Institution. Therapeutic encounters in such an environment bring their own 
inherent difficulties, for example when exploring areas such as maternal deprivation and 
abandonment the reality was that I would always leave them at the end of the session. This 
would have to be dealt with in session, particularly when looking at processes such as 
transference, counter transference and projective identification (Campbell, 1996).
Yet I experienced a deficit in my knowledge that I felt limited the efficacy of my practice 
with these young people, which is why I have undertaken research in this area over the past 
three years.
When looking at my professional development in broader terms, it is the moving from 
dependence to independence as part of the separation/ individuation task of adolescence 
which best encapsulates the changes in my practice (Wilson & Farquharson, 1996).
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During this period I returned to the theoretical home which it felt like I had stepped outside of 
the previous year. In my placement in a psychotherapy department I was able to work long 
term with three individuals using a psychodynamic approach, but was also given the 
opportunity to work with families using a systemic model. Although whilst at University I 
was still ‘brushing up’ on my theoretical understanding of the psychodynamic model, in 
placement in true adolescent fashion I engaged in ‘healthy’ experimentation around my 
practice so that I could establish my own identity as a practitioner. This I felt able to do as I 
had developed a strong relationship with my supervisor which as Hammersley, (2003), notes 
is essential, but also because I had a confidence in my ability borne from the security of 
working in a model that I had a comprehensive knowledge of (Cushway, 1992). Key areas of 
development were in strengthening and listening to my own ‘internal supervisor’ (Casement, 
1995), learning from my critical self-reflections (Mezirow, 1990) and attending to my counter 
transference (Greenson, 1967)
The ability to listen to my ‘internal supervisor’ and observe my counter transference, I found 
particularly useful in the case of a gentleman who had been referred to the service for 
depression and difficulties with verbal and physical aggression. The gentleman was assessed 
by a senior member of the department for suitability for this form of therapy who indeed 
found it appropriate and placed the gentleman on the waiting list accordingly. Following 
discussion with my supervisor it was agreed that I would meet with him with the aim of 
working together. I saw the gentleman for two sessions in total, in which issues centred on 
what he described as impoverished and aggressive relationships with females with him being 
a “6w//y”. The case history notes and his direct account in session revealed that this client had 
been significantly traumatised as a child having witnessed his mother sustaining violent 
attacks at the hands of his father. It also transpired that he felt considerable guilt as the eldest 
son not being able to protect his mother, and had borne the full force of his mothers displaced 
hatred of his father during her many physical assaults on him as a child. It relayed a sense of 
powerlessness in even defending himself from these attacks for fear that he would in his 
terms, become his father.
It was possible to understand this constellation as an unresolved Oedipal Complex. Further by 
using Glasser’s (1977), Core Complex model I hypothesised that in his adult relationships the 
manifestation of aggression could be understood as a ‘protective’ function to guard against
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the annihilatory anxiety which had consumed him as a child and he now carried with him into 
adulthood.
From this formulation it seemed relevant that I as a female would engage in the therapy with 
him, maintaining a close eye on the potentially powerful maternal counter transference 
responses that may be elicited. Towards the end of the first session however, I experienced 
some doubt as to his engagement in the work. Initially I put this to one side reasoning that it 
may be due to a natural anxiety about the therapeutic process, and that it was also very early 
in our time together. Yet these doubts did not subside in the following session, and I found 
myself offering an interpretation to him about what appeared to be ambivalence to our work 
(Dryden, 1996). Surprisingly, and with what seemed to be great relief he said that he did not 
want to work with me. Instantly in session I internally returned to my formulation and 
understood this rejection as an aggressive attack on our work. It was only when I listened to 
my ‘internal supervisor’, which was alert to my defensive intellectualisation (Casement, 
1995), that rather than offer an interpretation based on an attack, I explored his sense of relief. 
This revealed his concern over my perceived youth rather than my gender.
Through supervision and my own reflective practice I was able to understand that my 
formulation of him attacking the therapy may in part have been correct, but it was more 
therapeutically important that the client was given the right to choose which therapist he 
wanted work with. Further that it would have been me acting in a ‘bullying’ way within the 
counter transference if I had not afforded him the opportunity to express his wishes.
It was within the containing environment of the Family Therapy service part of the 
department that my skills as a ‘practitioner’ rather than ‘scientist’ were honed further. Here, I 
felt able to begin to incorporate my critical reflective practice with an intuitive experiential 
sense of process, which Mezirow (1990), describes as the transformative learning process. 
The unique experience of working with a family and at the same time with a team, at times 
behind the glass mirror of the therapy room at others in the room itself, was a practitioner 
apprenticeship that profoundly influenced my work. Not only was I able to observe skilled 
practitioners in session, but via the telephone which acted as an umbilical cord connecting the 
therapist to the team, I was able to intervene in session and likewise when I was the lead 
therapist have my practice directed. In so doing I was able to see how different interventions 
worked in situ.
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Through my varied yet containing experiences in this stage, such as with the family therapy 
service, presenting in group supervision with practitioners from other disciplines and 
attending academic seminars and case presentations a complicit integration process (Nuttall,
2002) now took place. This offered me a perspective of the therapeutic process irrespective of 
the psychodynamic theory and techniques that I had become so attached to. Nuttall (2002), 
emphasises that this form of integration reminds us of what we should be doing as 
practitioners and as such lays the foundation for the afore mentioned ‘internal supervisor’ 
(Casement, 1995).
It also seemed that through this integration I had moved closer to the position of being free 
from anxiety when ‘not knowing’ in my clinical work, or a Russell (1946/1975) put it:
“ to teach how to live without certainty, and yet without being paralysed by hesitation, is 
perhaps the chief thing that philosophy, in our age can still do for those who study it. ”
(P-14)
I am thankful that I left this stage free from paralysis, hysterical or otherwise.
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Early Adulthood.
“Independence is never absolute. The healthy individual does not become isolated, but 
becomes related to the environment in such a way that the individual and the environment 
can be said to be interdependent. ”
(Winnicott, D. 1965 p. 57)
It was with a new found sense of identity and burgeoning independence as a practitioner that I 
entered the next stage of my development. I was entering territory formerly unchartered by 
me as I was now working with clients using Linehan’s (1993a), Dialectical Behaviour 
Therapy (DBT). DBT as a theoretical model removed me from my place of comfort, as on 
first viewing it appeared dialectically opposed to that of the one that I had been most familiar 
with. My choice in this placement was quite deliberate however, as I not only wanted to work 
with the client group that this model was designed to support, but I also wanted to be in an 
environment where I genuinely came from a position of ‘not knowing’, as I had no prior 
knowledge or experience of this model in operation. This step was taken in the context of an 
established and containing personal therapy to support my moments of anxiety.
DBT is a cognitive behaviour therapy, which draws on many orientations including Zen 
Buddhism to provide a systematic and integrative approach to working with individuals with 
borderline personality disorder (BPD)1 (Linehan, 1993a). Fundamental to the model is how 
BPD is conceptualised as this diagnosis is only held as relevant as long as the symptoms were 
present, within DBT, once the symptoms are alleviated the diagnosis is redundant (Swales et 
al. 2000). When working with Ms Allen this conceptualisation was very important to her 
committing to engage in the therapy, as for her it was the first time that any hope had been 
given that there was the potential to “get better”.
I experienced DBT as a highly structured therapy in which the work took place in four arenas. 
The first two I was more familiar with, in that the client was expected to undertake both 
individual therapy sessions and group skills training sessions on a weekly basis. I both co 
facilitated a skills training group and also with two of my clients, taught skills on an 
individual basis. In line with the fundamental DBT dialectic of change vs. acceptance, the
1 Please refer to DSM IV for a description of the diagnostic criteria for this disorder.
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skills that I taught were divided into change skills such as emotion regulation and 
interpersonal effectiveness, and acceptance skills such as mindfulness and distress tolerance 
(Linehan, 1993b). These skills are designed to enhance relationships and address the skills 
deficits that BPD clients are perceived to have. Very importantly, I found that skills training 
provided me with a clear armoury of tools to use with my clients when looking at their 
difficulties. For another of my clients Ms Bennett, however the process of learning and 
applying these skills was highly problematic and at times echoed my own insecurities in 
learning and applying this model of therapy. It seemed that this was because she, like I, had 
numerous worry thoughts about her ability to learn which seemed to trigger fear and shame 
which ultimately restricted her and my own capacity to engage in the learning process. Once 
we established this as the difficulty within the therapy we were able to address it through 
primarily challenging these thoughts, then using distress tolerance skills to support her in 
managing her emotion state when aroused (Linehan, 1993b). Finally we undertook a ‘pros 
and cons’ exercise (Linehan, 1993a) to focus her attention on what she could gain from 
learning skills. My own process with my supervisor, although not directly framed in the same 
way was not dissimilar, and certainly my personal therapy was used to contain my distress.
The two remaining arenas were phone consultation and team consultation. I offered phone 
consultation to clients to use when they were in crisis or pre crisis. It functioned to support 
the client to use the skills that they had been taught rather than to resort to the dysfunctional 
coping strategies that they had formerly used, which might have involved self-destructive 
behaviours (Linehan, 1993a). For Ms Bennett, this resource was highly facilitative to the 
therapeutic process. This was because it addressed her difficulty with the application of skills 
as mentioned above, as my prompting her when she was in her usual environment 
demonstrated how the therapy worked in situ (Miller, 1999). A considerable source of 
support and therefore containment for me was found in the weekly team consultation 
meetings which are designed to address any difficulties that the therapist brings, but also to 
keep the therapist aware of their own boundaries, and where they might be on any given 
dialectic ( Swales, et al. 2000).
Underpinning the therapy was the identification of problematic behaviours, which I then 
targeted in the therapy using the DBT hierarchy. My primary aim was to reduce then 
eliminate life -threatening behaviours, then behaviours which interfere with treatment such as 
behaviours that “bums out” the therapist, then decreasing behaviours that destroy the quality
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of life. This hierarchy facilitated my therapeutic task by offering me a clear structure of how 
to manage the complexity of behaviours that all of my clients presented me with. Importantly 
it also gave me the framework to directly address suicidal behaviour.
In addition to such a comprehensive model, which thus far I experienced as directing me on 
what I needed to do Linehan, (1993a & b) also provided instruction on how to conduct the 
therapy itself. For example Linehan, provided motivational techniques, and highlighted the 
efficacy of different communication styles such as irreverent and reciprocal. A more 
irreverent style proved to be highly effective in my work with Ms Allen, as it would interrupt 
the rapidity of flow of cognitions that she frequently presented with in session. This allowed 
space for us to work at a more beneficial pace and to problem solve around the initial 
difficulty or prompting event. Further she also provided numerous guidelines on how to 
work with contingencies, which was an area where I experienced the greatest benefit of 
complicit integration. Contingencies are the various strategies, which the therapist uses to 
reinforce effective behaviour and work to eliminate the problematic or ineffectual (Linehan, 
1993a). Finally through the behavioural analysis that was undertaken in each session, Linehan 
(1993a) even provided me with the tools to elicit the relevant information.
Initially working in a model that told me ‘what’ to do and ‘how’ to be as a therapist I found 
restrictive and floundered in how to be myself in relationship with my clients. It was only 
when I reflected on my practice that I became aware that I had been so consumed by trying to 
remember all of the guidelines instructing me what to do that this most important aspect had 
been marginalised. It was again through the process of complicit integration facilitated by my 
confidence and familiarity with the implementation of the model, that this was addressed. 
Through my work with two of my clients who presented with suicide ideation, I found myself 
in a position of experiencing this model as containing rather than restrictive. It was from this 
experiential position that I returned to the theoretical when in an academic paper presented in 
this portfolio, I comparatively explored how different theoretical models facilitate 
practitioners to work with suicidal clients.
It seemed that in this undertaking I had made a step towards contiguous integration, in which 
models are projected onto the world at large and their suitability and robustness for the job is 
tested (Nuttall, 2002). This step has enabled me to reflect on the broader aspects of my work, 
which has led to further considerations. An example of this is when I look back on the work
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that I undertook with Ms Guiness during my first year placement. I struggled for several 
months to bring together what I conceptualised as her fragmented sense of self within the 
therapy, but ultimately was not successful and she ceased coming. Through the integrative 
process, which has shaped me as a practitioner, I am now able to reflect on my work with this 
client from a different perspective. Within my therapeutic encounter with Ms Guiness were 
definite characteristics of ways of relating that are familiar to the client group I am now 
working with which, I was blind to at the time. In this context it is possible that the shared 
goals of the original therapy were unrealistic without the additional framework needed to 
sustain both of us.
Finally, it is only through the exposure of working within different contexts, with team 
members from varied disciplines and clients with a spectrum of presenting difficulties that I 
now have a greater understanding of the necessity of the integration process and its centrality 
to my development as a practitioner- scientist. I have also become more acutely aware of 
political and economic changes and the implications that this has for me as a practitioner 
particularly in the move towards evidence based practise. As such I feel it necessary to agree 
with Barkham’s (1994), reversal of the scientist -  practitioner term and now consider my 
development to be that of practitioner -  scientist, as I will always remain a practitioner first.
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The way forward.
The aim of this paper was to demonstrate my development as a practitioner- scientist through 
the integration of my various endeavours in the fields of academia, research and practice. In 
order to coherently present this a developmental model was used, yet this is not to say that I 
have accomplished all the developmental tasks in each. Rather, the hope is that I have 
achieved as much as I can through each stage, giving me a solid foundation from which to 
work.
The process of integration is by its very nature evolutionary. With each new experience be it 
through my own personal life changes, my continued research or through therapeutic 
encounters comes further knowledge, and skills to integrate, or as McLeod and Wheeler 
(1996), explain:
“ it may never be possible to achieve coherent integration, to create the “grand theory ”, 
but let the dialogue continue. ”
(p.287)
When it comes to theoretical orientation psychodynamic psychotherapy remains my first 
language, in that I feel I can speak fluently when working and thinking about my clients in 
this framework. This is hardly surprising given that I have spent many years focused on this 
paradigm, however in the eleven months that I was exposed Systemic Family Therapy and 
seven months of DBT (at time of writing), although far from fluent I feel that I can at least 
hold a conversation and am assured that with ongoing supervision and training I could reach 
fluency.
I want to now end the paper as I began with the descriptive beauty of Ben Okri:
‘ it was the patience in his guide’s voice that made him look back. When he
looked back, he was astonished to find that the bridge had disappeared. ’
(p.13)
There will without doubt be other bridges for me to cross for example in the future I wish to 
undertake a further training in Cognitive Analytic Therapy. At this stage however, with no 
bridge to return to my only option is to continue forwards, taking with me the knowledge, 
skills and experience that has brought me thus far.
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Introduction to Research Dossier.
Contained within the Research Dossier are the three research papers undertaken over the 
course of my training.
The first paper presented is a literature review using Attachment Theory to describe a 
possible pathway to delinquency. The paper concludes that in the context of this pathway that 
incarcerating young offenders is deleterious to their development. The second paper uses 
Interpretative Phenomenological Analysis (IPA) a qualitative methodology, to explore the 
effect of incarceration on the young offender in context of the model of delinquency as 
outlined in the literature review. The final paper uses Grounded Theory, also a qualitative 
methodology to explore prison officer’s perception of their relationships with young 
offenders. Particular reference is made to reparative relationships, as this paper examines the 
possibility that the adverse effects of incarceration as identified in the previous papers, could 
be ameliorated in the context of these relationships.
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Year One: Literature Review.
Attachment Trauma and Delinquent Re-enactments: An exploration 
o f  the potentially traumatising effect o f  a custodial sentence on the
young offender.
2004
Abstract: Within the disciplines o f psychology, social policy and law, the correlation 
between impoverished, traumatic childhood experiences and increased risk o f forensic 
behaviour in adolescence and adulthood has been established. This literature review uses 
the psychological concept o f attachment trauma as a model through which to explain this 
correlation and how the effects can manifest themselves in pathological delinquent acting 
out and psychopathology in adolescence. The implications o f this fo r  Counselling 
Psychology is then explored.
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[Self reflection: My interest in this area of research was borne from my experiences of 
working with children (6-llyrs), within the looked after care system and latterly with 
young offenders (15-18yrs) who were accommodated in community group homes 
following release from secure units and YOI. I found striking similarities in how I 
experienced the two groups, particularly in patterns of behaviour, ways of relating to 
others and their degree of distress which was usually communicated through violence. 
Further commonalities were also apparent in the level of dysfunction present in these 
young people’s family histories and each had sustained abuse be it physical, emotional or 
sexual at the hand of the care giver. It was the similarities between the two groups which 
directly led me to question the processes through which the child became delinquent.
My curiosity was further motivated by the seemingly incongruous affect that the violence 
used by these troubled young people had on the staff. For example, with the six year old 
who was violent their behaviour was understood as manifest distress and appropriate 
comfort from the staff was offered; but for the sixteen year old who was violent, no 
distress was acknowledged and ineffectual reprimands and punishments were frequently 
used as a response. Furthermore, for the staff supporting the sometimes violent 
adolescents, there was a sense of being a ‘victim’ to their actions for which justice in the 
form of punishment was sought; however, this was absent in the staff working with the 
pre adolescent group even though they were more frequently injured. It seemed that 
compassion was lost due to the increased threat that the adolescent posed.]
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Introduction.
The aim of this paper is to explore how the concept of childhood trauma can be used as 
one of the pathways which leads to criminality, and following from this, the implications 
that this has on the criminal justice system are discussed.
It is recognised that there are many pathways which transform the child to the adult 
offender which are complex and need to allow for biological, psychological, 
developmental and sociological factors to be taken into account, and even within this 
inter-individual variance will be present (Loeber and Hay, 1994). It can also be seen that, 
as a result of such complexity, preventative measures have been inheritantly problematic 
to devise and treatment programmes to implement (Bifulco et ah 2002; Blackburn, 1993; 
Kauffman, 1999).
Research corroborated across disciplines, however, has been able to repeatedly highlight 
commonalities of early childhood experience which seem to place the person at increased 
risk of criminality (Fonagy, 2001; Garbarino, 1995; McMahon et al. 2003). Key features 
include parental dysfunction, exposure to violence, child abuse, poor economic status and 
educational failings (Blackburn, 1993). Using a model of trauma based on Attachment 
Theory, the first section of this paper considers the relationship between such experience 
and behaviour based on the hypothesis that it is early childhood trauma as a result of such 
impoverished and abusive experiences which, acts as a major determinant of adolescent 
forensic behaviour (de Zuluetta, 1998).
Within this hypothesis it is agreed that not all individuals who have sustained trauma 
become offenders, but it is significant to note that those that have endured such suffering 
constitute the majority within the forensic population (Sinason, 1998).
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A developmental model is then used to describe how this trauma is carried into and 
exacerbated by adolescence, as it is further hypothesised that it is when the child faces the 
developmental tasks of adolescence that the manifest affect of trauma on their psychical 
development comes to the fore. Furthermore, for some of our most damaged children, 
forensic behaviour in the form of delinquency occurs as a consequence of it.
Delinquency1, is defined as behaviour which:
‘fails to meet the legal and moral requirements o f the prevailing social order2'.
(Wilson & Farquharson, 1996 p.315)
In essence there are two key features to a truly delinquent act; namely, that it always 
involves another (be that an object e.g. in vandalism or a person), and that it is antisocial 
(Peled et al. 1995). Both of these features are important in guiding our understanding of 
the adolescent presenting with these behaviours, as the delinquent act now becomes a 
form of engagement; a recognition that the other exists and is worthy of attack. Yet, there 
is a paradox of the delinquent act -  as it is both one of hope as the individual attempts to 
make the engagement but also of despair as it is in desperation that the adolescent 
engages in a destructive way such as burglary, arson, lying, theft, graffiti etc.
Adolescence3 is a complex and turbulent stage of development; it is a time marked by 
change and an emergence of new emotional responses (Silk et al. 2003) and is in essence
1 For the purposes of this paper a distinction is made between sporadic, short term and low level 
delinquency such as graffiti, lying etc. which most adolescents will at some point engage in, to that 
of what is termed pathological delinquency. This characterises behaviours which are frequent, long 
term and usually involve violence and are significant in their effect.
2 Clearly it is acknowledged that the prevailing social order will vary e.g. culturally, socio­
economically, however it is an order that the adolescent themselves recognise otherwise they 
would not deem it worthy of challenge.
3 For the purpose of this paper adolescence will be viewed as the period that sits between 
childhood and adulthood.
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a biopsychosocial transition. It is not surprising then that the adolescent presents with 
behaviours which challenge boundaries, experiments with identity -  sexual and otherwise 
and has rapid hormone driven mood swings etc. In the context of adolescence, this 
behaviour is generally sporadic and short lived and can be seen as ‘normal’ -  albeit trying 
to those around them. This is not always the case however; there are times when the 
individual seems to be consumed by adolescence itself, and behaviours that were once 
merely trying become destructive and long lived with delinquency.
The significance of failure to accomplish the developmental tasks of adolescence is 
highlighted throughout developmental literature and it is evidenced that considerable 
ruptures in the maturational process and dysfunction will be carried into adulthood 
(Fonagy, 1999a; Hesse & Main, 1999). We are also reminded by Silk et al. (2003), that 
the onset of affective and behavioural disorders along with other forms of 
psychopathology are more prevalent in the adolescent stage than any other. The first 
section ends with a discussion that the prolonged and repeated use of delinquency in the 
adolescent stage is a key indicator of the individual struggling to accomplish the tasks.
Winston Churchill when acting as home secretary (1910) poignantly remarked that:
“the mood and temper o f the public in regard to the treatment o f crime and criminals is 
one o f the most unfailing tests o f the civilisation o f any country. ”
The second section of the paper mindful of the above quotation, uses the theoretical 
model presented in section one to demonstrate how the system not only fails to meet the 
needs of the most vulnerable but can inflict punishment in the form of imprisonment 
which in itself can become one of the causes of forensic behaviour.
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The final section outlines considerations for treatment and identifies two approaches that 
have proved effective. In concluding, questions are raised about the role of psychology in 
informing legislation.
From Home Office figures issued 28th March 2003, in prison there are currently:
10598 young male offenders (15-2 lyrs)
582 young female offenders (15-2 lyrs)
On average 76% of young offenders re-offend within two years of their release.
50% of young offenders serving custodial sentence have come from group homes.
(source: www.hmprisonservice.gov.uk)
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Traumatic Origins of Pathological Delinquency in Adolescence
When wishing to explore the concept of trauma, Bowlby’s Attachment Theory has 
primacy; the reason for this is that this theoiy is centred on the premise that the separation 
or loss of a love object is traumatic. Attachment Theoiy also demonstrates that childhood 
trauma caused by prolonged, repeated, or permanent separation from the primary 
caregiver, is highly detrimental to the emotional wellbeing of the child (Fonagy, 2001; 
Hesse & Main, 1999). Further the consequential wounds of detachment that the child 
sustains will be carried by the individual through life (de Zuluetta, 1996).
It is recognised that the degree to which we are affected by this experience, how we 
mourn our lost object, and how we form subsequent relationships, varies significantly 
from one individual to another (Bowlby, 1979). There is however a considerable 
difference in how trauma of this form is experienced in children than adults. For example, 
in a child, trauma is far more harmful because for them to detach means a banishment to 
the unconscious of their aggression, and hatred of the lost object which can manifest itself 
in pathology in later life. Whereas in the adult, their detachment of the love object has a 
reduced impact and can lead to the reorganisation process (Wilson & Farquarson, 1996).
Attachment Theory begins by looking at the dyadic relationship between care giver and 
child which Bowlby phrased the ‘Affectional Bond5. Due to dependency and proximity 
the newly bom will form its first bond with its primary care giver. Early attachment 
formation is marked by the mother4 demonstrating narcissistic investment in her child 
who she regards at this stage as an extension of herself as a part object. As the newborn 
child is preverbal, the attachment is established through a symbolic communication of 
emotional expression and demonstrates corresponding behaviour (Bowlby, 1996).
4 The term mother is used to denote any primary care giver and includes both genders although for 
convenience the prepositions ‘her’ and ‘she’ are used.
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Therefore, from the earliest time, the individual learns to act out their emotional state 
(Sinason, 1996). It is further worth noting that although the individual usually acquires 
language as part of the maturational process, this does not become the primary 
mechanism through which attachments are made. Even in adulthood, it remains through 
emotional expression and its physical enactment that attachment relationships are formed 
and maintained.
When Bowlby and subsequent theorists such as Ainsworth (1973) and Main and Hesse 
(1990) looked at how the child reacted to the absent love object, they discovered that they 
displayed their emotional response in a clear pattern of ‘mourning’ behaviour. The child 
would firstly protest the primary care giver’s leaving, and when they had an awareness 
that the love object was not returning, they would despair. The stages of protest and 
despair would often interchange, with the child demonstrating their protest through 
temper tantrums, destruction of their environment, aggressive vocalisations, and their 
overwhelming despair and grief through crying, rocking etc. Attachment theorists noted 
that anger as part of the grieving process was quite necessary, as it acted as a precaution 
to prevent the initial separation and as a reprimand for the returned object to warn said 
object not to leave again. It is only when this anger could not be expressed, because the 
love object had been lost, or others curtailed its expression, or the individual was scared 
to show it in fear of reprisals, that pathological symptoms were observed.
The final stage of detachment occurred if separation continued. How the child negotiated 
its lost object was found to be dependent on three variables; firstly the length of time that 
the mother was away, secondly the age of the child, and thirdly the quality of primary 
attachment prior to separation was found to have the most effect on how the child 
experienced its loss. Further exploration of the primary attachment systems using the 
Strange Situations Tests revealed distinct attachment patterns each with its own specific
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effect on the behaviour and emotional development of the child. These have now been 
categorised in the following four groups.
The majority of children fell into the first category of secure attachment formation. In this 
category the mother was observed to be a near fluent translator of the infant’s symbolic 
communication and was responsive to the needs of the child. This ‘good enough’ mother 
facilitated the development o f the child’s confidence and self-esteem. This child had little 
difficulty in developing relationships, they were able to respond to the ‘other’ in an 
empathic way and showed ‘self-confidence’ in their relationships (de Zulueta, 1996). If 
separated from the mother, the securely attached would follow the same process of 
mourning (protest, despair, grief) but when reunited would quickly resume a secure 
attachment relationship. For the second category of anxious resistant, this child was 
described as living in an ambiguous and precarious world. This infant did not know if its 
mother was available to them when they needed help, reassurance etc. As a result of this 
confusion the child presented with high levels of separation anxiety, would seek close 
proximity with its mother and would be hesitant to explore its environment (Bowlby, 
1988). The third category of anxious avoidant outlined the children who were not anxious 
at the departure of their primary carer and would not seek her out above the stranger on 
her return. The carer of these children was observed to have had limited attunement to the 
child and would often be intrusive causing the child to be in a heightened state of arousal 
(Fonagy, 1999).
It is, however, the children who can be described in terms of the final category of 
disorganised -  disoriented who form the main focus of this paper, as it is these who 
display the greatest degree of trauma. The disorganised -  disoriented attachment pattern is 
found in a child whose mother has essentially separated from him and has lost the means 
to communicate emotionally. When the infant attempted to seek comfort or assurance, 
Bowlby (1988) noted that rather than the child expecting to elicit the response that it
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desired, it behaved in a way as if it fully expected to be turned away. As a result of his 
mother’s response the child would defend against the rejection and would attempt to fulfil 
its own emotional needs, seemingly now seeing as a weakness the need to seek help from 
others. Bowlby (1988) describes that these individuals have had to develop a false self in 
order to defend itself, and that they would typically form narcissistic personality types. 
These children would also have low self-confidence and would often treat the ‘other’ with 
hostility, projecting out their anxiety. The child in this attachment relationship would 
frequently feel angry with their mother and scared of her. Paradoxically, as the child was 
completely dependent on her they have to in part, preserve the ‘love object’ which it did 
through dissociation (de Zulueta, 1996). It is a child who has suffered trauma in the form 
of severe neglect or physical or sexual abuse that is most often associated with this pattern 
and significantly, children of this group were found to be more likely to externalise their 
aggression than any of the others (Fonagy, 1999).
What Bowlby’s theoiy presents us with in the disorganised child, is a direct correlation 
between the traumatic affects of prolonged separation from the primary care giver and the 
aggressive responses to that. This particular form of primary loss has significant meaning 
when working with forensic patients as it has aggression, anger and hostility towards the 
‘other’ at the core of it; this is what Bowlby describes as transformed aggression (Bowlby 
1988). Parallels of the above can be seen in Glasser’s (1979) development of the idea of 
The Core Complex, which is likewise based around the anxieties that accompany the 
separation process.
From childhood trauma to adolescent re enactments
The legacy that the broken affectional bond leaves the child with, is one of heavily 
repressed and defended against feelings of anger, loss, rejection and guilt (Tyson & Tyson 
1990). It is with this burden that the traumatised child negotiates the acquisition of
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developmental tasks, such as social adaptation, separation/ individuation and identity 
formation in the adolescent stage.
Wilson and Farquharson (1996) disseminate the concept of social adaptation -  by firstly 
observing that key to this task was the ability to contain uncomfortable feelings and to 
regulate responses through self control. Snyder et al (2003) confirm this as they evidence 
that adolescents who have poor self control and present with anti social aggressive 
behaviour have greater difficulty in forming peer relationships. In order for self control 
and therefore social adaptation to be achieved in adolescence, it is important for the 
individual to have had a ‘positive expectancy of the world’. These positive experiences 
formed the necessary psychical structures for the capacity to self control in the child, 
which meant that anxiety could be contained and processed rather than ‘split o ff  and 
acted out in a delinquent act. This reliance on action rather than containment Campbell 
(1989) reminds us, is the basic characteristic of the psychological defences of the 
delinquent. Wilson and Farquharson (1996), however, continue that if  these early 
experiences are the converse of the above, as seen in the traumatised child who did not 
have the parental support mechanisms and guidance to build and defend against their 
painful and frightening experiences, there is difficulty in self control and therefore in 
achieving the social adaptation task. So rather than experiencing the world as a ‘positive’ 
place to be in, the child would see the world as a hostile and painful place. As the child 
grows into adolescence they would have little or no willingness or interest to engage with 
the requirements of this hostile environment; they will have limited mechanisms to self 
regulate and negotiate the ‘slings and arrows’ of the turbulent, disorientating, and highly 
charged period which can then exasperate the feelings of loss of control.
The research findings of Flannery et al (2001), are consistent with the concept of the 
hostile world, as they demonstrate that a group of dangerously violent adolescents were 
found to have had significantly higher levels of exposure to violence and victimisation
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than did matched controls. Furthermore, the violent adolescents also scored high in the 
clinical range of depression, anxiety, PTSD, anger and dissociation. This implies that as 
well as an acting out of emotional content, there may also be an internalisation, that is an 
attack on self as supported by Vladislav et al (2003), finding that suicidal behaviour is 
more prevalent in a delinquent population.
The tasks of separation/ individuation and identity formation can be viewed together. Key 
to these tasks is the concept of self cohesion which directly relates to all forms of identity, 
and when positively achieved is where the adolescent feels and believes themselves to be 
a coherent, valued and distinct human being.
Wilson and Farquharson (1996), note that when we look at the adolescent with an absence 
of affirmation of identity we see a hugely vulnerable individual who is unsure of their 
basic value, and is therefore easily threatened by others harsher opinion of them. 
Furthermore, an impairment in the development of self esteem is often common in 
individuals with poor self cohesion and can be seen as a result of the absence of the 
feelings of being self contained and safe in a reliable environment with clear boundaries.
The devastating consequences of trauma must not be negated, as the child who has 
sustained significant trauma psychically through the lack of a primary care giver’s 
empathy or concern, or through physical/ sexual abuse, has now grown up to be the 
adolescent with a reduced capacity to form concern for others, compromised self esteem 
and a substantial degree of repressed aggression. As we have seen the adolescent has poor 
self control and self regulatory skills with which to manage their aggressive tendency, so 
there is increased risk of enactment.
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Traumatising Systems and the Repeat Delinquent Offender.
Thus far this paper has outlined how it is possible to view the delinquent act as an 
enactment of traumatised childhood experiences which is exasperated by the challenge to 
achieve the developmental tasks of adolescence. The legislative mechanisms through 
which we as a society address this enactment is now explored and deficiencies due to the 
lack of recognition of the complexity of the aetiology of criminal behaviour are 
highlighted. The most significant being the incarceration of young offenders in prison 
regimes.
The latter part of the section returns to attachment theoiy to evidence that the traumatising 
experiences that predisposed the child to later adolescent delinquency are replicated 
within the prison system. It is proposed that as a consequence of their early childhood 
trauma this group now have limited skills to negotiate such an experience which places 
the adolescent at increased vulnerability to psychopathology and at higher risk of 
offending as they sustain further trauma as Ashed and van Velsen (1996) state:
“I f  an adult has escaped victimisation or serious trauma in childhood, it is likely 
that he may be better able to withstand the shattering effects o f a disaster or 
victimisation in adulthood....those individuals who have suffered severe 
victimisation and/ or loss in childhood will be particularly vulnerable to the 
effects o f later trauma in adulthood ’’
(p. 557)
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The young offender within the Criminal Justice System
In 1998 the Crime and Disorder Act (CDA) was introduced into legislative policy in an 
attempt to overhaul previous outmoded systems. This act gave new powers to the 
judiciary and highlighted the fact that there were inconsistencies in the treatment of young 
offenders at local levels. In an attempt to address this, The Youth Justice Board (YJB) 
was formed. This national organisation sponsored by the Home Office, has jurisdiction 
over the local Youth Offending Teams (YOTs) and provides a national framework for the 
prevention of youth offending. The YJB is accountable to the Home Secretary and has the 
responsibility of informing him of national standards met or unmet, and for the 
development of best practice within the youth justice systems.
It is the YOTs however, who act as the interface between the criminal justice system and 
the young offender. They hold a key function in the monitoring of this troubled group 
once in the criminal justice system, and undertake tasks such as providing reports for the 
courts which must be taken into consideration when sentencing, supervising community 
sentences and post release supervision following a custodial sentence. Since April 2000, 
there has been a YOT in each local authority; the teams themselves are multi agency and 
comprise social workers, police officers, education and health staff and probation 
workers. Following the guidelines established in the CDA, their focus is increasingly on 
prevention and early intervention.
There is little doubt that recent legislation has responded to aspects of research into the 
risk factors associated with offending behaviour as described earlier, and initiatives have 
been implemented to target those deemed most at risk. For example in 2002, £540 million 
was earmarked for the creation of Sure Start Programmes. The aim of this national 
scheme being to work with parents and families to promote the physical, intellectual and 
social development of pre school children. Further, the CDA and latterly the Youth
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Justice and Criminal Evidence Act 1999 (YJCEA), modernised the sentencing powers of 
the youth court system. New orders were introduced which gave the courts more latitude 
in sentencing and the old style police cautions were replaced by a reprimand and final 
warning system. Examples of the new orders are the:
Reparation Order, introduced by ss.67 & 68 CDA 1998 and implemented nationally June 
2000. This order can be imposed on anyone aged ten- seventeen yrs who has committed 
an offence where the penalty is not fixed by law. The young person has to make a non- 
financial reparation to either the victim of the offence or the community at large e.g. 
repairing the damage of vandalism.
Referral Order, introduced by YJCEA 1999 and in pilot stage. This order can be applied 
to a young offender who is appearing in court for the first time for a non custodial 
sentence and pleading guilty. The court has the power to recommend that they be referred 
to the Young Offender Team Panel. This pilot scheme has been designed to target the 
causes of the behaviour rather than merely punishing the consequences and is an attempt 
to stop the young offender from further entering the CJS.
Parenting Order, introduced by ss.8 & 9 CDA 1998, this order can be made if  a child 
under the age of sixteen yrs has been convicted of an offence or is subject to a civil order 
and the courts feel it would be desirable in terms of preventing offending. The relevant 
care giver must attend a parenting skills course, and may have to fulfil other requirements 
such as ensuring that the child attends school, stays away from certain places or is at 
home at certain times.
(The Youth Justice System: Howard League for Penal Reform)
It is possible to see with the new orders how steps have taken to offer more constructive/ 
reparative consequences to the anti social actions of the young offender rather than mere
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punishment. Also, significantly, parental influences on the child are now being taken into 
consideration and in part addressed. There are, however, still systems in place such as the 
detention of children and adolescents in prison which we will now discuss, that demand 
urgent review.
The two most used orders that currently give the courts power to impose custodial 
sentences for up to ten years on the convicted young offender are the Detention and 
Training Order and the Anti Social Behaviour Order. Although the youngest age that you 
are able to be sentenced with either of these is twelve years, the Home Secretary has the 
power to reduce this to ten years at his discretion.
Following sentencing there are currently three types of service where the young offender 
can serve their sentence. Firstly, in a Young Offender Institution (YOI), these are 
governed by the prison service and accommodate children aged between fifteen to 
seventeen years. Secondly, Secure Training Centres (STC) provide placements for 
children aged twelve to fifteen years. These are private sector organisations from whom 
the YJB commission placements. Thirdly are the secure care placements which come 
under the auspices of the Department of Health and are run by local authorities. These are 
five prison institutions which accommodate female juveniles in separate wings.
Each of the three types of institution has distinct regimes and ideologies which dictate 
how they perceive and interact with the young person. For example, the YOI’s are run to 
prison guidelines and standards, the STC’s operate within a combined system, and the 
secure care placements adhere to child care legislation as established in the Children’s 
Act 1989. In research findings produced by Kroll et al (2002), it was those that served 
their sentence in the secure care of the local authority who showed the greater 
improvements post release. These individuals presented with reduced level of need and 
aggressive behaviours improved when concerning substance dependence, social
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relationships and self care. This was in part attributed to key differences in the regime of 
this service compared to the two others. For example, in a secure unit there is a higher 
staff to resident ratio, typically 1:2 as opposed to 1:30 in a YOI (Howard League for 
Penal Reform 1994). This allowed closer supervision of the young offenders which 
reduced the opportunity to offend and misuse drugs and most importantly considerably 
reduced bullying (Kroll et al 2002; Archwamety & Katsiyannis, 2000). The culture within 
a secure unit was also dramatically different in that young people were viewed as 
residents rather than prisoners; no uniforms were required and the peer group also 
consisted of young people accommodated due to welfare issues rather than solely for 
criminal activity. Finally, the actual physical environment was not as institutionalised 
when compared to the YOI and STC, for example the residents were able to personalise 
their rooms, they were not locked in their bedrooms at night etc.
Although it is recognised that the secure unit compared favourably overall when specific 
outcomes were closely examined, it was also demonstrated that for many residents little 
progress was made. In key areas such as the development of social skills, few had 
developed and significantly the rates of depression and anxiety remained high (Kroll et al 
2002). Further, any gains that the young offender made in placement were not generalised 
out in their normative experience post release.
It is of concern that even though placement in the secure unit has been demonstrated to be 
the least damaging environment for children and adolescents to serve a custodial 
sentence, Home Office statistics (2003) evidence that of the 4% of young offenders who 
are given custodial sentences each year, 84% serve this in a YOI. Further, there are no 
services to cater to the majority of those serving sentences who have co morbid mental 
health conditions (Breda, 1995).
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Adolescences ’ experiences o f being in a YOI.
Prison for some young people is arguably a cruel, frightening and ultimately 
dehumanising experience. It places the already deprived young person in a position of 
further deprivation (Haney, 1997) and divests the individual of access to effective coping 
resources (Ivanoff, 1992). The physical prison environments in which the young offender 
is detained are usually stark with minimal natural light and furnishings of a poor standard 
(Howard League for Penal Reform 1994). Overcrowding remains endemic, the 
consequences of which should not be underestimated as Brendan O’Friel when Chairman 
of the Prison Governor’s Association (1994) asserted:
“Overcrowded prisons are unhealthy places, fa r  more likely to turn out embittered, 
hardened and contaminated individuals. ” (p. 24)
For young offenders remanded to prison awaiting trial, their plight seems even more 
harrowing, not least as they endure the anxiety of the uncertainty of their outcome with 
little resource to comfort, but also because they cannot fully access the services that are 
offered to sentenced offenders so will be confined to their cell for the majority o f any one 
day.
How the young person adapts to and perceives their incarceration will depend on 
numerous variables, such as previous incarceration, length of tariff etc. Yet it is the aspect 
of bullying within peer culture that research has highlighted as creating significant 
traumatising experiences for the prisoners (Boney-McCoy & Finkelhor, 1996; Flannery et 
al 2001; Greve, 2001; Haney, 1997).
Bullying as defined by HM Prison Service is:
“Conduct motivated by a desire to hurt, threaten or frighten someone. ”
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Although the actual scale of bullying within the prison setting is difficult to quantify, it is 
estimated to be prolific. For example, in a report on conditions in YOI’s commissioned by 
the Howard League of Penal Reform (1994), it noted that all of the 86 young prisoners 
interviewed in the research gave detailed accounts of bullying whether or not they had 
been victims. In the context of attachment theory, it is hardly surprising that these 
adolescents with disorganised and avoidant attachment patterns present with victimising 
behaviour. Research undertaken by de Zulueta (1993) found that the disorganised child 
can be as much abused as the abuser, as it seemed to be that it was the self in relation to 
the ‘other’ that had been internalised in the absence of the primary love object. The active 
abuse of others by this group of children was explained through their lack of self esteem 
and insecurity, a result of which the child was perceived to have a great need to control 
the other; they enacted this in the way that they themselves had been treated as a 
dehumanised ‘part object’ (de Zulueta, 1993).
Bullying also functions to establish a ‘natural order’ within the institution as one young 
offender remarked:
“ ....everyone does it. I f  I  don % someone else will. You’ve got to learn to stand up 
fo r  yourself ....I’m doing them a favour really. I  don’t hurt anyone....I usually 
only have to look at them. ”
(Howard League for Penal Reform, 1994 p. 58)
Further within a regime which restricts the individuals’ access to physical goods such as 
tobacco, cannabis etc, it is not difficult to imagine how intimidation and violence would 
be used to divest the physically weak of their property as the description of another fifteen 
year old young offender reminds us:
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“I  got my head burnt by other prisoners over in the visits hall, .they threw a towel 
over the camera and then stubbed two cigarettes out on my head... they wanted my 
money..Ididn’t give it to them..you can’tgive in to them.... ”
(Howard League for Penal Reform, 1994 p. 56)
When faced with such adversity a disturbing phenomena of adaptation to suffering occurs 
and is common within the prison population. Haney (1997) explains that the human 
psyche finds the sensation of constant pain intolerable so activates a coping strategy 
which he describes as the ‘prison mask’; an unrevealing and impenetrable fa?ade which is 
achieved through the splitting off and disavowal of the affective response to traumatising 
suffering. He continues that those who struggle to use this highly dysfunctional yet 
necessary coping strategy find integration to prison life problematic. With such coping 
strategies in place it is easier to understand why those who adapt most readily to prison 
life are the ones who find it most difficult to negotiate their return to the community once 
their term has been served. More importantly it would seem that the delinquent adolescent 
who was already presenting with dysfunction in self regulation and social adaptation is 
now placed in an environment which compounds their difficulty rather than rectifying it.
Of further concern in the context of bullying, research undertaken demonstrates the high 
risk related to violence and later offending behaviour (Jaffe & Baker, 1998; Rivera & 
Widom, 1990). It evidences that being abused directly or through witnessing violence is a 
strong predictive factor for the individual to use violence themselves and emphasises that 
those exposed to violence experience the same emotional and psychological trauma as 
those who have been directly physically or sexually abused (Jaffe & Baker, 1998). 
Martinez and Rochters (1993) present an explanation for these findings which is 
entrenched in the principles of attachment theory, in that they hypothesise that witnessing 
violence as a youth may create the causal belief that the world is an unsafe place where 
others are your enemy, and that the only way to cope is through physical aggression and
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violence. With the strong probability that the majority of young offenders in YOI’s have 
either directly been the victim of violence through bullying or have witnessed violence, it 
would seem that again the risk of re-offending was increased, as those not inclined to 
violence before entering prison learn to use or cope with it by the time they leave (The 
Howard League for Penal Reform, 1994).
For the young offender living within an environment in which they feel under constant 
threat and are helpless to protect themselves, the psychological burden is great (Biggam 
& Power, 1999). Freud (1933) described the pernicious effects that a sense of 
helplessness has on the psyche as he stated that anxiety which is triggered by a sense of 
helplessness involved not only the expectation of trauma but would also bring with it the 
memory of past trauma. Incidences of suicide and deliberate self harm are prevalent in the 
face of such adversity as this young boy describes:
“I  was on the main wing at first....I got depressed and slashed myself.I  used a 
razor blade..I didn’t go out on association..! stayed on my bed because my arms 
were all cut up..they wouldn’t let me go on protection..! ju st couldn’t handle 
prison.”
(The Howard League for Penal Reform 1994 p. 59)
[Self reflection: In 2000, I was fortunate to have had the opportunity to undertake 
therapeutic work with a young offender who was coming to the end of serving his 
sentence in a YOI. This young person was fifteen at the time I saw him and had already 
attempted to harm himself twice, once with an overdose and the other with a razor blade, 
in a similar style to the young person above. Time was taken in our sessions to explore 
this and indeed it seemed as if it was a way to demonstrate the degree of distress that he 
was in at that time. It appeared that he had had few other options available to him as he
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would remind me, no matter how loud he would shout for help he still wouldn’t be heard 
over the noise of the others on his wing.
It was a source of great frustration to me that early into his sentence he had requested to 
be seen by the psychology services, but had been placed on a waiting list for several 
weeks. It was only following his attempts and a fresh threat that he had finally been 
offered services. I was able to take some positivity from the fact that at least there was 
some reactive response to his behaviour, but found myself angered by the absence of pro 
active strategies, and by the fact that he had injured himself twice before support was 
forthcoming.]
Further consequences of such adversity are observed in symptoms associated with Post 
Traumatic Stress Disorder (PTSD) such as depression, emotional numbing, anxiety, 
isolation, hypervigilance and related reactions, which are commonly found in the young 
offender prison population (Haney, 1997).
Young offenders also present with additional symptoms such as apathy and a profound 
sense of hopelessness, which have been viewed as a by product of dysfunctional 
mechanisms adopted in prison, which enables the individual to cope in such adverse 
conditions (Haney, 1997). Yet there is no system of respite from their trauma, indeed the 
standard response to the discovery of self injurious behaviour is to tend to the health 
needs and return the person to a ‘strip cell’ devoid of any comfort or implements with 
which the adolescent could harm themselves.
It is not surprising with such attacks on the psyche that prisoners are between five and 
thirty times more likely than the general population to be given a diagnosis of mental 
health condition following incarceration. A significant proportion of young offenders in 
YOI’s will present with behaviours consistent with a mental health or substance abuse
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disorder (Shelton, 2001). There is, however, little provision or staff awareness of how to 
address the needs of this group. Also to be considered is the question raised by Breda 
(1995) of the efficacy of a criminal justice system which places the young offender either 
in a mental institution or within a YOI, STC when there is such a known degree of 
overlap between mental health disorders and delinquency. The basis on which that 
decision is made should also be questioned as mental health screening is inadequate 
within this population and virtually non existent once the person is within the YOI 
(Howard et al 2003; Kilpatrick et al 2003; Kosky et al 1989; Lader et al 2000).
The ‘social toxicity’ effect of involvement in deviant peer groups has been recognised as 
having an important part to play in youth criminality (Garbarino, 1995) and membership 
within ‘gang’ culture has been recently cited as the cause for increases in violent crime 
(Greve, 2001) within this population. It is then to be predicted, that research evidences 
that placing a young person in custody is counter productive as it immerses the individual 
in a peer culture where anti social values dominate and that fails to offer examples of 
positive social interaction (Henggeler, 1986).
The formation of a cohesive identity is a significant developmental task of adolescence. 
As was outlined earlier, if this task is not completed it leaves the adolescent with 
fractured self esteem and low self worth ( Campbell, 1996). For the child and adolescent 
facing social stigmatisation of being labelled an offender, it would seem almost 
impossible to accomplish this task and this could be a factor that contributes to the 
explanation of the research, demonstrating that early initiation and conviction for 
offending increases the risk for chronic offending through adolescence into adulthood 
(Loeber et.al, 1991).
In conclusion of this section, it is necessary to remember the developmental tasks of 
adolescence; namely social adaptation, separation/ individuation and identity formation; it
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is clear that within a prison setting the adolescent can only accomplish them in a severely 
dysfunctional manner. The concept of the ‘concrete mother’ can now only be used to 
explain institutionalisation in the form of physical containment rather than a psychically 
reparative experience as Coggeshall (1991) reminds us:
“In prison, inmates face antagonism from guards, violence from fellow inmates, 
deprivation from incarceration itself ”
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Considerations for Treatment
The therapeutic relationship with an adolescent who has formed disorganised/ avoidant 
attachment relationships due to trauma is fraught with defended behaviour. Due to their 
attachment experiences, these individuals have a manifest narcissistic hostility that wards 
against emotional attachment and an advanced system of psychological defences such as 
repetition compulsion, ‘splitting off5, projection, repression and denial that are used to 
protect the individual from the true and horrific impact of their trauma (Adshed & van 
Helsen, 1996; Bentovim, 1996; Campbell, 1989; Fabri, 2001; Figley, 1995).
The concept of repetition compulsion was first introduced by Freud (1920) as a means 
through which he could explain the phenomena of patients repeating conflict rather than 
remembering the actual trauma itself. Initially, the repetitions of the conflictual behaviour 
were viewed as an obstacle to the treatment because of the huge resistance that they 
imposed. As the theory developed however, the repetitions were seen as symptoms of the 
initial trauma and could be worked through in treatment (Hildegard, 1995).
In recent practice, repetition compulsion is seen to be:
“The failure to integrate the traumatic experience into declarative memory, 
trauma can become organised at a sensory or somatic level which is difficult to 
change ”
(de Zulueta 1996, p 183)
The disturbing childhood experiences that are defended against in adolescence will 
emerge frequently in the form of a violent act against the ‘other’. A constant state of high 
anxiety exists for the individual as is found in adults with PTSD, which is the result o f the
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individual’s inability to safely integrate the childhood trauma. This provokes the 
repetition compulsion and paralyses the individual’s ability to think, so therefore they act 
it out. The degree to which the adult trauma victim is resilient to the repetition 
compulsion is dependent upon the degree of developmental trauma (Ashed & van Helsen, 
1996).
Clearly the task of the therapist is great and their main focus is to allow an exploration 
and re-enactment of the primary attachment so that it can be reworked and new patterns 
of attachment developed (de Zulueta, 1996).
The complexities of a therapy of this form should not be underestimated however, nor 
should the painful emotions that the detached adolescent repeats in the transference and 
the therapist in the counter transference (Lansen, 1993; Danieli, 1984). Bowlby (1979) 
when discussing the therapeutic process with such clients conveys how they will present 
with numerous additional symptoms in order to repeatedly avoid addressing the agonising 
experience of their trauma. He advises that it is necessary to quickly establish the real 
trauma that they are defending against and to gain an insight of the real rather than the 
‘false self. Fox and Carey (1999) further address the therapists need to protect 
themselves from the trauma of working with traumatised clients which they achieve 
through forming a ‘collusive resistance\ in which the therapist joins with the client in 
avoiding confrontation with painful issues.
The question still remains as to how to effectively engage a delinquent adolescent in a 
treatment not only due to the above but also by virtue of the nature of adolescence itself. 
Wilson and Farquharson (1996), outline motivation as a fundamental barrier to change as 
the delinquent neither has the capacity or desire for it. Further, adolescence is an intensely 
private period where we guard against all forms of enquiiy and perceive authority figures 
as controlling. Given this, it is possible to understand why there are such low engagement
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rates with services. Kazdin (1990), estimated that 50-75% of children and adolescents 
who were referred to community services for treatment due to behavioural difficulties, 
failed to initiate or complete the treatment offered.
If it were possible however, to engage the individual in a therapeutic relationship, one of 
the main areas of difficulty is in developing the working alliance. As outlined earlier, the 
delinquent adolescent will have had historic difficulties in attachment formation and a 
wariness of authority figures which makes the development of a working alliance a 
precarious task. Wilson (1991), highlights the paradox that the therapist must be able to 
endure the battle that the delinquent wants to be understood but avoids understanding, 
wants to be contained but acts out against the constraint.
The following therapeutic models have proven effective however:
Multisystemic Therapy
Multisystemic therapy (MST) developed by Scott Henggler (1996) is essentially a socio- 
ecological approach to understanding offending behaviour. It is a therapeutic intervention 
which uses family strengths to attenuate the risk factors associated with young offending 
behaviour and aims to improve family and peer relationships and enhance school 
performance (Henggler, 1996).
MST is designed to address the multi causal reasons of pathological delinquency and 
centres on the premise that community based treatment informed by the young person’s 
ecology will be more effective than residential treatment. This ideology is based on 
research which evidences that any positive therapeutic outcome of treatment of the young 
person in isolation of their family, peers, education and cultural systems, is quickly 
eroded upon return (Archwamety & Katsiyannis, 2000; Sandstorm & Eisenhower, 2003; 
Rosenblatt et al 2000; Taylor, 1996).
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Family Functioning Therapy
Family based interventions have been seen to have had greater success than individual 
therapy with his client group as Robbins et al (2000) confirm. They also pay reference to 
the fact that this is unsurprising as the roots of the delinquent act are buried within the 
family. Indeed Sanders & McFarland (2000) demonstrated that using cognitive- 
behavioural interventions that integrated the treatment of parental depression with 
teaching parenting skills, was helpful in reducing both maternal depression and child 
disruptive behaviour.
Within the context of family therapy there are still many obstacles that the therapist must 
face as families with delinquent adolescents typically present with high levels of conflict 
that often underlie or exacerbate problematic interactions within the family (Campbell, 
1989; Cohen, 1996; Kauffman, 1999; Robbins et al 2000). These interactions are 
considered to interfere with effective problem solving and communication skills training, 
and have been associated with poorer psychotherapy outcomes. In light of this a primary 
goal of family therapy is to address this conflict and to nurture an atmosphere that 
encourages adaptive family functioning (Robbins et al 2000).
Family Functioning Therapy is one of the widest recognised interventions known to have 
positive outcomes and specifically targets adolescents with behavioural difficulties, 
additionally seeming to address the key areas of difficulty in engaging the family and 
adolescent in therapy (Robbins et al 2003). It is an explicit therapy that clearly identifies a 
specific description of goals, requisite therapist characteristics, and techniques during 
each phase. Early phases of therapy highlight therapist characteristics and interventions 
that impact initial family member expectations of change and family member motivation 
to participate in therapy. Therapists use cognitive restructuring techniques and emphasise 
positive relational aspects of family interactions and behaviours to reduce high family
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negativity. All interventions are tailored to the unique characteristics of each family, and 
are delivered in a manner that is culturally appropriate, family appropriate, and consistent 
with the capabilities of each family member (Robbins et al 2003).
[Self reflection: From my experiences of working with young offenders it has been 
possible for me to witness the consequences of placing a child within such a traumatising 
prison system. When I undertook work within a YOI I found it a daunting task not least 
because of the intimidating and imposing environment, but also because of the culture. 
For example, I was treated at best with apathy from the guards and at worst with clear 
contempt. I found it a very dehumanising experience, but I was able to leave after fifty 
minutes of work, my fifteen year old client was less fortunate. As a consequence of the 
system, the work we undertook together focused on trying to activate any resources he 
had to support him in the environment, rather than beginning to address his criminality.]
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Conclusions.
By using Attachment Theory this paper demonstrates how the traumatised child carries 
the wounds of its childhood into adolescence, at which point, due to the nature of the 
adolescent developmental tasks, these wounds are for some, reopened. It is proposed that 
it is this troubled adolescent who does not have the psychical skills to negotiate the 
annihilatory fears and anxiety that the traumatic reawakening brings. As a result, the 
adolescent has increased risk of reverting to an aggressive enactment of them. This can be 
either externally in the form of violence against the other, or internally for example with 
substance abuse or self injurious behaviour.
Understanding the delinquent act as a re-enactment of earlier trauma affords us the 
opportunity to reconsider how the young offender is treated within the criminal justice 
system, as the perpetrator is now both the victimiser and victim. Following consideration 
of the socio-legal implications of this position however, deficits in legislation are 
apparent, most noticeably in the custodial sentencing of young offenders to Young 
Offender institutions. It is evidenced that the known causal features of childhood trauma, 
such as prolonged separation from the primary care giver, suffering due to violence or as 
a result of witnessing a violent act, feelings of helplessness and emotional deprivation, are 
directly replicated within the prison institution. It is proposed that this causes further 
traumatisation and therefore dramatically increases the risk of forensic re-enactment’s 
post release.
Current legislation evidences that policy makers are in their infancy in understanding and 
therefore addressing the complex and multi layered roots of antisocial behaviours, 
although some progress is being made. It would seem that the criminal justice system 
driven by politics and economics conspires to turn a blind eye to the damage that their
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‘ just desserts’ brand of justice inflicts on our incarcerated children and adolescents.
It is hoped that this paper will add to the mounting research within the realms of 
psychology demonstrating the deleterious effects of incarcerating our most vulnerable 
within prison institutions, and that changes to the legislative framework will take place. 
Psychology must have an integral part in this process as Jaffe and Baker attest:
“psychologists have to become louder voices for disadvantaged children at risk. 
They have to convince their neighbours that toughening the YOA [Young 
Offenders Act] is missing the point in developing healthy and pro social children 
and adolescents. ”
(p. 27)
Psychology must also play a more proactive part in applying interventions to those most 
at risk of harm so that the pattern of ‘intergenerational transmission’ of maladaptive 
functioning can be broken, as the delinquent adolescent of today will soon be the parent 
of children with similar conduct difficulties tomorrow (Bifulco et al 2002).
Home Office statistics show that in comparison with the general population, prisoners are 
likely to be:
13 times as likely to have been in care as a child;
2.5 times as likely to have had a family member convicted of a criminal offence.
In the context of the proposals presented, it is concluded that the role of psychology and 
psychologists within the criminal justice framework should be revised. Rather than 
continuing to pick up the pieces of children further traumatised by ineffective policy, it is 
essential that we work in collaboration with our colleagues in devising new legislation
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and in pro-actively providing support to at risk families, so that the cycle of trauma and 
offending can be broken.
In order to develop the hypotheses presented here, further research should be considered 
in the following areas:
An exploration into the degree of Post Traumatic Stress Disorder in young 
offender’s pre and post custodial sentence in YOI’s, and comparison studies 
against secure units and STC’s.
A comparison study of individuals with different attachment categories and their 
response to being incarcerated.
In context of attachment literature an investigation into the implementation and 
structure of programmes to reduce bullying in YOI’s should be undertaken.
A study to explore the effects of being incarcerated on young offender’s ability to 
develop normative relationships.
[Self reflection: My motivation for this research was activated by my experiences 
of working with young offenders and from seeing the trauma that they had 
experienced whilst incarcerated. This is not to negate the fact however, that these 
individuals need a clear consequence to their pervasive actions, and in some cases 
containment is necessaiy. Yet the complexity of the aetiology of these 
individuals’ behaviours seems to be forgotten and prescriptive punishments 
administered which seemed to do greater damage. My fear is that there is little 
room within the CJS to allow for the thought that it is needed around this group 
rather than the actions which are currently meted out.]
I l l
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Year Two Research:
“An exploration o f young offenders’ perception o f the effects o f  
incarceration on their relationships with family, peer groups and key
workers. 99
2005
A bstract :.In a review o f current literature Chamberlain (2004), highlighted that the known 
causal features o f childhood attachment trauma could potentially be replicated within 
prison which would have a detrimental effect on the young person. In order to explore this, 
this paper examines how key relationships are affected and how the potentially adverse 
experiences o f incarceration might impact on the young person. As attachment trauma is 
manifest in relationships the research uses the young offenders’ perception o f their 
relationships pre, during and post incarceration to demonstrate any effect. Following an 
Interpretative phenomenological Analysis (IPA) o f the data, findings evidence that whilst 
incarcerated, participants were exposed to threats o f violence, had a need to conform to a 
prison peer culture and sustained emotional deprivation due to the prison environment. 
Exposure to these processes was seen to have had impacted on their relationships but also 
had an adverse effect on participants ’ ability to develop relationships. Within the prison 
environment it was further evident that the developmental tasks o f adolescence, namely 
social adaptation, separation/ individuation and identity formation were accomplished in a 
way that would be deleterious to the young persons development when they returned to the 
community.
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Introduction.
Within the disciplines of psychology, social policy and law, a relationship between 
impoverished, traumatic childhood experiences and increased risk of forensic behaviour in 
adolescence and adulthood has been established (Fonagy, 2001; Garbarino, 1995; McMahon 
et al. 2003). In a literature review of current research, Chamberlain (2004), used the concept 
of attachment trauma as a model through which to explain this correlation and how the 
effects could manifest themselves in pathological delinquent acting out and psychopathology 
in adolescence.
Bowlby’s framework of Attachment Theory provides a helpful formulation because this 
theory centred on the basis that the separation or loss of a love object was traumatic. Further, 
Attachment Theory demonstrated that childhood trauma caused by prolonged separation 
from a primary care giver, suffering due to violence or as a result of witnessing a violent act, 
feelings of helplessness and emotional deprivation, was highly detrimental to the emotional 
well being of the child (Fonagy, 2001; Hesse & Main, 1999). Seminal papers had also 
evidenced that the traumatised child carried the wounds of its childhood into adolescence, at 
which point, due to the nature of the adolescent developmental tasks of social adaptation, 
separation / individuation and identity formation, these wounds were for some, reopened 
(Fonagy, 2001; de Zulueta, 1998; Wilson, & Farquharson, 1996 and Tyson & Tyson, 1990).
De Zulueta (1989) noted that it was this troubled adolescent who did not have the psychical 
skills to negotiate the annihilatory fears and anxiety that the traumatic re-awakenings 
brought. As a result of this process the adolescent had an increased risk of reverting to an 
aggressive enactment of their trauma (Fonagy, 2001; Garbarino, 1995). This could either be 
externally in the form of violence against the other, or internally for example with substance 
abuse or other forms of self-injurious behaviour (Tonnesmann, 1980).
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It is recognised that there are many pathways, which could transform the child to the adult 
offender. These pathways are complex and need to allow for biological, psychological, 
developmental and sociological factors to be taken into account, and even within this inter­
individual variance will be present (Loeber & Hay, 1994). Unsurprisingly as a result of such 
complexity, preventative measures have been inheritently problematic to devise and 
treatment programmes to implement (Bifulco et al. 2002; Blackburn, 1993; Kauffman, 1999).
The Impact o f Incarceration.
Understanding the delinquent act as a re- enactment of earlier trauma allows for the 
reconsideration of how the young offender is treated within the Criminal Justice System, as 
the perpetrator was now both the victim and victimiser. Following consideration however, of 
the socio -  legal implications of this position, deficits in legislation are apparent, most 
notably in the custodial sentencing of young offenders to Young offender Institutions (YOI)1. 
Further substantial research has evidenced that the known causal features of childhood 
trauma as described above, were directly replicated within the prison institution 
(Archwamety & Katsiyannis 2000; Biggam, & Power, 1999; Burton, et al., 2003; Caufmann 
et al. 1998; Coggeshall, 1991; Corrado et al. 2000; Ditchfild & Cantan, 1992; Eisenman, 
1993 & 1991; Flannery et al. 2001). Chamberlain (2004) proposed that, as a consequence of 
this, further traumatisation could occur which could increase the risk of re offending post 
release.
When exploring the prison setting, Chamberlain (2004) also drew to attention how the 
developmental tasks of adolescence could be accomplished by the young offender within this 
environment. This was particularly relevant in the context of findings such as Haney’s
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. (1997), which highlighted deleterious emotional phenomena developing, due to the prison 
framework. Haney (1997) described how inmates would develop a coping strategy termed a 
‘prison mask’ when the human psyche found the sensation of constant emotional pain 
intolerable. This mask was an unrevealing and impenetrable fa£ade, which was achieved 
through splitting off and disavowal of the affective response to traumatising suffering. He 
continued that those who struggled to use this highly dysfunctional yet necessary coping 
strategy found integration to prison life problematic. With such coping mechanisms in place 
it was easier to understand why those who adapted most readily to prison life were the ones 
who found it most difficult to negotiate their return into the community once their sentence 
was served. More importantly it would seem that the delinquent adolescent who was already 
presenting with dysfunction in self-regulation and social adaptation was now placed in an 
environment, which compounded their difficulty further.
Finally, Chamberlain (2004) drew attention the concept of ‘social toxicity’, the process 
where by inmates due to proximity have increased involvement in deviant peer groups 
(Garbarino, 1995) and membership within ‘gang’ culture (Greve, 2001). She uses this to 
demonstrate that placing a young person in custody can be counter productive as it immersed 
the individual in a peer culture where anti- social values dominated and which failed to offer 
examples of positive social interaction (Henggeler, 1986).
Given the above, Chamberlain (2004) concluded that the adolescent could only accomplish 
the adolescent tasks in a severely dysfunctional manner or as Coggeshall (1991) succinctly 
puts it:
1 For the purposes of this paper the term Young Offender Institution and prison are interchanged. It is
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‘ In prison, inmates face antagonism from guards, violence from fellow 
inmates, deprivation from incarceration itself ’
(p.334)
Research Aim & Relevance to Counselling Psychology.
Bowlby’s Attachment Theory, as outlined above demonstrates that childhood trauma caused 
by prolonged, repeated, or permanent separation from a primary caregiver is highly 
detrimental to the emotional well being of the child (Fonagy, 2001; Hesse & Main, 1999). 
Further the consequential wounds of detachment that the child sustains will be carried by the 
individual through life and may act as a significant predisposing factor of adolescent forensic 
behaviour (de Zulueta, 1998). How each individual responds to the traumatising process 
varies and that not all individuals who have sustained broken affectual bonds will become 
offenders. By using this theory as a possible template for forensic activity this paper aims to 
explore how incarceration impacts on key relationships such as with peer groups, family 
members and key workers2 and how the potentially adverse experiences of incarceration 
affect the young person. As attachment trauma is manifest in relationships the research uses 
the young offenders’ perception of their relationships pre, during and post incarceration to 
highlight any effect. It is also anticipated that by exploring their relationships insight will be 
gained as to how the individual in a prison environment might accomplish the tasks of
I
adolescence, which are vital for future development.
When looking at the relevance of this research to Counselling Psychology 
we have to remind ourselves that:
“I f  an adult has escaped victimisation or serious trauma in childhood, 
it is likely that he may be better to able withstand the shattering effects
recognised that there is a difference between adult prison and juvenile.
2 e.g. Young Offending Team (YOT) workers, Probation Officers, Social Workers, Foster carers etc.
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o f a disaster or victimisation in adulthood those individuals who have
suffered severe victimisation and /or loss in childhood will be particularly 
vulnerable to the effects o f later trauma in adulthood. ”
(Ashed and Van Velsen, 1996 p. 557)
This means that there is an increased likelihood that the clients that we most often meet in 
our waiting rooms are those who have been made vulnerable by such childhood experiences. 
As such the insights offered by the participants accounts are invaluable.
The most important implication however, for this research is that by using a model of 
delinquency based on attachment theory therefore relationships; Counselling Psychology can 
be placed closely alongside Forensic Psychology when working with young offenders.
A qualitative approach will be adopted for this research as it is felt that the important detailed 
information regarding personal and individual experience will be elicited from the direct 
accounts using this approach. Indeed as central to the research aim is to:
“explore the participant’s view o f the world and to understand and integrate, as fa r  as 
possible, a n ‘insider’s perspective’o f the phenomenon under study”
(Smith, 1996).
Interpretative Phenomenological Analysis (IPA), methodology has been used.
[Self-reflection: It was with great trepidation that I embarked on 
the second stage of this research following from the work undertaken 
in my literature review. My fears were three fold, firstly that I 
had saturated myself with this topic so would not be able to afford 
it my full attention, secondly that I would not find the participants 
required. Finally and more seriously, my fear was that I had become
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so married to my hypothesis that I would not be able to undertake 
the analysis as objectively as possible. I soon realised that my first 
two fears were somewhat easily abated, however feel that I continue 
to struggle with the third which given the type of analysis 
used seems paradoxically very appropriat.]
Method.
Participants.
Ethical approval was obtained from the University of Surrey’s Ethics Committee.
The six participants recruited for the study had to fulfil the following research criteria; firstly 
that they were male, the rationale for this is that research demonstrates that females 
experiences within a prison are dramatically different top that of males (Caufman, E. et al. 
1998; Coggeshall, J. 1991; Corrado, R.R. et al. 2000; Flanneiy, D.J et al. 2001; Kelly, B.T et 
al. 1980; Laak, J.T. 2003.). As such it is felt that in a study of the size undertaken and with a 
limited time- frame, justice could not be paid to the diversity of experience if the sample 
group were mixed gender. The second criterion was that the participants fell between the 
ages of 15- 21yrs. This range was based on Home Office statistics for young offenders 
currently serving sentences in YOIs. The third criterion was that the sentence must be served 
within a YOI as opposed to for example a Therapeutic Community or a Secure Unit. Again 
the rationale for this is that each establishment has a different approach to the care of the 
young offender, which would of itself dramatically affect the individual’s experience. The 
following three criterion were agreed upon following lengthy discussion with practitioners in 
both YOT and The Portman Clinic3, as no research or literature could provide definitive 
guidance. Fourthly, that the sentence served was a minimum of four months as it was felt that 
below this period the effect of incarceration might be negligible. Fifthly, that they had been
3 The Portman Clinic is a specialist forensic psychotherapy service affiliated to the Tavistock NHS Trust
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released for no more than a month so that their memory of the changes if any were not lost. 
Finally that this was the first experience that the individual had of serving a custodial 
sentence as it was felt that narratives might focus on comparisons between first and other 
experiences of being incarcerated which although highly valuable may detract form the focus 
of this study.
[Self Reflection: The decision to use male participants rather than 
female I personally found difficult to make, as in an ideal world 
with no time constraints I would have preferred to look at the 
female experience of incarceration. However, due to the difficulty 
in recruiting any adolescent participants let alone females for practical 
reasons the decision was made. I remain aware that there is a great 
absence of research in this area and would if given the opportunity and 
funding like to explore it.]
Procedure.
All participants were recruited via a YOT and were part of the Intensive Support and 
Surveillance Programme (ISSP). It was a coincidence rather than a requirement of the study 
that each was part of this programme, however most of the young offenders leaving prison 
that the YOT case managed, were enrolled in the scheme. ISSP is programme specifically 
devised for individuals who are deemed at high risk of re- offending and a condition of their 
licence on release from prison is that they participate in the programme. The length of time 
that the young person attends ISSP varies in accordance with the length of their sentence and 
works on the premise that after the individual has served a minimum of half of their sentence 
in prison they have the option to serve the remainder in the community but on ISSP. The 
programme provides a rigid structure to the young offender who has to attend a minimum of 
twenty-five hours per week education, training, support groups or employment. Further they
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have daily phone contact with their ISSP advocate (Young Offender Team worker), have 
weekly face-to-face meetings with their advocate and wear electronic ankle tags to ensure 
that they adhere to their evening curfew time.
In the first instance I met with the managers of the various branches of the YOT to explore 
the viability of undertaking my research within their teams and participant recruitment 
criteria. Having secured their agreement I devised in consultation with the managers, 
information sheets for the YOT workers, prospective participants and their families 
(Appendix 1). Further, and mindful of the vulnerability and nature of the client group the 
issue of confidentiality was clarified and guidelines agreed. It was also agreed that if  the 
individual was younger than sixteen that parental consent should be given on the form 
provided (Appendix 2). Following from this I was invited to present my research proposal to 
all the team members at their monthly team meeting during which the information sheets 
were circulated. I then continued to visit the YOT on a regular basis to meet with individual 
workers to explore if they had any potential participants. Once a participant was identified 
the worker would discuss the research with the candidate following their release, and if they 
agreed arrangements for me to interview them would be made. Team members were aware 
that if the candidate was under the age of sixteen that consent from a family member would 
be required prior to interview.
Each of the participants were interviewed at the YOT offices following a briefing and a 
discussion of the aim of the study. A further information sheet would be given and if 
candidates agreed to participate their written consent was secured on the forms provided 
(Appendix 3). Following from this the interview was conducted and taped. The individual’s 
YOT worker was present in the building for me to discuss any issues which might fall
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outside of the confidentiality agreement, for example if the individual disclosed information 
relating to harm to self or others.
Some demographic questions were initially asked such as age, ethnic origin and length of 
sentence served. All documentation provided was written on The University of Surrey letter 
headed paper.
[Self Reflection: I found the initial stages of the recruitment process 
veiy encouraging and relished the enthusiasm and discussion that my 
project generated within the team. I was however, mindful of the reality 
that the team members’ enthusiasm would quickly abate in my absence 
so ensured my repeated but not imposing presence. What I hadn’t 
foreseen was the reaction that team members had when participant’s 
failed to attend their interviews with me. It seemed that this 
created an awkwardness or sense of ‘obligation fulfilled’ which 
appeared to make some of the workers hesitant to rearrange the meetings.
This was very difficult to address as I was aware that there was a strong 
likelihood that participants would continue to not attend, which was why 
it was necessary for me to have too many appointment rather than too 
few. Unfortunately as the weeks progressed this situation did not improve 
and towards the end of the study a considerable period of my time 
was spent contacting team members to remind them to arrange meetings for 
me. I am however very grateful to the team.]
Interview Schedule.
The main tool for information collection was a semi structured interview schedule (Appendix 
4), which consisted of mainly open-ended questions.
The questions focused on :
>  the individual’s perception of their relationships with family,
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> peers (including intimate partners)
> key workers
> prior to incarceration, during incarceration and post release.
As the interview was semi structured the interviewer also utilised skills such as paraphrasing, 
clarification, mirroring, and reflection to capture the emotional content and features, which 
seemed salient to the participant as viewed by the interviewer. Although the limitations of 
the research framework were recognised participants were afforded the opportunity to direct 
the interview where possible and were specifically asked if there was anything that they 
wanted to add and on the relevance of the nature of the questions.
Interviews lasted from fifty minutes to an hour long.
[Self Reflection: Although I had anticipated that the participants might 
have some trepidation in meeting me I was struck by the high degree 
of anxiety that was induced in the participants. It was further interesting 
to note that on listening to my tone of voice when transcribing the 
tapes it appeared that I overcompensated for this by becoming quite 
nonchalant.]
Analytic Procedure
Interviews were transcribed, and understood through interpretative phenomenological 
analysis (IPA). IPA is epistemologically based within critical realism, which recognises that 
physical reality exists (Smith 2003). IPA is designed to detail the quality and nature of 
individual experience but with the understanding that such experience is never directly 
accessible to the researcher (Smith 2003). The aim of the procedure is to explore the 
participant’s experience from their own perspective but works from the premise that the 
researcher is an integral part of not only the analysis but also the interview process.
Smith (1997) succinctly outlines the foundation of the this methodology as:
‘an attempt to unravel the meanings contained in ....accounts through 
a process o f interpretative engagement with the texts and transcripts. ’
(pl 89).
The first part of this engagement was achieved by following a series of steps, which allowed 
the researcher to identify themes and integrate them into meaningful clusters first based on 
one interview then across the interview group. Initially each of the transcripts were 
repeatedly read, this resulted in notes being made on each transcript referencing key phrases, 
questions and processes as perceived by the interviewer. The next stage was to condense 
these unfocused notes into themes that characterised each section of the text (Smith 2003). 
The theme titles were conceptual and used to reflect a component of the text. Following from 
this the researcher analysed the themes collected from all six transcripts and produced a list 
of common themes.
As the researcher’s frame of reference is explicitly used in the analytic process in IPA, how 
my subjectivity influenced the way that interpretations were made of the material was 
necessarily monitored. As such although I had main responsibility for the analytic and 
interpretative work, including the development of the themes I used my supervisor to check 
that the interpretations were grounded in the text. This quite frequently led to modification of 
the analysis but was aimed at reducing an idiosyncratic interpretative framework 
(Golsworthy & Coyle 1999). In order to facilitate the evaluation process an example 
transcript (appendix 5), plus quotations are provided from each data set along with the full 
summary table (appendix 6), so that the basis on which the interpretations were made is 
apparent and transparent. In these quotations empty brackets indicate the omission of 
material. Information that appears within square brackets has been added for clarity and
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ellipsis points (....) indicate a pause in the flow of participants’ speech. Note that throughout 
the names of participants have been changed for confidentiality.
Analysis.
Background Information
In accordance with the selection criteria, the six participants interviewed were all male, and 
aged between 16 yrs - 18yrs. The duration of sentence served (including time on remand), 
was between four months to in excess of two years. For each, this was their first time in a 
YOI and they had been out of prison for no more than a month.
Themes
In line with IPA format the transcripts were analysed and key themes grouped together. It 
was possible to then organise the information under six, “Main Theme” headings. The main 
theme headings essentially ran parallel to the structure of the interview, beginning with the 
individual’s early experiences and background found in the main theme of 
“Growing up, family background and beliefs” which would be the ‘pre’ incarceration aspect 
of the participants’ life. When looking at the findings from the stage of the study all 
described some form of family dysfunction be it through broken marriages, siblings or 
parents being in prison, or in one case the deliberate act of only stealing his fathers car. 
Another main trend was that each had had difficulty in school, with four explicitly 
recounting that they had been excluded from school, another described “leaving” school and 
it was possible to deduce with the final individual that he had left school early. It was 
apparent in the majority of cases that their most important relationships pre incarceration 
centred on family members however, these were fraught and in one case highly problematic. 
With their peer groups it seemed that most had “gangs” that they were part of and friendships
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were based on the criminal activities rather than interpersonal preferences. This appeared to 
corroborate findings across disciplines, which highlight commonalities of early childhood 
experience, which seemed to place the person at increased risk of criminality (Fonagy, 2001: 
Garbarino, 1995; McMahon et al. 2003). Key features included parental dysfunction, 
exposure to violence, child abuse, poor economic status and educational failings (Blackburn, 
1993).
The next main theme described features of the time when the individual was in prison, 
which was grouped under “Prison Experiences”. Here relationships were described in very 
different, somewhat depersonalised terms and centred on how relationships functioned for 
them for example as a means of threat or protection. Finally, in describing how the 
individual’s having been through the prison experience saw their future the main theme of 
“Lessons Learned and the Future” explores the post incarceration aspect of this study.
In addition to this the two main themes of “ Relationships” and “ Changes in relationships” 
contain information paying specific attention to the relationship aspect of the young persons’ 
life. Participants conveyed difficulties in developing and maintaining relationships following 
incarceration which appeared to be as a result of a reduced ability to trust others, suspicion 
of how others perceived them and emotional withdrawal. They also placed a high value on 
self dependency rather than interdependency which impacted on their current and potential 
relationships.
The final main theme “ Crime and Punishment” captures information regarding the young 
persons’ attitude to the criminal justice process and their perceptions on why they became 
embroiled in this system.
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For the purpose of this paper two main theme headings are explored, these being “Prison 
Experience” and “Changes in Relationships”. The reason for highlighting these themes in 
particular, is because the data collected in these sets seem succinctly pertinent to the 
research.
Prison Experience.
As this research centres on the exploration of the impact of the prison environment on the 
young offender at such a crucial stage in their development, an account of their experience is 
central to our understanding.
Feelings about going to prison.
This sub theme captured the young persons’ perception of what being in prison would be like 
prior to their incarceration. Of the six participants only one seemed to be unmoved by the 
prospect as Tom4 recounts:
“It didn’t bother me going away. I  didn’t expect it to happen but it was OK”
Flannery et al. (2001) describe how traumatising the effect is on the individual living within 
an environment in which they perceive they’re under threat or are actually under threat. In 
this context three of the participants described high affect responses such as being “worried” 
(Connor), or “nervous”, (Taz & Bob). Jess who based his expectation of being in prison on 
information from family members, presents with a somewhat more alarming account as he 
remembers:
“ I  was expecting a lot o f things like that there’d be a lot ofpeople that would get buoyed
[very annoyed] off like and that, fightings and like. ”
4 As the identities o f the participants are anonymous all names used are fictional.
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It was also interesting to note that each in varying ways included some form of statement 
regarding how they negotiated their feelings such as Connor who allowed himself to be 
‘worried’, but not ‘scared’, or with Taz who describes going to prison as being ‘OK’ 
although he was initially nervous. It might be that as this was a retrospective account of their 
feelings that some form of adjustment had taken place now that they were removed from the 
environment or that their actual experience was different from the perception.
Most likely however, was the fear during interview that they would expose their 
vulnerabilities by disclosing the extent that their fears were present. This could be 
understood in terms of “male bravado”, Hinshelwood (2002).
Adjusting to prison life.
How the individual adapts to and perceives their incarceration depends on numerous 
variables such as previous incarceration, length of tariff, already knowing others there 
(Greve, 2001). Some of which can be seen in the above category. In addition to this how the 
young person makes the transition to becoming a prisoner is particularly relevant in the 
context of the adolescent tasks. It can be seen that being placed in a prison enforces a 
separation, requires social adaptation to the new regime and in now being positioned as 
prisoner is directly involved in the identity formation process.
For each of the participants the transition appears to have been challenging as Connor 
explains:
“It was hard at first hut it got easier innit. ”
It seemed that for Alf and Jess, their struggle lay in the practicality of being away from 
home, and further Bob highlights the stark change in the environment that he was placed in 
as he describes:
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“ there was like noise all the time, people yelling through the night at each other,
and like burning sheets out o f  the window and stuff burning stuff. ”
[Self-reflection: I found Bob’s description of his initial experience 
quite harrowing as to me he was talking of Dante’s idea of hell.
This provoked a feeling of real sympathy and almost a need to 
protect the young person sitting in front of me. I was able to wonder 
about my emotional response to this young person as in the 
other interviews although present the strength was less so. It struck me 
that the difference was that he was far more emotionally articulate than 
the other participants and did not have the same defensive ‘bravado’ 
that I encountered in other young people.]
It seems that after the initial adjustment each talked of a form of settling in period where 
their situation became less difficult, for example Tom remembered:
“ It took me a bit o f time to get used to it, but I  got sorted. ”
Even though Bob described quite a disturbing initial experience it seemed that he managed a 
transition of sorts as he says:
“ I  was scared, but after the first couple o f weeks I  started to relax, it was alright. ”
A few accounts allowed for some insight on how the transition was made. Taz for example, 
makes reference to the point that his introduction to prison life was made less difficult by the 
fact that he knew people there already and Alf talks of settling in to a routine. All the 
participants however presented with statements, which indicated that they had adapted to 
their environment some of which was highly reminiscent of the findings of Haney (1997). 
For example in Bob’s account of this process he states:
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"... but you get on with it and keep looking over your shoulder, you ’re on 
your guard the whole time.”
This raises the question is to what are the young people adapting to and whether the 
adaptations that are being made are in the interest of the individual.
Attitude to aggression and violence
When exploring attachment theory, de Zulueta (1993) noted that within the category of the 
disorganised child that the abused could also be the abuser. Further as Freud (1920), when 
exploring the concept of trauma, outlined a process known as repetition compulsion, 
whereby the traumatised individual will re enact the actual conflict rather than remembering 
the trauma itself. In this context the young offender’s attitude to and description of violence 
becomes quite revealing. Of the participants interviewed four of the six made direct reference 
to violence be it their experience / perception of being violent or of being the victim, actually 
or perceived.
Three of the four young people described quite a nonchalant approach to being a perpetrator 
of violent acts such as Connor who recalled that whilst in prison:
“You got to have a little fight come on ... just a little ruck to keep things alive man. ”
Or Jess:
“ I  dunno, just one i f  those things like fighting innit. ”
It seemed that violence had a specific function for these three individuals in that, as above it 
provided ‘entertainment’, or for Jess and Tom it was a means by which to defend and 
establish themselves within prison, as Tom relays:
“ Ifpeople come up to you and pull a knife on you then what am I  supposed to do?”
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Bob description of being attacked in prison reminds us of the research of Jaffe & Baker 
(1998). They worryingly concluded that being abused in the way that these individuals 
described, either directly or indirectly through witnessing violence was a strong predictive 
factor for the individual to use violence themselves, which in some respects could be seen in 
Connor, Jess and Tom’s account.
Expressing emotion in prison.
Haney (1997), when exploring trauma explained that the human psyche found the sensation 
of constant pain intolerable so activated a coping strategy, which he describes as the ‘prison 
mask’. This he defined as an unrevealing and impenetrable fa9ade, which is achieved through 
the splitting off and disavowal of the affective response to traumatising suffering. It is due to 
this, that the participants’ experience of expressing emotions and thereby potentially 
alleviating themselves of the psychic pain as described by Haney is highly significant.
Of the four individuals that offer their experience, each describes a suppression of emotional 
state in prison. Connor presents us with a vivid account of this when he says:
“ My granddad died when I  was in jail, and I  just had to get on, not show it at all ”
[Self reflection: When this part of the interview was reached 
I was struck by the lack of emotional response with which 
the young person was describing this event to me, but I was 
left feeling angered both by the prison system for failing to 
support this person but also by how he had almost passively 
resigned himself to this fact. It was only later when I was 
reflecting on this that I realised that the aggression that I 
felt was not all my own and that maybe some of it
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was this young persons’ ‘split o ff anger.]
Jess also describes a sense of vulnerability which would be a consequence to expressing 
emotion which it seemed was too high a risk to take, as he says:
“ No you couldn ’t take the risk, you wouldn ’t show it no way. ”
Bob appears to be describing a similar phenomenon as he conveys that:
“ I  was anxious hut you don’t show it, just keep it away from the others. ”
Within the four accounts there is little doubt that the prison milieu was such that it was not 
permissible to express emotions maybe other than anger, as Taz states:
“ you didn’t get upset unless you were angry, then it was OK, but nothing else. ”
It further seemed that the reprisals as a consequence of such expression were severe enough 
to be prohibitive.
Violence as a permissible expression o f emotion in prison.
Following from the above sub theme three participants described how emotional pain could 
be expressed, but through anger. Or indeed anger itself could be released, as Bob explained:
“ yeah, unless you were going to row or something. ”
Clearly we are reminded of the concept of the ‘prison mask’, but also of the degree of 
dysfunction that this could cause in reference to the adolescent task of social adaptation. For 
example if the young person is placed within an environment whereby to express aggression 
openly is, if not the norm then at least positively reinforced, the adolescent would be more 
likely to functionally socially adapt to that group which outside of this context would be
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highly problematic and dysfunctional (Adshed & van Velsen, 1996). The consequences of 
this are far reaching in that it would be damaging to the emotional well being of the 
individual to have aggression as the only outlet (Breda, 1995). As Connor demonstrates the 
affective dysfunction:
‘ I  had a fight two days later [following the death of his grandfather] it was 
the only way that I  could deal with the feelings man the only way that was safe. ’
How to cope in prison.
By exploring the different means through which the young offender negotiated their way 
through the prison environment some insight can be gained as to the impact of the 
environment on their behaviour and the potential trauma that they may have sustained.
The analysis showed that each participant had developed and could describe their own 
strategy for coping within the prison environment, for example Taz states:
“ you just keep yourself to yourself and its OK. ”
Or Alf:
“ You get your own cell with a TV, so you just do that all day, keep away from trouble and its 
not too bad. ”
Whereas Tom’s strategy was to:
“ just slept man, it was the only thing to do. Like I  just come out when you ’re allowed out to 
get food then go back asleep. ”
Five out of the six used social avoidance and withdrawal techniques, whereas Connor 
describes has ability to fight and not show that he was hurt as his method, as he says:
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“ I f  you get knocked down even i f  it hurts you have to get back up again and not show it, 
yeah don’tshow it.”
Although Jess used social avoidance, he outlined what could be seen as a more constructive 
aspect of his strategy, which was to seek comfort in looking at photographs of those that he 
missed or by speaking to his family:
“ Try to talk to family but nothing else like. Keep yourself occupied man, write letters. ” 
Although he also describes the need to “block out” thoughts:
“ Sometimes you’d just have to block it out, like...., you just put those thoughts out o f your 
head or it would you’d just go crazy man, so you ’d have to stop. ”
In the context of social adaptation it is highly significant that each of the participant’s offer 
accounts of how they learnt to cope with emotional distress, which are either through 
withdrawal or in battle.
Visiting times and missing family when in prison
As this research uses relationships to explore the effect of prison on the individual this 
section is particularly interesting. What is most striking is that four out of the six convey a 
feeling of missing their family whilst in prison which would be indicative of an ongoing 
relationship; Alf offers an example of this thus:
“ I  missed them my family it was hard. ”
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Also that for Connor, Taz and Tom their feelings were made more difficult following the 
times when family would visit, as Taz highlights that visiting time:
“ just made the time pass slow, coz you were waiting for each visit and when she [mother] 
goes you don’t feel right.”
Moving from one prison to another.
An aspect of prison life that is rarely discussed is the fact that the young people may be 
regularly moved from one prison to another during their sentence. Clearly with each move 
the young person is placed within a different peer group, and staff group. Also the routine 
may be changed and as it will be a different location it may be more difficult for family 
members to reach, so the young persons’ contact with their family and friends may be 
reduced. The consequences of this were interesting to explore and it seemed that as there 
was only data relating to two of the participants it had minimal impact. The fact that there 
was so little affect may be due to the reality that that was the case, but also may be 
significant as it could demonstrate how ‘institutionalised’ they had become, as Bob 
evidences:
“ Nah [moving from one prison to another] makes ho difference really, you just move on and 
hope that the next place isn’t so bad like. ”
Tom, however had a different experience and therefore perception of moving as he said: 
“When I  went from one prison to another I  knew the same people that come there, on my 
wing and everything so it was good. ”
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In making reference to the fact that he knew some prisoners in his new prison Tom may be 
indicating that there was some aspect of relationship that might have affected the move, and 
in this case apparently to his benefit.
Positive experiences in prison.
Within the forensic psychotherapy arena the term “concrete mother” (Glasser, 1979), has 
been utilised to explore the containing and more positive aspects of prison. The term relates 
to aspects of the prison experience in which the individual who is physically contained can in 
some respects also feel emotionally contained. In the absence of a ‘good enough mother’ this 
environment can be experienced as nurturing as the institution supplies food, warm 
accommodation, and routine.
In this context it is interesting to explore the participant’s more positive experiences of 
prison. Connor, Taz and Jess describe how they were able to ‘think’, as Taz says:
‘‘Being inside makes you think about what you want, and i f  you want to come out and just be 
normal. ”
All three almost re-evaluate their lives which would be consistent with the containing aspect 
of the concrete mother as it seemed that being held in one place / stopped from activity 
seemed to ‘make’ them think. For Bob, it seemed that indeed he experienced his time as 
containing as he says:
“ I ’ve got to say that’s how I  feel [safer in prison] I  know its like strange and everything, but 
that’s what its like, you’re banged away behind a door, but you aint got nobody ranting and 
raving at you. ”
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Differences between juvenile prison and adult prison.
Bob was the only participant who had had direct experience of being placed on a wing in an 
adult section of the prison where he served part of his sentence. As he had previously spent 
time in juvenile prison it was possible for him to make a direct comparison of his experience 
as he says:
“ Obviously with me being eighteen they put me in the adult section which was less edgy, 
more relaxed. ”
It was clear from his description that the adult service was less volatile which is consistent 
with other accounts (Howard League for Penal Reform, 2004). Although the reasons for this 
can only be speculated upon, it might in part be due to the negotiation of the adolescent task 
of social adaptation, that this unpredictability is present, as outlined above.
Jess had a more apprehensive approach to adult prison, but seemed to reassure himself that it 
would be manageable due to one of his brothers being there as he put it:
“ An adult jail is different like, I ’m not looking to go there. But I  reckon that i f  I  go there I ’d  
be cool like, coz, o f my brothers. ”
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Coming out o f  prison.
In looking at how the individual experienced coming out of prison it was hoped that further 
information regarding how the person may have been traumatised by their experience could 
be captured.
Connor expressed that for him there was no difference although he had anticipated 
otherwise:
“ I  thought it would feel different being out again, but after a while it just feels like I ’ve 
never been away -  no different.
For Alf, Taz and Jess however, they described more of a transition similar to the one that 
they took on entering prison, which Alf highlights thus:
“ I t ’s different, its tough getting used to being at home again. You get used to being in that 
place and the way you have to be in there and out here is different. ”
Haney (1997) reminds us that for some the transition is highly problematic, as the coping 
mechanisms such as the prison mask, that they had to use to manage in prison now become 
ineffectual, or are inappropriate on return to the community.
For Taz it seemed ominously that the effect was more pervasive as he says;
“ Its like once you get out its like just over your head. In a way i t ’s like it never 
happened, but I  know it has.”
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The effect o f prison on the young person.
Although this study used relationships to explore the effect of prison on the young person, 
this section captures how the individual themselves perceived any changes.
For one of the participants the traumatising effect of prison is apparent, as Taz in self­
reflection offers:
“ I  mean you miss people but you get used to it after a while, it’s like you 
get immune to it so it don’t bother you no more. You get a bit tougher, I  
dunno, you just don’t feel things the same way any more. ”
Jess also expresses that he had directly been changed by the experience, as he describes:
“ It changes you being in there like. ”
[Self-reflection: When interviewing these young people I also at 
times found myself becoming immune to what they were telling 
me and was mindful of the fact that quite often there was 
an absence of appropriate emotional response. An example 
of this was in the interview with Tom when he was describing 
how he would not proceed with further crime as it meant committing 
more significant offences. He elaborated upon this point by describing 
the kind of offence such as the hacking off of a mans arm. During 
the interview itself I didn’t have any reaction to this horrific insight, 
nor did I actually remember it post interview. It was only when 
transcribing the interview that I was reminded of it and felt the 
appropriate level of revulsion -  regardless of the male bravado in 
which it was told to me. ]
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Changes in Relationships.
Attachment trauma as manifest in relationships was the means through which an exploration 
of the effects of incarceration was undertaken. This section looked at the young person’s 
experience of changes in their key relationships and also potential causes of them. What 
became apparent when looking at change in relationships was that there was quite a complex 
interaction of influencing factors for example there were changes in relationships as would 
be expected over time, but also internal and external influences impacted on the relationship. 
Internal factors were changes due to their own experience of being in prison and their self­
perception within this context. External influencers were factors such as other’s opinions 
changing towards them, labelling and stigmatisation, which also contributed, to altering the 
young offender’s relationships.
How relationships changed pre, during and post prison.
It is not surprising given the breadth of time that this covers, that five of the six participants 
had experiences of changes within relationships. Included is the fact that for Connor there 
wasn’t any change, which is significant in itself:
“ but the world stays the same innit, nothing changes just coz o f one person."
De Zuleuta (1998), when exploring attachment organisation, talks of the lack of self-esteem 
that is frequently found with the disorganised child. It could be that this is the case with 
Connor, or that this perception was a coping strategy.
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Most marked a shift in relationships around the time that they began to be delinquent as Jess 
recalls:
“yeah, with family like it got harder with police knocking at your door like and that 
searching my house and that”
For the period during prison all but Connor and Bob described changes within their parental 
relationships with most of these being perceived as positive, as Taz says:
“ Me and my mum got on better.”
For Alf:
“It was bad for a while but then it got to be OK. ”
The changes in relationships that seem to be most affected were with friends who generally 
did not maintain relationships, as Bob explained:
“ I  wasn Y bothered about my friends because that all changed. ”
On leaving prison relationships also seemed to have changed with Bob describing his 
inability to trust anyone around him for fear of people reacting to him in the way his ex 
girlfriend did when she discovered his crime. Changes based around trust were also found in 
A lf s account as he says:
“ They [family] don Y trust me now that’s changed because o f what I  did. ”
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Causes o f change
Within the texts frequent references were made by participants in response to the researcher, 
around the causes of change in their relationships. It was hoped that the information elicited 
would provide details of the effects of their prison experience.
For Connor and Taz their relationships were initially directly affected by their criminal 
behaviour, with Connor explaining that:
“ It just got worse the more trouble I  was in coz they’d  [family] just be at me all the time 
telling me what to do."
For Alf his relationship changed positively with his family when they saw him in prison and 
realised that he was remorseful:
“ I  knew I ’d made a mistake and they [parents]forgave me."
For Tom and Bob it was as a consequence of the conditions placed on them on release due to 
their offences which caused the changes, for example due to the electronic tag that Tom had 
to wear as he describes:
“ In the day I  got to be doing the things they make you do here [for the ISSP] and then at 
night I  got my tag so cant be out. "
Bob was prohibited from being within a certain radius of the place where he grew up and 
where most of his friends lived. Particular to Bob were features directly related to the nature 
of his crime that caused significant changes to his relationships.
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The effect o f prison on relationships
When directly asked about the effect of prison on relationships four participants expressed 
clear views on the effect that it had. It seemed that for the four participants trust was the key 
factor. Connor gives a clear example of this when he says:
“you learn more about people you learn not to trust no-one, that’s all. You’ve 
always got to be careful who you trust inside or out I  knew that but now I ’ve 
seen it myself and you trust no -  one.... ”
This sentiment was effectively carried through Alf, Taz and Bob’s experience and throws 
light on how traumatising an effect prison has on the individual that they can only trust or 
rely on themselves. In terms of social adaptation this fear of trust presents as clear evidence 
of dysfunction.
Three of the participants go further and describe in general but veiy significant terms how 
prison changes “everything”. For Taz there was a sense of loss due to being in prison as he 
explains:
“all your mates go their separate ways and things change. ”
It seemed that there was further evidence that for these individuals that change had occurred 
both in their relationship with others but also in their perception of others due to prison 
experience which is consistent with the findings of Eisenman, (1991), as for example Alf 
describes:
“ [prison changes] the way you think about things and people. ”
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The nature o f crime and the effect o f being known as a criminal on the individual.
This section groups together the young offenders’ self-perception. In so doing an exploration 
of the developmental task of identity formation can be undertaken and the potential adverse 
effects of concepts such as labelling and stigmatisation can be undertaken.
It feels very important to separate out Bob’s experiences to that of the other individuals as 
without doubt he describes being stigmatised and labelled, but this was as a direct result of 
his crime rather than being in prison itself as he describes:
“People aren’t bothered by prison its more what they think I ’ve done that 
they’re bothered about.”
For him, however it seemed that it was important that he did not mention that he had been to 
prison, as this would provoke further enquiry.
The five other participants conveyed somewhat mixed responses, with Tom in full male 
bravado stating:
“Nah, they’re [girls] not bothered about what I ’ve done. ”
For Connor, Alf, Taz, their main concern centred on their ability to secure employment and 
the difficulty that they now face because of their criminal record. Although it was not 
directly apparent that there was some stigmatisation, clearly they had been labelled, as Taz 
states:
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“ its not good they [prospective employers] have all these ideas ‘n ’ things like, you wont get 
no job and they think you cant be left alone like, but me is me innit. ”
Overview.
From the beginning of the interviewing process, findings within the participant group 
appeared to corroborate established research looking at the factors, which predispose the 
individual to the risk of criminality. For example each had come from families where there 
was some form of substantial dysfunction and none had remained in school. Relationships 
pre incarceration with their family appeared fraught and with their peer groups were 
predominantly ‘gang’ based.
When exploring how the young offender experienced being within a prison environment, it 
was apparent that there were certain features that were deleterious to the individual’s 
emotional well-being. The most dramatic was the effect of or threat of violence as this 
seemed to have far reaching consequences as it appeared that the only way that they could 
cope was through physical aggression and violence (Martinez & Rochters, 1993) or in 
complete withdrawal. Given the findings it would then seem that due to their prison 
experiences that participant’s would be at increased rather than reduced risk of acting out 
rather. Further, as one individual described how the Prison Officer’s would allow the 
violence to happen there is a question as to how authority is perceived and who can keep 
them safe.
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Individuals would describe their relationships in prison in terms of function for example 
either to protect them from harm or as a potential risk of harm. The effects of these 
experiences on relationships appeared to result in participants’ inability to trust and 
depersonalising their interactions with others even when free of prison. Further it appeared 
to reinforce a sense of self-preservation and self-dependency rather than interdependency, 
which seemed to encourage emotional isolation in young person. With the participants 
interviewed this was carried with them once outside of prison.
As highlighted earlier in the paper Attachment Theory provides a helpful formulation as it 
demonstrated that childhood trauma caused by prolonged separation from a primary care 
giver, suffering due to violence or as a result of witnessing a violent act, feelings of 
helplessness and emotional deprivation, was highly detrimental to the emotional well being 
of the child (Fonagy, 2001; Hesse & Main, 1999). For most participants the separation from 
key relationships seemed to have minimal impact, indeed for some it actually facilitated a 
rapproachment in relationships. The other features of childhood trauma however, were 
replicated in prison and as has been discussed appeared to have a significant impact on the 
young people.
When exploring how the young offender’s negotiated the developmental tasks of adolescence 
in this environment the findings revealed significant impairments. For example when looking 
at the formation of a cohesive identity many presented with low self esteem and self worth, 
as was seen in their descriptions of how they perceived their lives had changed post 
incarceration and in the prospect of securing employment. It seemed that the impact on the 
individual’s self esteem depended on how the ‘offender’ aspect was incorporated into their
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identity. This varied significantly and seemed to be based on the nature of the crime that was 
committed, and also whether family members had previously been incarcerated.
The final'two tasks of adolescence namely separation / individuation and social adaptation 
were also shown to be affected by incarceration. Most worryingly was the emotional 
deprivation that each described as part of their experience of being in prison. Haney (1997) 
when describing the ‘prison mask’ further highlights that those who use the highly 
dysfunctional yet necessary coping strategy find integration into community life problematic 
post prison. This was seen in each of the participants’ descriptions of their transition back to 
the community and how they perceived their relationships to have changed. The concept of ‘ 
social toxicity” as identified by Garbarino (1995) was further present in the participants’ 
interviews. It seemed very much that placing these young people into a culture where 
antisocial values dominated was counter productive and there was worryingly an absolute 
absence of examples of positive social interaction.
In conclusion it is possible to evidence from the findings that as a result of impoverished and 
abusive experiences within prison that the participant’s experience of being in relationships 
and ability to develop relationships which would positively influence their lives was 
significantly impaired in a way which is synonymous with attachment trauma. Within the 
prison environment it was further evident that the developmental tasks of social adaptation, 
separation/ individuation and identity formation were accomplished in a way that would be 
deleterious to the young persons development when they returned to the community.
The implications of this for the young offender are significant, as it would seem that 
following incarceration there are now increased factors, which could predispose the
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individual to return to offending behaviour rather than a reduction. It is not surprising in this 
context that currently eight out of ten young offender’s re-offend following release.
The implications of this conclusion for Counselling Psychologists working with these 
individual’s are consistent with those outlined by Chamberlain (2004). In that the therapeutic 
relationship with an adolescent who has formed disorganised/ avoidant attachment 
relationships due to trauma will be fraught with defended behaviour and it is highly 
problematic to engage them in the therapeutic task (Adshed & van Helsen, 1996; Bentovim, 
1996; Campbell, 1989; Fabri, 2001; Figley, 1995).
There are significant limitations to this research most notably that the findings are ultimately 
based on the assumption that the participants’ verbal responses reflected their underlying 
cognitions (Coyle, 1995). This point is particularly pertinent with this population as the fact 
that this was the first time that I had met them, was a female, and was associated with the 
YOT maybe made them more reticent to openly talk about their relationships. The selection 
criteria identifying the length of time incarcerated, and that it was the young offender’s first 
episode in prison might also need to be reviewed, because there was no definitive research to 
determine this, accounts from practitioners within the YOT team were used. Further, 
although it was my aim that I would remain as non-directional as possible during the 
interview process I found that with some participants that this was not possible and the semi 
structured interview was not suited. It seemed that the open forum was experienced as 
intimidating or as too ambiguous and the individual became increasing suspicious of me.
Finally, in analysing the data I was mindful of Loeber & Hay’s, (1994) description of the 
complexities of factors, which influence this client group. Unfortunately greater attention
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needs to be given to this within this study. For example other variables that were present 
such as length of sentence, type of offence were not taken into consideration and in the case 
of Bob for example it was apparent that it was the nature of his crime that was the major 
determinant of his experiences. Although his contributions remained valid his subjective 
experjep£? (jp? fijs prime W  somewhat lost.
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APPENDIX 1
Information sheet for 
Volunteer.
University of 
Surrey
D epartm ent of 
Psychology
Guildford
Surrey  GU2 7XH UK 
Tel: +44 (0)1483 686865 
Fax: +44 (0)1483 689553 
Email: @ surrey .ac.uk
An exploration of young offenders’ perception of the effects of incarceration on 
their relationship with family, peer groups and key workers.
Thank you for agreeing to take part in this research study.
1. What is the point of this study?
The purpose of the study is to look at whether you think that being in a Young Offenders 
Institution has affected some of the important relationships that you have. These 
relationships could be with members of your family like your parents or brothers or 
sisters, or your friends or girlfriend or people like your Social Worker, or YOT Worker.
2. How can you help?
To find out what you think I will arrange through your YOT Worker to meet you at 
Barking and Dagenham YOT offices in the next two weeks to interview you. At the 
meeting I will ask you questions about what you thought your relationships were like 
before you were sentenced, then what they were like when you were actually in the 
Young Offenders Institution and what it is like now that you are released.
I will only have to meet you once to interview you and this meeting will only take about 
one hour. If I ask you any questions that you don’t want to answer you don’t have to. 
And that’s it!
3. Who will know?
Your identity will remain unknown at all times. As a safeguard for you consent for you 
to be part of the study will also have to be given by either your parent or your YOT 
worker. Also anything that you say will be treated as confidential, unless you tell me 
things which we might need more support with such as if you were going to hurt yourself 
or other people. All the information that you give me will be held under what is called the 
Data Protection Act 1998, which means that all the documents and papers with 
information on about the study will be stored in a secure place accessed only by me.
4. What happens next?
The meeting will be audio taped so that after it has finished I will be able to transcribe it 
or type it out in your exact words, the tape will then be wiped over. The names of 
anybody that you mention including yours will not be used in the study so that it will not 
be possible for anyone to connect you with it. Once I have written the interview out I will 
then look at it to see if there are any themes which may be there. I will then compare your 
interview with others similar and will write a report on the information gathered. The 
report will become part of my university doctoral research work.
Thank you again and I hope this answers any questions you have. Also remember you 
have the right to withdraw from this study at any time.
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APPENDIX 1
Information sheet for 
YOT Worker.
University of 
Surrey
D epartm ent of 
Psychology
Guildford
Surrey GU2 7XH UK 
Tel: +44 (0)1483 686865 
Fax: +44 (0)1483 689553 
Email: @ surrey .ac .uk
An exploration of young offenders’ perception of the effects of incarceration on 
their relationship with family, peer groups and key workers.
Thank you for agreeing to help with this research study.
1. What is the point o f this study?
The purpose of the study is to look at how young offenders perceive that being in a 
Young Offenders Institution has affected some of the important relationships that they 
have. These relationships could be with family members, friends or professionals such as 
Social Workers, or yourselves.
2. How can you help?
In order to complete the study I need your assistance, in agreement with your Team 
Manager, to recruit six Young Offenders to interview. The six participants must all be 
male, be aged between 15 -  21 yrs and have served a minimum of four months in a 
Young Offenders Institution and this be their first period of incarceration. Once identified 
it is hoped that during your final visit to the young person pre release, that you will 
discuss with them the potential to be part of the study. To assist with this task an 
information sheet has similarly been prepared for the prospective participant.
If the young person agrees to participate I would need your assistance to arrange to meet 
and interview them at your offices no more than two weeks post release. During the 
interview I will ask the young person questions about what they thought their 
relationships were like before, during and post sentence. It is anticipated that I will only 
have to interview the young person once and this should take no longer than about one 
hour. At any time the participant has the right to refuse to answer any question or 
withdraw from the study.
3. Confidentiality
The young persons identity will remain unknown at all times. If the young person is 
under the age of eighteen consent from an appropriate adult such as yourself or their legal 
guardian must be given pre interview. Anything that the young person discusses at 
interview will be treated as confidential, unless they disclose anything which might 
require more support for example if  they were going to hurt themselves or other people at 
which point you will be informed. All the information that is given will be held under the 
Data Protection Act 1998.
4. What happens next?
All interviews will be audio taped, the tapes will be wiped once the content has been 
transcribed. A research report on the information gathered will be completed and 
submitted as part of my university doctoral research work. Copies of this will be made 
available to your department.
Thank you again for your assistance and I hope this answers any questions you have.
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Information sheet for 
Family.
University of 
Surrey
D epartm ent of 
Psychology
Guildford
Surrey  GU2 7XH UK 
Tel: +44(0)1483 686865 
Fax:+44 (0)1483 689553 
Email: @ surrey.ac.uk
An exploration of young offenders’ perception of the effects of incarceration on 
their relationship with family, peer groups and key workers.
Thank you for agreeing to consider your son participating in this research study.
I. What is the point o f  this study?
The purpose of the study is to look at how young offenders perceive that being in a 
Young Offenders Institution has affected some of the important relationships that they 
have. These relationships could be with family members, friends or professionals such as 
Social Workers, or yourselves.
2. How can you help?
The research will take the form of an interview with your son which would take place 
with the agreement of his YOT worker and in Barking and Dagenham YOT offices. 
During the interview I will ask him questions about what he thought his relationships 
were like before, during and after sentence. It is anticipated that I will only have to 
interview your son once and this should take no longer than about one hour. At any time 
he has the right to refuse to answer any question or withdraw from the study completely. 
The interview will be conducted in an informal manner and as I am experienced in 
working with vulnerable young people I will be sensitive to your sons needs. Further, if  it 
is apparent that there are any difficulties for which additional support is required advice 
on services who could provide this will be given and where appropriate I could support 
your son to discuss any issues with his YOT worker
In order for your son to participate your consent must be given by signing the attached 
form.
3. Confidentiality.
The young persons identity will remain unknown at all times. Anything that your son 
discusses at interview will be treated as confidential, unless they disclose anything which 
might require more support for example if they were going to hurt themselves or other 
people at which point you will be informed. All the information that is given will be held 
under the Data Protection Act 1998 which means that all documents and papers will be 
stored in a secure place that only I can access.
4. What happens next?
Once you have given consent and your son agrees, I will arrange through your sons YOT 
worker to interview him. All interviews will be audio taped, the tapes will be wiped once 
the content has been transcribed. A research report on the information gathered will be 
completed and submitted as part of my university doctoral research work.
Thank you again for your assistance and I hope this answers any questions you have.
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APPENDIX 2
Consent Form for 
Parents.
University of 
Surrey
Guildford
Surrey GU2 7XH UK 
Tel: +44 (0)1483 686865 
Fax: +44 (0)1483 689553 
Email: @ surrey .ac .uk
An exploration of young offenders’ perception of the effects of 
incarceration on their relationship with family, peer groups and key 
workers.
>  I understand that my son has been invited to take part in this study which 
looks at his relationships with family, peers and keyworkers such as Social 
Workers, Youth Offending Team Workers, Probation Workers etc since he 
have come out o f a Young Offenders Institution.
>  I have read and understood the information sheet provided.
>  I understand that all personal data relating to m y son is held and processed in 
the strictest confidence, and in accordance with the Data Protection Act 
(1989). I agree that I will not seek to restrict the use o f the results o f the study 
on the understanding that m y son’s anonymity is preserved.
>  I have been given adequate time to consider my son’s participation in the 
study and have received full answers to any questions I may have.
>  I confirm that I have read and understand the above and freely consent to m y 
son participating in this study.
Signed.
D epartm ent of 
Psychology
Date.
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APPENDIX 3
Consent Form for 
Volunteer.
University of 
Surrey
Guildford
Surrey GU2 7XH UK 
Tel: +44 (0)1483 686865 
Fax: +44 (0)1483 689553 
Email: @ surrey .ac.uk
An exploration of young offenders' perception of the effects of
incarceration on their relationship with family, peer groups and key
workers.
>  I understand that I have been invited to take part in this study which looks at my 
relationships with family, peers and keyworkers such as Social Workers, Youth 
Offending Team Workers, Probation Workers etc since I have come out of a Young 
Offenders Institution.
> I have read and understood the information sheet provided. I have received a full 
explanation of the purposes of this interview and have received full answers to any 
questions I may have regarding this research.
>  I agree to take part within this study voluntarily and give consent for the interview to 
be audio taped for the purposes of transcription.
>  I understand that I am free to withdraw from this study at any time without needing to 
justify my decision.
>  I understand that all personal data relating to me is held and processed in the strictest 
confidence, and in accordance with the Data Protection Act (1989). I agree that I will 
not seek to restrict the use of the results of the study on the understanding that my 
anonymity is preserved.
> I have been given adequate time to consider my participation in the study and 
confirm that I have read and understand the above and freely consent to participating 
in this study.
D epartm ent of 
Psychology
Signed. Date.
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Appendix 4.
INTERVIEW SCHEDULE.
1. Introduction:
Thank you for being here today and agreeing to take part in this study. I know that you 
have read the information sheet but just to remind you this study is to look at your 
relationships and the effect that being in a Young Offenders Institution may have had on 
them.
So that we can look at this I need to ask you some questions which should take about 45 
mins -  1 hr. If I ask you any questions that you don’t want to answer please tell me or if 
there are any questions which you think aren’t relevant to you we can move on. Also if 
there is anything that is unclear please say so and feel free to add anything which is 
important.
This interview is confidential and as you can see it will be taped, but once I have written 
out what you say to me the tape will be destroyed. At the end I would like your feedback 
on how you think it went or in any ways that it could be changed.
Is all of this OK? Remember at any time you can decide that you don’t want to take part. 
Should we begin?
2. General Questions:
> How old are you ?.......... ................
>  How long were you in the Y 01?......
> Was this your first time in a YOI?
> What was your offence? ....................................
>  Where you kept on remand before you were sentenced? If so for how long?
188
> How long have you now been released?
>  Are you now living with your family or friends ?
>  How long have you lived here?
> Was being in the YOI your first experience of being away from home?
If no:
> Could you tell me about when you have lived away from your parents before?
3. Pre Incarceration:
> When you were growing up how would you describe your relationship with your 
parents / friends/ siblings ?
>  Where there any professionals involved with you before you went to the YOI such as 
a Social Worker, psychologist etc?
>  Before you spent time in YOI who where your most important relationships with?
> What was it about these relationships that were important to you ?
>  Do you think these relationships changed for any reason? If  so why and in what way?
4. At Time of Incarceration.
> It must have been quite difficult for you leading up to the time of being sentenced to 
a YOI, I was wondering if that affected your relationships in any way ?
>  Once at the YOI how do you think being separated from those that were close to you 
affected those relationships if at all?
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> Being in a new environment with new people, like the officers, fellow inmates etc, I 
wonder what that was like and whether you developed any new relationships?
If yes:
>  Do you think these relationships were different to those that you had previously?
If yes:
>  In what ways?
5. Post Release.
> I know that you have only recently come out of the YOI, but was wondering if  those 
relationships that you thought were important before you were sentenced are still 
important to you or if they have changed?
>  If they have changed in what way?
> What do you think might have caused the change?
>  Do you think that the relationships that you formed in the YOI will continue now that 
you are released?
>  Do you think that your attitude to friendships / relationships has changed as a result of 
being in a YOI?
>  Do you think it would be easier or more difficult for you to form and maintain 
relationships now?
If y e s :
>  in what way?
>  Is there anything that you could think of which might help you or other young people 
who you met in YOI to make positive relationships or do you think that no help is 
needed?
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6. End:
This interview is now coming to an end, but just before we do I want to ask you a few 
more questions:
> How are you feeling now?
>  What do you feel about the questions that I asked you ?
> How did you find the questions? Do you think they were relevant to you or are there 
any other questions that you think you would have liked to be asked?
>  Is there anything that I could have done or said to make this interview easier or more 
comfortable for you ?
> Is there anything that you want to add?
Thank you again for your time.
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1 Appendix 5:
2
3 Transcript “Connor”
4
5
6
7
8
9 1 = Interviewer 
10
11 P= Participant.
12
13
14
15 1 Just to again confirm you have been given the information sheet and
16 understand all that it s a y s ...............
17
18
19 P this [holds up information sheet], yes, yes
20 
21
22 I yes, and w e’ve talked through it, and the stuff about confidentiality and the
23 consent form
24
25 P yes, yes, man its O K .............
26
27 I so you agree that its OK that we tape and we can stop anytime you want......
28
29
30 P yes, yes .... You said it would be about 30 mins right ?
31
32 I well between that and an hour
33
34 P and then I can go right?
35
36 I It is your interview so it’s up to you when you want to leave......
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37
38
39 P Sweet [ sucks teeth nods and smiles]
40
41 I Remember you don’t have to answer any question that you don’t want to OK?
42
43 P OK....
44
45 I Right, Stuart how old are you ?
46
47 P 16 innit
48
49 I Ok thank you
50
51 P What is this recording now?
52
53 I It is recording now
54
55 P Sweet, so everything what I’m saying now is going to be on there, everything
56 right this minute, right now [smiling and pointing at tape reorder]
57
58
59 I Yep, you know how I said that after w e’ve finished that I’ll be typing it out -
60 in all your exact words then the tape will be destroyed. But even when I’ve
61 taped it out I ’m going to change your name so no-one will know that
62 its y o u .
63
64 P that’s cool, man, all my words written out like.... like how I’ve said them.
65 Noone’s ever done that before -  you know wanted all my words just how I
66 say.
67
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68
69 I OK, so how long were you inside for?
70
71 P 16mths innit [sucks his teeth]
72
73 I Was that your first time inside?
74
75 P Yep, and the last you get me?
76
77 I Do you want to tell me what it was for?
78
79 P Armed robbery innit?
80
8 1 1  OK were you on remand before you got sentenced?
82
83 P Yeh....
84
85 I for how long?
86
87 P [rocking back on his chair and smiling wryly] 9months innit
88
89 I 9 months, what was that like for you?
90
91 P Yeah, not knowing when you’re going home innit.. .they kept messing up the
92 sheets. No w a it ... ’ coz, I was in Barking, yes I was in Barking Court for
93 about two m onths, no three months then I was up five or six times then
94 we got sent up to Crown Court coz, it was firearms and that so it got went to
95 Crown C ourt and man they just kept messing it up, it was adjourned and
96 adjourned and adjourned and that bull shit.
97
98
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99 1 ... and all that time not knowing what was going to happen really.
100
101 P yeah man it was hard .. .but you just do what you do to get by
102
103 I that’s something that I want to talk about a bit later if  that’s O K ... but how
104 long have you been out now?
105
106
107 P what’s the date today?
108
109 1 It is the 11th
110
111 How many days in June?
112
113 1 thirty but its OK to give a rough figure....
114
th115 P No man, I like to get things right for you .... So its 11 today and there’ re
116 thirty days in June that’ll make it seventeen days now.
117
118 1 Ok thanks, before your time inside were you living at home o r...
119
120 P Foster care wasn’t it
121
122 I How long had you been in foster care for?
123
124 P About a year and a couple of months
125
126 I So from when you were about fourteen and a half nearly fifteen
127
128 P yeah
129
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130
131 I and was that up to the time that you were arrested?
132
133 P yeah
134
135 1 and when you were released did you go back there?
136
137 P Nah, I’m staying with my granddad innit, he took me in ... but I have a
138 housing appointment this week so that I can get my own place. Coz I’m
139 with Social Services still, so like they have to like look after me,
140 you get me til I ’m eighteen so in a month I could have my own flat and
141 things....
142
143
144 1 Is that what you want? Your own place?
145
146 P Yeah yeah man, coz if  I go back and live with my Mum right, it’s too close,
147 you get me? I want my own p lace.... my own pad to do my own stuff.
148 [sighs]
149
150 If  I live with my mum I won’t ever want to leave
151
152
153 I but did it ever get a bit difficult at home though?
154
155 P What for me to go into foster care?
156
157 I yeah
158
159 P yeah, I was always trouble and that, they couldn’t handle me when I was
160 there, so I had to leave... .1 was out o f control, I got expelled and that,
196
161 [giggling]
162
163 I did it on purpose like coz I didn’t want to be in school no more like.
164 They weren’t going to expel me like, they just kept excluding me and
165 having me back, so I just kept on and on doing stuff until they d id .... It
166 was a victory man, a real victory.
167
168 I So did all this happen before you went into foster care?
169
170 P Yeah, coz I was hangin at home all the time and was getting like in M um’s
171 Way. We’re not good when we spend time, too much time together and I was
172 messing with the others too ....
173
174 I others?
175
176 P yeah my brothers and sisters
177
178 I How many have you got?
179
180 P two brothers and two sisters
181
182 I and are they older or younger than you
183
184 P all younger, yeah I’m the oldest
185
186 1 and are they all at home still with your mum?
187
188 P yeah and my dad
189
190 I how do you get on with him?
191
197
192 P cool man he’s good, I get on with my dad more than I do my mum
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194 1 so the problem was mainly with your mum?
195
196 P yeah man, we clash big time like
197
198 I and was that the same for when you were growing up or has the clash been
199 more recent?
200 
201
202 P No I was always real close to my granddad when I was growing up. It was my
203 nan and granddad that I was closest to as a kid and stuff, but she died in 1999.
204
205 I that must have been hard on you?
206
207 P yeah , but I hadn’t seen her for three or four years before she died, yeah for
208 about three years innit. But I was only six or five years old, so I felt it man
209 you get me? But it was alright like.
210
2 1 1 1  Ok so growing up the most important relationships were with your nan and
212 granddad then?
213
214 P Yeah, but my mum, my mum was up there too you get m e?...
215 Like my mum she’s Portugeuse, and I like everything that she does man, like
216 the food that she cooks the food that she eats... .but like we ’ re so similar that’s
217 why we don’t get on ....
218
219 1 so it’s because you’re so alike that you clash
220
221 P yeah man. [smiling] Now are you sure that I can take some o f this juice and
222 you wont think I’m taking the piss man.
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223
224 I No, it’s there for you - it’s thirsty work all these questions
225
226 P [laughs], cool man
227
228 I and friends?
229
230 P I didn’t really have no friends really. I had a couple but not all that. At school
231 I was always on my own coz I was trouble , I had ADHD didn’t I like I was
232 hypo all the time so I didn’t get on with a lot o f people I was always causing
233 trouble like. I used to sit there shaking my legs and tapping them man all the
234 time and they’d get vexed by me man. I’d just be agitated all the time man,
235 but I don’t do that no more.
236
237 I Why not?
238
239 P I’m older now so I know how to control it better, to calm you get me?
240
241 I So school was difficult for you
242
243 P yeah, yeah man
244
245 I so you ended up excluded and at home
246
247 P yeah, yeah, but mum couldn’t handle me, I don’t know how to explain it
248 really..
249
250 I that’s Ok, was there anyone else in your life that you thought was an
251 important relationship to you, as you were growing up, before you went
252 inside?
253
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254
255 P I had a Social Worker and a Probation Officer. I get on cool with my
256 Probation Officer but she had a baby with **** so she had to stop working
257 with me. She knows my mum and everything and my Grand dad, she really
258 understood what was happenin’ with me she knew all o f them my Dad
259 everyone. She was cool, I used to see her all the time like...
260
261 I Did she help?
262
263 P She helped a lot, she was massive man, real cool to me. I miss her man I wish
264 she’d come back innit, she was like the best person here like. She went on
265 maternity leave when I was in jail man.
266
267 I So it seems that the most important relationships as you were growing up and
268 before you went inside were with your Nan, Grand dad, your Probation
269 Officer, and anyone else., mum , Dad?
270
271 P yeah mum and dad
272
273 I do you know what it was about those relationships that were important to you?
274
275 P probably because my nan and granddad always give me everything that I ever
276 want, and my Probation Officer was someone to always talk to wasn’t it. But
277 like they’re the exact opposite innit, you know someone that you can get
278 money from and things which is important but someone who you can talk to
279 as well innit. She [Probation Officer], knew, she could read my mind coz she
280 saw people like me all the time , so she understood, she knew. I worked with
281 her for like seven or eight months like and she got me she just knew......
282
283
284 I Do you think that she understood you differently to your mum or dad?
2 0 0
285
286 P yeah, it’s like my mum she understands me like but, I’m not one to sit there
287 and listen [laughs] man.
288 I’d just sit there and look in her face and go what are you
289 talking about man. I hope my mum don’t hear this like coz you know.....
290
291 I No she won’t... but you don’t have to say anything that you’ll be worried
292 about
293
294 P Yeah I know, cool, coz she wouldn’t like to hear that I don’t  listen to hear it
295 would be too brutal man that all, [ laughs], but it’s the truth like...[  laughs]
296
297 I [laughs]
298
299 P it’s not listening that gets me into trouble it got bad when I was expelled from
300 school, that’s when it got more tricky for u s.... Well six or seven months later
301 was when I got arrested wasn’t it? I got other convictions man before that but
302 nothing that serious just bored stuff really. I had a lot of time on my hands
303 man.
304
305 Things were real bad at home [sucks teeth], just rowing with Mum all the
306 time, out o f control really .... It was all strife, strife man all the time, even my
307 old man tried to stop me, but couldn’t.
308
309
310 I So was it that the more trouble you were in the more things got difficult at
311 home, the worse your relationships got?
312
313 P yeah man, but it was difficult to begin with, it just got worse the more trouble
314 I was in coz they’d just be at me all the time telling me what to do
315 [sucks teeth].
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316 It was like I was letting them down, but I just had to do what 1 had to d o ......
317
318 I So was this what it was like for you up to the time that you were arrested?
319
320 P Pretty much yes, I was just going about my business, and no one could stop
321 m e...
322
323
324 I Even your Probation Officer?
325
326 P She tried man, she really tried, and when I talked to her it felt good man, but
327 as soon as I went home or to those idiot foster carers, it was like back to ... I
328 don’t know man, its difficult to explain....
329
330
331 1  So it ended up in you being arrested and put on remand....
332
333 P yeah man, it was the end, I got stopped... [smiles]
334
335 I what was that like?
336
337
338 P it was tough man, but a good thing in a way coz I’ve learnt my lesson, I don’t
339 want to go back or do that again... no way. You get me, it wasn’t that bad I
340 coped and all I wasn’t scared or nothing like that but I’ve done it now, no
341 deal, but not again.
342
343
344 I How do you think it affected your relationships with your family and those
345 people that were important to you?
346 Or did it ?
2 0 2
347
348
349 P Granddad was happy coz he didn’t have to pay me no more.
350 [ laughs], I think he took it bad, he was disappointed in what I done... but the
351 world stays the same innit, nothing changes just coz o f one person. I don’t
352 expect people to change their world just coz I ’m not there....
353
354
355 I But they might miss you?
356
357 P [smiles] I know the girls miss me, trust me they were well pleased when they
358 knew that I was back in town, believe me they was happy [ laughs]
359
360 I [laughs] So there wasn’t one special girl or more serious girlfriend ?
361
362
363 P N a h , nah I’m only sixteen, you get me? I don’t want to get into that serious
364 stuff with no girl there’s nuff time for that later. I f  I need a girl I’ll always get
365 one
366 [laughs]
367
368 I OK, but what about your foster carers because am I right that you were
369 staying with them before you were arrested?
370
371 P nah nah, they were dickheads man, they were idiots.
372
373 I so had you stayed with just one foster family for the year and a bit before you
374 were arrested ?
375
376 P N a h , I’d been to six or seven different places, each time I got in trouble I got
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377 moved from one place to another. The first one was in Dagenham, and I got
378 moved out o f there coz I kept nicking cigarettes off them innit, off his eldest
379 daughter, just used to rob cigarettes off her like. Then the second one me and
380 J* we were terrorising their house, yeah me and my boy J*, you might know
381 him J* he used to come here like, he was a good boy....
382
383 I Do you keep in touch with him now?
384
385 P Nah, lost touch when they moved me out, I had no way o f seeing him coz they
386 moved us both out at the same time but didn’t tell us where we were goin... I
387 might bump into him one day who knows, he lives in London now, I don’t
388 know. So they couldn’t handle us so we got chucked out, we were throwing
389 stones at her window and that, the third one, I ran off, [laughs] I had to run
390 away coz I stole their phone, you know the ones that, Oh what’s it called you
391 know the ones that you flip it open, but it was so new that it had the plastic
392 over the screen I jacked it I run .... The next one, I left coz it was only
393 temporary I was only there for ten weeks or something, then I went to
394 Barking, I stayed on night then went on the run, got arrested and they took me
395 back there, stayed there one night again then run away got brought back but
396 stayed two months. Then I had to go into respite care for a week coz they went
397 on holiday and then it was there that I got arrested ..........
398
399
400 I that sounds really difficult being moved around like that?
401
402 P Ah it was nothing only a couple o f years, I think that I ’ve done my time you
403 get me? Never knowing when you’re going to be moved again, that was
404 tough. I was happy with one o f the foster carers her name was F*, she was
405 Jamaican, she let me stay out all night and that she was good. Ah like my
406 mum yeah she was always on my back innit, she fucked it up for me man. She
407 thought that the Social Services weren’t taking care o f me and that like, then
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408 she phoned them up saying that I wasn’t staying there and that, boy man I was
409 livid, you get me? That’s why we never get on w e’ re always doing something
410 to get back at each other, like she’d fuck me up there and I ’d do something to
411 get her for it.
412
413 Its not 1.30pm yet is?
414
415 I No not just yet, do you want a break?
416
417 P N a h , man just checking that’s all.
418
419 1 You were just telling me about what happened with the foster carer when your
420 mum got involved....
421
422 P Yeah, my life is shit man I ’m telling y o u , its shit boring, all I do is wake up 
sleep, smoke joints, eat again, do my probation and go to bed, that’s it. My 
days are wake up roll a joint smoke it at the bus stop, go probation and that’s 
it then go home.
Ok, but going back what was it like for you when you were first put on 
Remand and away from those people that were important to you?
430 P It was well tough man, because I couldn’t just get on with my time because I
431 didn’t know how long I was going to be away f o r ......
432
433 I So did you know before that it would be a custodial sentence?
434
435 P yes they told me, I was a bit worried about it but not that much, I weren’t
436 scared but was worried because it was my first time and didn’t know what it
437 was going to be like though , but I weren’t scared though, yeah, yeah worried
438 but weren’t scared like.
423
424
425
426
427 I
428
429
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439
440 I So what was it like being in prison, away from those important relationships
441
442 P It was hard at first but it got easier innit? I went to G* first for the first nine
443 [months], then onto J* for the last months. It was shit man, real shit, G* was
444 more fights and that, but I preferred it there than at J* because it was shit,
445 there were no fights no nothing man it was just shit man. You’ve got to have a
446 little fight come on [ laughs], no, no big thing where someone gets hurt just a
447 little ruck to keep things alive man [smiling].
448
449 Entertaining like. You know you can stand there with a pool stick and it just
450 kicks off man, and the governors they just stand there and let you fight man,
451 they just watch, they know it’s just something you have to get through like....
452 Can I just ask something?
453
454 I O f course.........
455
456 P see when you do this, when you type it up I’d like a copy o f i t , yeah, yeah
457 send it to my granddad innit, so that he can put it in a frame my words from
458 my mouth.
459
460 I you can have a copy then its up to you who you give it to, I’ll leave one in a
461 sealed envelope with your ISSP worker.
462
463
464 P Yeah yeah then he can see what I’ve said too, yeah you mean it you’ll do that?
465
466 I yes if you want me to
467
468 P cool, all my own words written down typed man, yeah like a book cool. So
469 everything that I say gets put on tape and written down, all o f it?
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470
4711  Yes, are you still happy with that because we can stop if  you want?
472
473 P No way man, this is good, all good man. But let me think about if  I want to
474 have a copy, let me think....
475
476 1 Ok how about we talk about it again at the end?
477
478 P Yes m an...
479
480 I Ok so we were just talking about what it was like for you when you were in
481 prison. Did you know anyone else in there?
482
483 P Yes I knew a few who were in G*, but there weren’t on my wing or any. But
484 I mixed easy, I made friends easy m an , I’m alright like that with others like. I
485 was always with the big boys , the people at the top o f the wings like, I was
486 with the big boys in the group like.
487 [sucks teeth]
488
489 There’s a group o f men yeah that would always get in fights you get me and I
490 was part o f that group.
491 [sucks teeth]
492
493 I had twelve fights yeah. But right now I think that’s pissed because you can
494 get fucked up for having that many fights, s o .......
495
496 I Did it feel safer being part o f a group?
497
498 P No not really because you still had your fights you get me? I f  you win you
499 win, if you lose you lose, it’s nothing.... That’s the way I see it, if  you win or
500 if  you lose it’s just the same, as long as you show them that you’ re not
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501 scared...
502
503
504
505 I Is that the important bit -  to not show that you’ re scared?
506
507 P Yeah, yeah, my granddad died when I was in Jail, and I just had to get on, not
508 show it at all. And they wouldn’t let me go to the funeral, and I was mad in
509 myself, mad...
510
511 I and you couldn’t show it..........
512
513 P no, no. It wasn’t as bad as I thought it was going to b e , I coped, but I had a
514 fight two days later, it was the only way that I could deal with the feelings
515 man the only way that was safe.
516
517 1 So it was safer to get into a fight than it was to show how upset you were in
518 any other way?
519
520
521 P yeah, you got no-one to turn to man, to rely on. The friends that you
522 have in there they’re not your real friends, they’ re not going to jum p in front
523 o f you if  someone shoots you man they’re not going to save you man.
524 [sucks teeth]
525
526 They’re going to save themselves, they just there as your mates not your
527 friends. But that’s jigging man coz, I wouldn’t save them man either I’d save
528 myself too -  so we know each other.
529
530
531
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532
533 I Did you get lonely?
534
535 P No, no you get to deal with it like, you get used to your daily routine, the bell
536 would go off in the morning, they’d bang on your door, I’d never get up until
537 12.00pm, lunch time.
538
539 [sucks teeth]
540
541 Come out get your dinner go back to your cell, wait about an hour while the
542 officers are on break, then I’d go to the radio station start my job like.
543
544
545 I Your job?
546
547 P [smiling], yes that’s my job innit, a MC with the mini disc player and that, it’s
548 what I do . That was alright, its what I ’m going to go to college to do now, I
549 really love music, I have my own minidisk thing. I was always on the mike
550 and th ing ...
551
552
553 I That sounds really good, like you have something that you can do for you ...
554
555 P You’ re the first person that’s said that to me since I’ve got out - cool,
556 thanks cool. I went there and I achieved what I wanted to do,
557 the whole college thing is going to be good for m e... yeah....
558
559
560 I So it sounds as if you have some ideas about your future, is that a recent thing
561 or were you planning it when you were inside?
562
209
563 P Inside , it made me think about things and what I wanted to do with my life
564 and shit like that, so I thought music, it’s the only thing I love m an...
565
566
567 I And did any o f the officers help you?
568
569 P No man, you keep yourself to yourself away from them ... I was ready to come
570 out, I ’d done what I needed to so was ready to get back into life again?
571
572 I Did any o f those people who were important to you help you while you were
573 inside , did they v is i t ....
574
575 P Yes, my folks did and my granddad, but no one else, it was hard seeing them
576 and then they’d go again, but you get over it quick, have a fight and it’s all Ok
577 again
578 [smiling]
579
580 I It’s as if  you knew that fighting was a way o f coping
581
582 P we all did that’s why the officers let us do it —
583
584 I Ok so you were ready to come out and then seventeen days ago you were out.
585 What was that like?
586
587 P The first thing I did was go down Y *’s and have my head shaved the way that
588 I always have it . ... I thought it would feel different being out again, but after a
589 while it just feels like I’ve never been away - no different...
590
591 I Did anything change for you do you think
592
593 P No not really, its just the same, you learn more about people you learn not to
2 1 0
594 trust no- one, that’s all.
595
596 You’ve always got to be careful who you trust inside or out knew that b u t ,
597 now I’ve seen it m yself and you trust no one that’s the
598 only way to be keep yourself to yourself even if  you’re in a gang it don’t mean
599 that they’re going to be there for you, you get me. People could be trying to
600 snake you, get m e........
601
602 I what’s snake?
603
604 P like someone would be chatting to you and you’d be cool yeah, then the next
605 minute y eah , they’d be doing something.... ..  yeah, yeah like one minute
606 they’d be your friends or something and then the next they’d be fucking you
607 up yeah. They’d be after no matter what was in your cell, your CD player or
608 something you get me, they’d get i t   ,
609
610 1 That sounds difficult...
611
612 P No as long as you’re cool and know not to trust no one and can fight like I can
613 you ‘ d be OK, no problem man. You just have to learn to feel through the
614 fights man, not show it anywhere else, and if  you get knocked down even if  it
615 hurts you have to get back up again and not show it, yeah don’t show it . ..
616
617 I And what about now, now that you’re out, do you think that you could trust
618 those people that were important to you before you went in ?
619
620 P Yeah , but it’s not the same it’s changed, it changes everything. I’m different
621 now, you get me, I’m the same but different, I keep myself to myself that way
622 no-one gets hurt.
623
624 I So if you can imagine me being you at thirteen what advice would you give
211
625 you, knowing what you do now?
626
627 P So you’re me at thirteen?
628
629 I Yes, and what advice would you give me?
630
631 P Man you’ve changed! [laughs], no I’d say don’t get in trouble no point it fucks
632 everything up too much.
633
634
635 I Just one last question, I promise. Do you think that people now treat you any
636 differently because they know you’ve been to prison or could be known as a
637 “criminal”
638
639 P Nah, not really, I mean it’s not something I brag about or shit like that coz it’s
640 not a good thing is it my friends know, but that’s different coz I ’m the man,
641 but no-one else like no, they could go all weird and shit.
642 I OK thanks for that. W e’re at the end now, but just before you go I just want to
643 check how you are after all those questions?
644
645 P Good man, yeah, sweet, but I don’t want no copy o f it. I’ve changed my mind
646 now.
647
648
649 I Is there any question that you’d like me to have asked , or any that you’d
650 prefer that I hadn’t?
651
652 P No it was sweet man, is that it can I go?
653
654
655 I Yes, thank you for your time.
2 1 2
656
657 P No worries.
658
659
660
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Year Three Research
A grounded theory exploration o f  prison officers9 relationships with incarcerated 
young offenders focusing on their perception o f  reparative relationships.
2006
Abstract.
In the context o f research undertaken by Chamberlain, 2004 & 2005, this paper uses 
grounded theory to explore Prison Officer’s relationships with incarcerated young offenders. 
What emerges from the findings are descriptions o f relationships, which can be placed into 
two categories these being “Guidance and Discipline” and “Control”. The “Guidance and 
Discipline ” relationships have characteristics which have some reparative functions, in that 
they are perceived to have a positive affect on the young person are emotionally supportive, 
are guiding and aim to resolve conflict. They also however, have a definite discipline 
function, which is described as a barrier between the young person and the prison officer. 
The development o f this form o f relationship appears to be restricted by prohibitive factors 
related to the environment, prison officer’s, young offender’s and the Prison Service itself. 
Worryingly, findings indicate that factors strongly linked to a closed Young Offender 
Institution, actually predispose the development o f “Control” relationships which, are 
characterised by control and an absence o f interpersonal interaction. The potentially adverse 
consequences o f this for the Young Offender are discussed.
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Introduction.
A pathway to delinquency.
Within the literature review exploring the concept of attachment trauma and how this 
may affect the individual (Chamberlain, 2004), presents the delinquent act as a re­
enactment of earlier trauma. This model allows for the reconsideration of how the 
young offender is treated within the Criminal Justice System, as the perpetrator can 
now be understood as both the victim and victimiser. Following consideration 
however, of the socio -  legal implications of this position, Chamberlain, (2004), 
highlights deficits in legislation that are apparent, most notably in the custodial 
sentencing of young offenders to Young Offender Institutions (YOI). The literature 
review further uses research reports1 to evidence that the known causal features of 
childhood trauma, such as prolonged separation from a primary care giver, suffering 
due to violence or as a result of witnessing a violent act, feelings of helplessness and 
emotional deprivation, are directly replicated within the prison institution. It is 
proposed that as a consequence of this further traumatisation could occur which can 
dramatically increase the risk of further re-offending post release.
Following on from this aetiology of the delinquent act Chamberlain, (2004), explores 
how the developmental tasks of adolescence; namely social adaptation, separation/ 
individuation and identity formation; can be accomplished within a prison setting.
[Self -  reflection: I was mindful when undertaking this current 
research of how attached I had become to this way of 
understanding delinquency and how it might influence my 
attitude to the Prison Officers. Further, as I had worked 
within YOI environments before I was also aware that 
my previous interactions with Prison Officers, which were 
predominantly obstructive, might also jaundice the research process.]
'For example: Archwamety & Katsiyannis, 2000; Biggam & Power, 1999; Burton et al., 2003; 
Caufmann et al. 1998; Coggeshall, 1991; Corrado et al. 2000; Ditchfild & Cantan, 1992; Eisenman, 
1993 & 1991; Flannery et al. 2001 etc. Please see attached reference list for further papers.
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The effects o f incarceration on the young offender.
It is in the context of (Chamberlain’s, 2004), review that a further qualitative study 
has been undertaken (Chamberlain, 2005), which uses direct accounts from young 
offenders, to explore how key relationships such as with peer groups, family 
members and key workers2 may change as a result of their incarceration. The findings 
indicate that for these young offenders, their experience of being incarcerated had 
indeed impacted directly on the accomplishment of their developmental tasks 
(Chamberlain, 2005).
[Self- reflection: Although my interactions with the young 
Offenders were limited to the confines of an interview situation,
I was able to reflect on how I had related to the participants 
and on the varying factors which had influenced that process. I 
realised that now approximately one year on from those interviews, 
that one of the young offender’s in particular had provoked a strong 
sense of compassion in me towards him. With the distance that time 
creates I realised that from the outset of our encounter his 
reticent demeanour, had been very different to the masculine 
bravado that I had encountered with some of the other participants.
This I had found rather endearing, and it made me tread a gentler path 
during the interview. It was however, the apparent frank honestly with 
which he recounted how he would ultimately prefer to return to a YOI 
than struggle with the social isolation that he was subsequently 
experiencing that filled me with compassion. This further reawakened 
my awareness of the need for support structures within the community 
for these young people, but also to some of the benign features of YOI’s]
2 E.g. Youth Offending Team (YOT) workers, Probation Officers, Social Workers, Community 
Psychiatric Nurse etc
“Us & them”
Chamberlain’s, (2005) study highlights that when describing their relationship’s with 
prison officers, the young offender’s, relayed that they were characterised by 
hostility. Although this finding is not completely surprising given that within the 
prison setting prison officers represent authority, it was worth noting that these 
professionals have most direct contact with the prisoners, as such they have the 
greatest opportunity to develop relationships with young offenders. Using the 
traumatised attachment model for understanding delinquency as proposed by 
Chamberlain, (2004), it can be hypothesised that relationships such as these 
potentially could be reparative in nature, meaning healing, nurturing, supportive 
relationships in which the young person experiences being valued and can develop a 
positive sense of self (Adshed & van Velsen, 1996; Campbell, D. 1996). Potentially 
this might reduce the degree of traumatic experiences for the young offender and 
could therefore afford the adolescent greater opportunity to accomplish their 
developmental tasks (Biggam & Power, 1999; Diamond, 2004; Scott-Brown & 
Wright, 2003). All of which could contribute to a reduction in the risk of recidivism 
(Burton et al. 1994; Campbell, 1996; Bent vim, 1996). Yet this hypothesis raises 
important questions such as is it the role of the prison officer to undertake this task? 
Do prison officers already attempt to develop this form of relationship, however due 
to environmental factors, prison culture and other obstacles it is unattainable?
In order to explore this further it is necessary to understand the history, culture and 
context in which the prison officer works.
The developing role o f the Prison Officer
From the time of DuCane’s Prison Commission, to the present day National Offender 
Management Service (NOMS), the question over whether prison should punish or 
cure has frequently been placed in a dialectical position.
With each shift from a retributive to rehabilitative aim of the prison service, came a 
change in expectation of how the prison officer should work, and therefore interact 
with the prisoners. The prison officer’s remit with one fell swoop could be changed 
from “social worker” as it was thought to be under the Home Secretary Henry
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Brooke’s 1964, regime, to the military style guard of the detention centre.
Today the main duties of a prison officer include assessing prisoners; carrying out 
security checks and search procedures; supervising prisoners and maintaining order, 
including using authorised physical control and restraint procedures where appropriate, 
(HM Prison Job Description). Most notably the description highlights that:
“In addition to custodial duties, prison officers are called upon to build up 
and maintain close relationships with those in their charge. This is a complex 
challenge, balancing authority with a large amount o f understanding and 
compassion. ”
(HM Prison Job Description). 
Complex indeed, as not only does the prison officer have to undertake this balancing 
act with inmates who can at times be violent, but also has to negotiate this within an 
institution, which exerts its own demands on the officer, such as long shifts, poor pay, 
and high staff sickness, understaffing (Greve, 2001). Also the officer has to tolerate a 
low status (Phillips, 2000), within the wider context of the modem ASBO3 society; 
which it seems, ever increasingly wants its “just desserts” and holds the perception 
that imprisonment with its TV and three meals a day is a soft option.
It is therefore unsurprising that the job of being a prison officer is correlated with high 
amounts of stress, (Finn, 1998; Nurse, Woodstock & Ormsby, 2003). In exploring 
this, Finn, (1998), draws to our attention that stress is actually inherent to the officer’s 
role as any organization which consists of a group of people keeping another group of 
people against their will, creates stress for the organization. In context of the chronic 
overcrowding that most prisons are currently enduring, Haney (2003) warns that the 
organization could be close to fracturing with both prisoner and prison officer safety 
being compromised.
This raises the question of how does the prison officer manage in this environment? 
Could it be that they themselves undergo a process of “prisonization” (Haney, 2003) 
through which they adopt the norms of prison life into their own way of being? In the 
1985, Marsh et al. Survey they found that prison staff were made more “cynical and
3 Anti -Social Behaviour Order.
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suspicions” (p. 102), by their experience of working in prison which indicates that this 
might be the case for some. Certainly the now infamous Stanford Prison Experiment 
undertaken by Zimbarbo et al. in 1971, (Haney, Banks & Zimbardo, 1973), 
demonstrated how brutal behaviour can be elicited in otherwise non violent individuals 
through circumstances alarmingly similar to those of our working prison officer’s. The 
researchers accounted for the dramatic and aggressive changes in the participant’s who 
became ‘guards’ in the study, primarily through the process of “deindividuation”. 
Deindividuation is a process through which a person becomes anonymous as their 
individuality is exchanged for a group identity, this is typically achieved by making the 
group wear uniforms, have numbers rather than names etc. The researchers found, this 
in combination with greater resources, moral justification given from a perceived 
‘leader’ and power over another group created a highly emotionally and physically 
inhumane situation for the ‘prisoner’ group. Ominously for our prison officer’s, 
Zimbarbo (2006), warns that under these particular set of circumstances any individual 
placed in the ‘guard’ group is at a high risk of presenting with aggressive behaviour 
towards the ‘prisoner’ group. Reicher & Haslam (2006), however, challenge this 
maintaining that we each have individual agency for our actions whether we are in 
groups or not. They continue that the justification and influence (which can also be 
positive), of the perceived ‘leader’ is also a significant variable.
Obstacles to Relationships.
Yet the fact that there are two groups in any prison cannot be denied, those that are 
there of their own free will and those that have had their liberty removed. Without 
doubt this creates a barrier to relationship development between the two groups. In 
looking at the dynamics of this situation Hinshelwood (2002), explains that a culture 
of “macho supremacy. ” (p.26) is created in which the officer’s are drawn into a 
position of always maintaining the “upper hand” as the prisoners use fair means or 
foul to undermine the authoritarian regime.
Status amongst prisoners is highly prized and alerts us to a further significant barrier 
to the development of relationships between officer and inmate. Prisoners who 
associate with the officer’s are at risk of being ostracized, viewed highly with 
suspicion and victimized from their peer group, Phillips, (2000).
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Chamberlain, (2005), further highlighted that the young offender’s had great 
difficulty trusting anyone, which was compounded by the reality that they were 
likely to be moved to other establishments. * '
Research Aim & Relevance to Counselling Psychology.
In light of the above, the main aim of the research is to explore the nature of the 
relationship between prison officers and young offenders from the prison officers’ 
perspective.
The relevance of this research to the field of Counselling Psychology is centred on 
the premise that in identifying the obstacles to developing reparative relationships 
between the two group’s psychologists will be better informed to implement support 
and psycho-educational training strategies, which may enhance prison officers ability 
to engage with the young offender. For the purpose of this study reparative 
relationships are understood to mean healing, nurturing, supportive relationships in 
which the young person experiences being valued and can develop a positive sense of 
self.
A qualitative methodology was used as it was felt that the important detailed 
information regarding personal and individual experience would be elicited using this 
approach.
[Self-reflection: When undertaking a literature search relating to 
officer’s I was surprised by the lack of research directly undertaken 
with this population. Repeatedly, I found information relating to the officers 
as a means of informing how they should function, however, there were few 
actually conveying the voice of the officer’s themselves. It was only 
through my endeavours to secure participants through the Prison Service that 
I was made to wonder if perhaps the difficulty of directly accessing the 
Officers might be a major contributory factor to this.]
268
2. M ethod.
Participants.
The eight participants recruited for the study had to fulfil two basic requirements. 
Firstly that they were currently employed within a YOI, this was to ensure that they 
could draw information directly from their current working practise with young 
offenders and were within a prison environment as it is today. Secondly, that they 
were employed as prison officers. This was essential as the main research question 
centred on this role within the prison setting.
[Self-reflection: As alluded to above I found directly accessing 
participants a highly labour intensive and frustrating enterprise.
The process required to undertake research in a YOI, I found 
straight forward, however met with obstacle and rejection from several 
establishments. Staff shortages, or that the research would be of no interest 
to the YOI were the main reasons cited as to why access was 
denied. Regardless of the varying ways that I tried to address 
these difficulties I was still met with rejection. The turning point 
came as a consequence of discussions with the Prison Officers Association 
(POA), who intervened on my behalf with the YOI’s and facilitated 
my access to officers. It transpired that the difficulties that I was 
encountering were not in the willingness of the officer’s to 
participate, in fact the opposite was true, but it was within the establishments 
themselves. Without the support of the POA, I remain unsure as to 
whether this work could have been completed.]
Procedure.
Recruitment o f participants.
Ethical approval was obtained from the University of Surrey’s Ethics Committee. 
Following approval from the Area Psychologist and Governors of each YOI 
involved, participants were recruited by the research contact on my behalf.
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Although every attempt was made to capture a range of experiences it is recognised 
that a non - representative sample was used. Given, however the richness of diversity 
of experience that each officer brought the exploratory nature of the study was 
maintained.
Interview Schedule.
The main tool for information collection was a semi structured interview schedule 
(Appendix 1). This consisted of mainly open-ended questions and functioned as no 
more than a guide to themes for the researcher.
The schedule was based on themes, which emerged from the researcher’s previous 
research (Chamberlain, 2005) and the aims of the current research question itself. As 
such questions focused on the individual’s perception of their relationships with 
young offenders, the factors that might influence these relationships and their 
understanding of reparative relationships in the context of a YOI.
Two initial interviews were conducted to assess the suitability of the interview 
schedule. As only slight adjustments were required theses initial interviews were 
included in the study.
Further, as the interview was semi structured the interviewer also utilised skills such 
as paraphrasing, clarification, mirroring, and reflection to capture the emotional 
content and features, which seemed salient to the participant as viewed by the 
interviewer. Although the interview was lead by the researcher participants were 
specifically asked if there was anything that they wanted to add and also about the 
relevance of the questions.
Analytic Procedure
Each participant was given an information sheet (Appendix 2), and was asked to sign 
a consent form (Appendix 3) before each interview began. Once consent had been 
granted the interview began in line with the interview schedule with some
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demographic questions. The schedule acted as a checklist to ensure that the research 
aims were met; however, participants influenced the direction of the discussion.
Interviews lasted from one hour to an hour and a half long.
Data Analysis
Adherent to the principles of Grounded Analysis (Glasser & Strauss, 1967, Henwood 
& Pidgeon, 1992, Pidgeon, 1996, Charmaz, 2003), the core procedures of data 
coding, memo-writing, and constant comparison were stringently applied to each 
interview transcript. As a product from this process codes and categories were 
generated and validated (Glasser & Strauss, 1967, Strauss & Corbin, 1990).
Coding
Each line of text was methodically coded line by line, then compared with the content 
of other codes. Following this any phenomena present was conceptualised by using 
specific labels or codes.
Once this had been undertaken subsequent focused coding took place in which codes 
were compared and grouped together which generated categories with specific 
properties or characteristics. Through constant comparison links were made and 
recorded using memos which would prove invaluable to the later stage of the analytic 
procedure. N
Memo Writing & Categories.
In order to define the categories more fully memos were used which identified and 
described the properties of the categories, any connections with other categories or 
links with existing literature.
These memos were also used to explore if there were any underlying assumptions 
within the participant’s interview (Charmaz, 2003), further, any changes in category 
name or grouping of categories were also recorded here.
The categories were said to be as saturated as possible within the data set collected if 
no new examples were being produced which could any further diversity of richness. 
When this occurred a detailed definition of that category was written which outlined
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the commonalities between the data extract which constituted that category.
A diagrammatic representation of the categories and how they appeared to be linked 
evolved from this process (please see Figure 1, Appendix 6).
Evaluation
It is recognised that the established methods of evaluating traditional positivistic 
research, focus on the degree of researcher objectivity, and these criteria cannot be 
applied to this methodological framework. In qualitative work in general and 
Grounded Theory specifically, the researcher’s subjectivity is integral to the process. 
Elliott, Fischer & Rennie, (1999), suggest that amongst several other criteria to 
substantiate research findings an alternative might be that of persuasiveness of the 
findings by way of extensive grounding in the data. They suggest that by illustrating 
the analysis with extracts of the data set the readers can then evaluate for themselves 
the degree to which the findings are grounded in the data rather than projections of 
the researcher. This is in line with Yardley, (2000) who in a similar vein suggests that 
the work including interpretations and researcher motivation should be as transparent 
as possible to the reader. It is for these purposes that examples are offered and 
transcripts provided (Appendix 4). Finally, all analyses were checked via peer and 
individual supervision, which ensured that the developing categories and resultant 
theory were grounded in the text.
[Self-reflection: Given my awareness of how I might be influenced 
by my previous experiences within YOI’s and my attachment to the 
research as reflected upon earlier, I found it particularly important 
to ensure that my analysis was grounded in the information provided 
by the officer’s.]
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3. Results.
Participants.
Eight Prison Officers participated in the study five male and three female. All 
participants were employed within Young Offender Institutions (YOI), as prison 
officers at time of interview. Two officers were currently working in a closed4 female 
YOI, two in a closed male YOI and four in an open male YOI.
Some (N= 6) had worked within both adult and YOI with the remainder (N= 2) solely 
working in YOI’s. All were the same grade and had worked within the Prison Service 
for between four years to twenty-six years.
Findings.
The analysis of the data produced findings that presented with a significant degree 
of complexity. Complexity was understood to be a perhaps necessary by product of 
the subjective, phenomenological interpretations, which can be attributed to the term 
“relationship”. As such the data produced rich information, which was placed in 
categories relating to the:
> type of relationships
> different functions of relationships
> impact of those relationships
> factors that influence the development of a particular type of relationship.
How these categories arose has been presented in table format (Appendix 5). In order 
to demonstrate how the categories might be linked to each other, a diagrammatical 
representation has been devised (Appendix 6). Causal relationships are indicated 
through the use of lines with arrows. Lines with arrows denote a directional causal 
relationship and a line with an arrow on either end indicates a reciprocal causative 
relationship.
4 Within the prison system there are closed and open prisons. Open prisons (minimal internal and 
perimeter security) are more likely to house prisoners who have committed a non-violent offence or 
prisoners who are coming to the end of their prison sentence. Closed prisons are more likely to hold 
prisoners whose escape would be dangerous to the public. In closed prisons prisoners spend a longer 
proportion of their time locked in their cells. (HM Prison Service)
The most striking feature of the findings was each participant’s perception that a 
reparative relationship as defined by the researcher was not possible within a YOI 
setting; this is denoted by the shaded boxes on the diagram. On exploration of the 
factors that were described as prohibitive to such a relationship (as outlined on 
diagram and discussed later), what emerged were descriptions of the types of 
relationships that the participants perceived as present within a YOI. Further, through 
the description of what types of relationships were present a greater understanding of 
why a reparative relationship in the YOI environment was not possible was 
elaborated upon.
[self- reflection: Early in the interview process it became apparent
that when I talked about reparative relationships that this would
provoke very strong opinion from the participants. Initially I thought
about revising the schedule and removing the definition, however,
when I looked at the data that I had, I found that rather than closing down
an exploration, this definition actually facilitated it. It seemed that the
participants used this description of what relationships they
did not have, to contrast with the type of relationship that they did have.]
Through not only the process of constant comparison between the similarities, but 
also the differences found in the data sets, it was possible to then distinguish features 
of relationship types that could be grouped under the descriptive titles of “control” 
relationships, and “ guidance and discipline” relationships (please see table). 
Categories also emerged that appeared to be linked to these types of relationship and 
seemed to denote various ways in which these relationships functioned, these being:-
> Emotionally supportive -  functioned to identify and support the emotional needs
of the young offenders via interpersonal 
communication and behavioural interventions.
> Guiding -  functioned to positively influence young offenders’ behaviour via role
modelled behaviour
> Conflict resolution -  functioned to resolve potential conflict between young
offenders and prison officers via both
behavioural intervention and interpersonal communication.
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> Information gathering -  functioned to identify risks such as self harm, bullying
and threat to officers via receiving information or specific 
question asking of young offenders.
>  Controlling -  functioned to maintain prison officers’ authority and control over
young offenders via direct instruction and reliance of behavioural 
interventions.
It seemed that there was a reciprocal link between function and type of relationship in 
that it appeared that the type of relationship would be determined by its function, but 
also that the function or functions would determine its type. There were some 
functions, however that would only be related one type of relationship, for example 
the function of controlling was not found in any of the “guidance and discipline” 
relationship types. Conversely, the emotionally supportive function was absent from 
the “control” relationship types.
Participants’ perceptions of the impact of the types of relationship on the young 
offenders was collated under three categories, these being:-
> Positive change in behaviour due to relationship type, as denoted by an overall 
decrease in conflict behaviour, strengthening of interpersonal effectiveness and 
increase in self-respect.
>  No change in behaviour due to relationship type as denoted by no change overall 
in levels of conflict behaviour, interpersonal effectiveness and self-respect.
>  Worsening of behaviour due to relationship type as denoted by an overall 
increase in conflict behaviour, weakening of interpersonal effectiveness and 
decrease in self-respect.
When looking at the factors, which influenced the type of relationship the dynamic 
nature of the interaction between relationship type, function and impact became 
apparent. It is also important to note that participants indicated that variables outside 
of their relationships with young offenders would also factor in changes in the 
behaviour of the young person.
Sets of factors emerged from the data, which further seemed to strongly influence the 
type of relationship formed. These factors were found to be related to distinct 
domains, these being:-
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> Factors related to the environment, such as staffing levels, size of the prison 
population, prison culture, and security features.
> Factors related to the young offender, such as level of cooperation, behaviour, 
and peer group involvement.
>  Factors related to the officer, such as perception of role, attitude to young 
offenders, perception of prison function, experience of training.
>  Factors related to the Prison Service, such as allocation of resources, changes in 
officers’ work environment due to procedural changes, focus of training, 
expectation of officers.
As is denoted on the diagram each of the factors in these four domains are interlinked 
and will affect each other to varying degrees. For example, how the prison service 
trains its officers will influence how they perceive their role, which influences to 
some degree how they interact and undertake their duty with the young offender. 
Once these categories were established, it emerged that the factors that influenced the 
development of a “control” relationship were all present as prohibitive factors to the 
development of a reparative relationship. Only some of the influencing factors within 
the “guidance and discipline” type of relationship, however, were described as 
prohibitive to the reparative relationship.
In order to explore these finding in greater detail, the category of “Factors that 
influence the development of ‘Guidance and Discipline’ Relationships” will be 
described. The other categories outlined above will also be drawn upon where 
relevant.
Quotations are provided to demonstrate the grounding of the findings in the text. In 
these quotations empty brackets indicate the omission of material. Information that 
appears within square brackets has been added for clarity and ellipsis points (....) 
indicate a pause in the flow of participants’ speech. Note that throughout that the 
names of participants have been changed for confidentiality.
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Factors that influence the development of ‘Guidance and Discipline’ 
Relationships.
Factors related to the Prison Environment
Reduced focus on security issues in establishments facilitating relationships.
One of the factors that arose repeatedly from the interviews was the impact of the
level of security on officers’ relationships with the young offenders. It appeared that
the more pronounced the level of security in the establishment, the greater the
influence on how the officer was able to interact with the young person as Charlie
points out:
“I  think in a closed environment because the agenda is so different it’s not about 
change it’s less to do with prisoners less to do with their attitude but about security 
really ....not about actually working with them. ”  Charlie.
Clive similarly found that with increased security the focus became centred on this 
feature rather than the young offenders, as he observes:
“In other prisons it’s about security and bangin them up each day. ”  Clive
Several of the participants however, found the converse of this situation to be true as 
they relayed that with a reduced focus on security that this facilitated the 
development of a relationship with the young people, Bernard succinctly highlights 
this point as he says
“We don’t have that level o f worry so i t ’s easier to get to know them. ”
It seemed that the fact that there were increased security measures in the 
establishment acted as reminders to the officers of the level of potential threat that 
the young inmates posed. Each of the relationships described had the underlying 
function to reduce the level of risk present.
When the officers perceived that it was a direct threat of harm to them, this had 
what seemed to be quite a prohibitive influence on the their ability to develop a
277
relationship other than the ‘control’ with the young offenders, as Clive says:
“You can’t get to know them either because you spend all your time watchin 
for trouble. ”
Indeed when asked about the potential for reparative relationships to develop within a 
YOI setting, security and what it represented in the form of reminder of potential 
harm was cited as a significant obstacle to its development.
Other forms of threat or risk of harm were also identified, dependant on the 
establishment for example:
“In closed establishments i t ’s more like the physical risks, like is there the threat 
o f a fight, an attack or hostage situation; but here [open YOI], it’s about emotionally 
being able to cope. ”  Andrea.
Where the risk was emotional in nature participants appeared to be already engaged 
in a ‘guidance and discipline’ type or relationship. The function of that relationship 
was described as being emotionally supportive, to offer guidance, most frequently to 
resolve conflict, and at times to gather information.
Fiona, who worked in a female establishment, identified a more indirect risk to the 
officers, as she reminds us that:
“The risk here isn’t to the officer but what they do to themselves.... And that’s the 
difficult thing to come to terms with. ”
The situations where young offenders’ self harm was identified as a risk factor were 
predominately, although not exclusively, related to a female YOI. The main function 
of the relationships where self-harm was a feature was to gather information 
so that this threat was reduced. The process of information gathering was undertaken 
in the context of either a ‘guidance and discipline’ relationship or that of ‘control’ 
depending on other factors.
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For example the officer might elicit the information and then be emotionally 
supportive, offer guidance, and reduce conflict which would then indicate a 
‘guidance discipline relationship’. Alternately officers described finding information 
with the sole purpose to reduce the indirect risk to them and as a by-product the risk 
as such to the young person was reduced. This appeared to be achieved through 
changes in the environment rather than through interaction with the young person. In 
these circumstances the types of relationships could be described as ‘control’ in type.
There was also the risk that the young people would harm each other as Fiona 
continues:
“Male YOI's are huge so it's very difficult to keep your eyes open all the time, so 
there is a real physical risk to the lads from the other lads. ”
Within this statement the impact of inter related features on the development of the 
type of relationship is highlighted. As here the size of the establishment is seen to 
increase the risk of harm by inmate to inmate. When this was described by 
participants, ‘control’ relationships were the main type of relationship as due to the 
environment there was little alternative.
The level of security and type of risk in the environment appeared to indicate a direct 
link with the development of type of relationship. It seemed that the increased level 
of security would decrease the factors which would influence ‘guidance and 
discipline’ relationships.
Culture promotes interaction between orison officer & young offender.
What was very apparent from the interviews was how the participants experienced 
each YOI as being unique, with different types of culture appearing to evolve from a 
combination of the level of security, prison ethos, and the officers themselves. It 
appeared that the level of influence that the prison officers had over the environment 
was not to be underestimated as Clive explains:
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“each prison is different in how its run dependin ’ on how tight a ship the office ’s 
run. ”
It seemed that the culture in some establishments favoured the development of the 
‘control’ relationship rather than the ‘guidance and discipline’, for example, 
where the culture was such as the one that Bernard describes;
“They hang them up, open them up send them to their work feed them that’s it. ”
In these circumstances there was a strong linked to ‘control’ type of relationships.
Yet in other cultures predominantly related to lower security levels strong influences 
were towards the ‘guidance and discipline’ type of relationship. This seemed to be 
based on the degree of co-operation that was required to work with the young 
offenders for example
“In a closed environment you can always tell them to go back behind their door -  but 
here [open prison] you can ’t'you have to explain. ” Andrea.
It appeared that the more that the officers had to negotiate a level of cooperation 
with the young people the more likely that ‘guidance and discipline’ relationships 
emerged. Similarly it seemed that the more frequently that officers came into 
contact with the young offenders, the greater the likelihood of ‘guidance and 
discipline’ relationships as highlighted by 
Charlie when he says:
“I  think it’s a good thing for the officers here because it forces us to work with and 
interact with the prisoners. ”
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Discipline used as means o f guidance.
It emerged from the interviews that how the participant’s used and understood 
discipline varied. The variety seemed to be influenced by the factors found in the 
culture of the YOI, how the young people interacted with them, their personal views 
and the overarching influence of the Prison Service.
What emerged was a strong connection between the officers who used discipline as a 
means of guidance to those working in a culture where there were increased levels of 
interaction and cooperation between officer and young offender. This was also 
connected to environments where there was reduced focus on security.
The process and benefits of using discipline as guidance Andrea explains as:
“I f  you try to reason with them they ’11 get to know you and understand why you ’re 
doing what you ’re doing and they respect you for that, but in my experience i f  you 
close the door that doesn ’t happen. ”
Colin however highlights how discipline can be used as a means of control:
“that’s where the control and discipline comes in you have to have it we all can’t be 
equal in a prison environment. ”
When discipline was viewed in this way, it was linked with ‘control’ relationships, 
and was given as an example of why reparative relationships would not be viable 
within a YOI.
Personalisation o f young offenders due to smaller size and stability o f prison 
population.
The process of personalisation within a YOI can have a profound impact on how the 
officer works with the young person as Bernard, when drawing on his own 
experience illustrates:
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“To begin with I  was very much ‘they’re criminals ’, but now that’s changed I  can see 
the lads for what they are rather than for what they’ve done and that makes a big 
difference in how I  work with them.”
Several factors were identified within the data set that seemed to influence this 
process, for example the size of the YOI was raised as a significant obstacle to 
personalisation of the young inmates, as Bernard highlights:
“In a closed establishment because there are so many o f them you can just get away 
with not having any interaction apart from “its time for this ” that sort o f thing... ”
It also proved to be an obstacle because it reduced the amount of time the officers 
had with the young offenders
Staff shortages, and increase in paperwork also featured as obstacles, as Fiona points 
out:
“there’s less o f us and more paperwork. ”
Charlie more worryingly draws focus on the impact of low officer to young offender 
ratios as he says:
“In these massive bang ups i f  there’s only two o f you to a floor what chance have you 
got?”
Other factors which obstruct personalisation are related to the brevity of time, that the 
young person might be in any given establishment, as Bernard explains:
“they [officers], don’t have the time and the turnover rate is so large that they can’t 
get to know them and work with them. ”
The type of relationship that the officers developed was observed to be linked to the 
degree of personalisation that was present. If there was a high degree of 
personalisation due to the factors outlined above then the officers had a greater 
tendency to develop ‘guidance and discipline’ relationships. With the officers 
however, who described the young inmates in terms of de-personalisation there was
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a strong connection with ‘control’ type of relationship.
Chillingly, Clive highlights the consequences of being in large YOI on the young 
person as he says:
“The bigger jails are not so easy going or tolerant, they wouldn’t be explainin’ 
things to them like we do here or spending time with them to see i f  they’re OK, 
they’ve just got to survive.”
Factors related to the Young offender.
Working with Peer Groups.
When exploring factors related to the young offenders that influence their 
relationships with officers, the main obstacle centred on peer group pressure, as 
Charlie highlights:
“When they’re in the crowd, in the group it’s very much like they won’t come near 
you and are hostile like. ”
Several of the other officers described a high level of suspicion, which was 
described as the main contributing factor linked to an ‘us and them’ divide between 
the young offenders and prison officers, as Colin explains:
“They [young offenders] are very suspicious that by talking to an officer that they’re 
grassing their mate up so it’s not the done thing. ”
When looking at reparative relationships, the suspicion that both officers and young 
offenders have for one another was used by the officers to evidence why this 
form of relationship does not, and cannot, take place within a YOI. The barrier that 
this divide created, was regarded by the officers as necessary to their role, as it 
provided a protective distance between the two groups. As such it was thought of as 
prohibitive to the degree of interpersonal interaction they perceived to be required in 
a reparative relationship.
It seemed however, that it was the degree to which the barrier was used as a divide
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that determined the type of other relationships formed. Prison officers who used the 
barrier to a significant degree tended to form relationships of the ‘control’ type 
where interpersonal interactions were to a minimal.
Clive, however, demonstrated how it is possible regardless of the suspicion to work 
with the young people as he says:
“When you get them on their own you can do work with them like and they’ll talk to 
you. ”
The officer’s who were willing to work with peer pressure rather than allow it to 
create a large distance, were found to be more likely to form ‘guidance and 
discipline’ relationships.
Progress achieved through relationship.
Whether the young offenders’ behaviour changed in a way which the officers 
perceived as beneficial to them, appeared to influence the type of relationship that 
they would develop with the young inmates. For example some of the officers held 
the opinion similar to Clive, who said:
“Self esteem, they’re young lads they don’t know what that is so me being friends 
with them like isn’t going to change that. ”
Several of the officers however presented with a different viewpoint, one in which 
they linked the positive change with the young offenders on the quality of the 
relationship that they had; Charlie typifies this when he says:
“I  think the relationships that we have here are good and it shows them that they can 
change and get on with their lives. ”
Bernard concurs with this as he simply states:
“I  think it’s very important [developing a relationship], because you have the 
opportunity to, I  don’t know help them sort things out that might prevent them
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from getting into trouble that they got in, in the first place. ”
Officers who had experienced and had a belief that young offenders’ behaviour 
could change through relationships, described developing relationships consistent 
with the ‘guidance and discipline’ type of relationship. Whereas officers who shared 
the belief similar to those as expressed by Clive above were more likely to describe 
developing‘control’ types of relationships.
Youns offenders ’ willingness to ensaze in relationship.
When exploring the ‘them and us’ divide, it was apparent that the young offenders 
as much as the officers had some power to influence the type of relationship that 
they engaged in, as Bernard describes:
“There are some who just don’t want our help in which case we just do the 
disciplines side o f things."
Andrea continues with this point as she pays reference to the barrier that the ‘us and 
them’ divide creates:
“They can use the barrier as well to keep us at arms length ”
For those that won’t comply, there may also be the reality that they will be moved on, 
further limiting the type of relationship that they would have time to develop, as 
Sarah explains:
“We also want to ship out problem children as well, the ones that are really, they 
won’t comply and they won’t stick to the regime you ship them out. ”
For some young offenders however who do express a willingness to engage in a 
relationship, this seemed to be linked to influencing a ‘guidance and discipline’ 
relationship. It must be remembered that due to other factors as outlined, that 
although the young person may be willing to engage in relationships of this type it
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does not always mean that they will be offered ‘guidance and discipline’, 
relationship.
Gender bias towards female young offenders.
The data collected from the interviews indicated a bias towards officers’ perceptions 
that female young offenders were more receptive to developing the type of 
relationship described as ‘guidance and discipline’. This seemed to be linked to the 
experiences and belief that women were more receptive to engaging with officers 
than men. Colin gives an example of this:
“7 think men are just wired up differently to women I  think they just do things 
differently anyway they [men] just keep themselves to themselves."
Factors related to the Prison Officer.
Integration o f both discipline and guidance roles.
When exploring factors related to the officers, how they perceived their role within 
the prison service was a significant factor in how they engaged in relationships. All 
participants identified that discipline was a basic expectation of their role, not all 
however, identified that guidance and supporting the young offenders were also 
relevant to their work. With this group it was apparent that they would be linked to 
developing the ‘control’ relationships.
Even for the officers who identified the dual aspects of their role, the balance 
between offering guidance and discipline when working with the young people they 
found difficult at times to juggle, as Sarah vividly explains:
“How can I  maintain control but at the same time be listening to all their troubles... 
and once you might be listening to them like and solving their troubles and then they 
might go over, kick someone’s head in so you have to control and restrain them. ”
Sarah used this difficulty to highlight why a reparative relationship would not be
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feasible within a YOI. Her perception and one that was shared by most of the 
participants, was that the level of intimacy required in a relationship for it to be truly 
reparative in nature would not be possible while at the same time you had 
responsibility for implementing discipline.
Participants did, however, describe the means by which it appeared possible for both 
guidance and discipline aspects to be integrated. It seemed that the interpersonal 
barrier created by the ‘them and us’ divide and awareness of threat from the young 
people, functioned as a means of regulating the officers’ relationships with them. 
This barrier or need to always be “at arms length” (Colin), appeared to establish the 
discipline aspect of the relationship thereby freeing the officers to engage in the 
guidance aspect of the relationship, other factors permitting
Fiona describes how the integration of both discipline and guidance can be manifest 
as she describes her relationships with the young people:
“I  have a professional relationship where you do respect and care for them but 
within those limits and always aware o f the risks. ”
When the officers described how they had incorporated both aspects, these 
relationships were described as ‘guidance and discipline’ type of relationships.
Holistic attitude to voum offenders.
A fundamental feature of how the prison officer developed their relationship with 
young offenders was their attitude towards this group.
Officers presented with a range of opinion, which could then be linked with their 
descriptions of the types of relationships that they developed. It appeared that for 
some like Bernard whose attitude was one in which his goal was to “bring them on to 
encourage them ”, typically they would describe relationships with features of both 
discipline and guidance. Likewise those who appeared to empathise with the young 
offenders seemed to also move towards the development of the ‘guidance and 
discipline’, relationship, as Fiona highlights:
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“I  empathise with their situation... well what would I  have done i f I  was twelve and 
my mum had got me into prostitution.”
For individuals who formed these types of relationships there seemed to be a link 
between their attitude to the young inmates, their dual functioning understanding of 
their role and their belief that positive change can occur through relationships.
Other officers who appeared to move towards engaging in ‘control’ relationships, 
were not necessarily doing so for reasons outside of what they believed were in the 
best interests of the young offender. It seemed that some who held strong beliefs 
about what the young people needed to change, experienced a resigned acceptance, or 
maybe a more pragmatic view, that regardless of what they invest in the young 
inmates that it would all come to nought once the young person was released, as 
Sarah evidences:
“I t’s all about breaking the norms that they have grown up with as well and that 
takes a long time, and then we put them back there again. So I  don’t think it ’s 
possible.... Instantly all the works undone even i f  you do change things for them. ”
Gender bias towards female prison officers.
It appeared that just as there was a gender bias towards the perception that female 
young offenders were more receptive to an interpersonally communicative form of 
relationship as characterised by the ‘guidance and discipline’ type; so was there a 
perception that the female officers would be more likely to engage in this rather than 
a ‘control’ relationship. It seemed that this viewpoint was fostered by prison 
officers’ experiences as Sarah points out:
“They [PO] think that the lads will cry much more easily in front o f a female officer 
than a male one and I  would probably support that point o f view. ”
There were some examples though when this would not be the case, as Andrea 
explains:
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“There are quite a few offenders who don’t like to he told what to do by a female. ”
It appeared in these situations that actually it was important for the officer to engage 
in a ‘control’ type of relationship in order to exert an authority.
Factors related to the Prison Service.
Current initiatives encourasim prison officers to listen to vouns offenders.
When officers discussed the impact of the Prison Service on their work with
young offenders the overall experience seemed to be one of discontent and
frustration. This appeared to be linked with the officers’ expectations not matching
that of the perceived expectation of their employer.
With particular reference fo the young offenders and their relationship towards them 
the officers expressed a range of opinion concerning the move towards “the more 
listening relationships. ” (Colin). Although officers had an awareness of this move, 
which could be considered to influence the ‘guidance and discipline’ type of 
relationship, they were quick to point out how other Prison Service requirements, 
such as rigid performance targets, increase in paperwork and staff shortages, would 
obstruct that process from happening, as Andrea highlights,
“ It doesn ’t feel as i f  it’s about me as such in my job, or about how I  can help them, 
its to make sure that the boxes are ticked I  suppose."
It also seemed that for some this initiative was experienced as being one of many and 
there was a sense due to this they were unable to embrace any change.
It appeared that there was further incongruity between the expectation of the Prison 
Service and the training offered to provide the officers with the skills needed to 
undertake the task. This left many feeling frustrated, as Sarah explains:
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“ i t ’s one o f those things our budgets are being cut and there’s more and more 
prisoners coming in like... but i f  they realised that it was cheaper in the long run for  
us to be better trained because then there was a chance that they might not come 
back. ”
Training & activity programmes for voun2 offenders.
Of the training and activities described, opinions varied as to the efficacy as Colin 
Points out:
“They have to do training in order to get their tagging move to the next prison or get 
parole.... I  don’t think that by forcing people to doing things that you ’re helping 
them. ”
Sarah further highlighted the danger of using the amount of education and training 
that the young offenders receive as a quality indicator as she describes:
“I  mean the Chief Inspector o f Prisons, the prison service itself and Charles Clark, 
they’re all sayin that we do this and this and we send x amount number ofprisoners 
to education and it’s just like a huge conveyor belt, mass production line. ’’
Opinions seemed to be linked to the influencing factors within the environment that 
officers were in. For example officers in an open YOI described how undertaking 
activities with the young offenders, like going to the gym and playing football with 
them, was an essential part of their role and facilitated the development of 
relationships. When exploring the type of relationships that these officers developed 
they predominantly fell into the ‘guidance and discipline’ relationships. For officers, 
however, working in closed environments where the range of opportunities to engage 
in shared activities wasn’t available to them, the effect of these programmes on the 
young offender was perceived to be negligible.
The Enhanced Thinking Skills programme, which is offered to young inmates in both 
closed and open prisons, and works with them on relationships and alternative ways 
of thinking through situations, was agreed to have a positive effect on the young
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person. As Sarah however, points out the effect is short lasting if the environment 
that the young offender returns to is the same:
“I  mean what use is it to them i f  they’re being bullied to understand 
how to talk to the bully when they need to stand up for themselves in a physical 
way... I  mean don’t get me wrong I ’m not condoning violence at all, but sometimes 
i t ’s the only way in this environment that they can get through., survive.. ”
4. Discussion.
The aim of this research was to explore prison officer’s relationships focusing on 
their perception of reparative relationships with incarcerated young offenders. On 
exploration, the following interrelated factors found within the prison environment in 
the form of low staffing levels, large size of the prison population, high focus on 
security, high turn over of young offenders; with the young offenders themselves in 
the form of withdrawal from the officers and peer pressure; the officers in their need 
to establish a barrier, lack of time with young offenders and view that prison is a 
punishment; and finally the Prison Service whose initiatives were deemed 
obstructive, and failure to provide appropriate training were found to be prohibitive 
to the development of a reparative relationship. As such it is possible to evidence that 
the development of this form of relationship under the definition presented, was 
deemed to not be feasible within a prison context. The issues as outlined by 
Hinshelwood (2002) and Phillips (2000) were also found to be prohibitive factors.
What emerged from the findings however, were descriptions of relationships with 
young offender’s which although not perceived as reparative had functions which 
seemed to positively affect the their behaviour. These relationships as described 
under the heading of ‘discipline and guidance’, demonstrate that it is possible within 
a YOI for a prison officer to have a good enough relationship with a young offender, 
but only when the combination of factors which would positively influence such a 
relationship were present. These factors seemed to relate to a lower focus on security 
in the environment, greater availability of the prison officer to work with the young
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offender and for longer periods of time, and the officers’ and young offenders’ 
willingness to engage in that form of relationship as encouraged by the environment.
More worryingly for the outcome of the young offender were the factors which 
predisposed the prison officer to engage in ‘control’ relationships, as these factors 
appeared to be linked to environments in which most of the currently incarcerated 
young offenders are detained. Prison officers frequently referred to these 
establishments as “lock up’s” or “bang ups”, and featured large prison population, 
high turnover of inmates, low staff inmate ratio, and a prison ethos of control rather 
than development due to high perceived threat.
Clearly this is not to say that only one or other type of relationship exists or that in 
establishments that have these features that this is the only type of relationship 
possible. The opportunity however, for the young offender to develop and address 
their difficulties appeared to be linked to the type of relationship, which meant for 
those engaged in ‘control’ relationships there was minimal opportunity for this to 
happen. For those however in ‘guidance and discipline’ relationships, there was 
greater opportunity and officers conveyed a sense of hope for their future. As such it 
is imperative that these types of relationships should be encouraged and for all to 
recognise that prison officers are central to that process, as the Prison Service itself 
states:
“Ifprison staff are to treat prisoners well and respect their rights it is essential that 
they themselves are respected by the prison service management and valued by the 
government. " (Guidance Sheet 8, 2006)
In conclusion this study demonstrates that due to the factors outlined above 
the majority of young people today are incarcerated in environments were 
they are most likely to be exposed to relationships of the “control” type . As a 
consequence of this there is minimal opportunity for them to address any of 
the difficulties which lead them to engage in criminal activities, and reduced 
likelihood of any support to assist them through what they might find the traumatic 
experiences of incarceration itself. In this context it is not surprising that the 
recidivism rate for young offenders is eight out of ten.
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This study identifies several areas that are relevant to the field of counselling 
psychology, primarily in the field of relationships. Counselling psychology could be 
used to develop training programmes to be incorporated in the twelve week basic 
training that the officers receive which would be particularly relevant in the context 
of restorative justice. Further, supervision, and ongoing training support could be also 
be offered. Psychologists could also facilitate peer related activities with the young 
offenders in which the peer culture could be used to enhance beneficial behaviours 
and reduce the level of suspicion between them and the office’s. Finally 
psychologists could play a pivotal role in ensuring that the work undertaken within 
the prison environment is then continued when the young person leaves the 
establishment.
Finally, it is important to remember that additional specific influences related to the 
female environment would require further investigation. Further, at this stage the 
findings give some indication of the factors that influence relationships and 
relationship types, however in order to add a level of robustness further research is 
required. Potentially by using a structural equation methodology the degree to which 
the dependant and independent variables are related could be established.
[self- reflection: Even though I have reached the end of my 
three years research, I aim to continue my work in this field as it 
seems that I have more questions than answers. My underlying 
motivation for this is in the utter belief that incarceration can 
never be curative and as 80% of young offender’s re-offend within a 
year of release its function to punish does not seem to be effective either .]
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MATERIAL REDACTED AT REQUEST OF UNIVERSITY
Appendix 1.
Interview Schedule.
1. Introduction.
Thank you for being here today and agreeing to take part in this study. I know that you have 
read the information sheet, but just to remind you this study is to look at relationships 
including with Young Offenders and the effect that working in a YOI may have on them.
So that we can look at this I need to ask you some questions which should take about 45 mins 
-  lhr. If I ask you any questions that you don’t want to answer please tell me, or if there are 
any questions which you think aren’t relevant to you we can move on. Also if there is 
anything that is unclear please say so and feel free to add anything which is important.
This interview is confidential unless you say something which would place you or someone 
else at risk and as you can see it will be taped, but once I have written out what you say to me 
the tape will be destroyed. At the end I would like your feedback on how you think it went or 
in any ways that it could be changed.
Is all of this OK? Remember at any time you can decide that you don’t want to take part. 
Should we begin?
2. General Questions.
> What is your job title?
> How long have you worked within the Prison Service?
> How long in a YOI?
> Did you request to work here? If yes why?
3. Working in a YOI setting
I want to begin by looking at what its like for you working in a YOI
> Could you describe your role within the prison?
> Is this how you see your role as well?
> Do you think that your training equipped you with enough skills to fulfil your 
role?
> And do you get any ongoing training, or supervision or support?
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> What about your peer group -  how do you see yourself in the context of 
other prison officers?
> Do you think that there is a prison culture, by that I mean a way of being, 
acting, behaving, values etc that is specific to this setting?
> Is this just here or does it change in other institutions?
> Have you worked in adult prisons?
If yes:
> Is that different to working in a YOI ?If so could you describe in what way?
4. Working with Young Offenders.
I want to now look to the Young Offenders themselves and your perspective of them
> How would you describe your attitude or opinion of the Young Offenders 
that you work with?
> Do you think that this is influenced by anything such as:
The nature of the crime that they committed?
Any racial differences?
If they have been confrontational to you or violent?
If you have witnessed an incident when they have been violent?
> Do you think that you have the same outlook as your fellow officers to the 
prisoners?
5. Relationships.
The final section is looking at relationships and how this impacts on your working with 
young offenders.
>  I was wondering how you would describe your relationship with the young 
offenders, such as warm, friendly, wary, nurturing, authoritarian etc. ?
> Do you think that its possible to form a positive relationship with a YO?
> What do you think are barriers to forming a positive relationship? If so what are 
they?
> Do you think that its your role to develop such relationships?
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> In a study that I completed last year with YO’s they described quite a strained 
relationship with the PO’s and that it was just not ‘done’ to associate with you. Is 
that your experience? Why do you think that that was the case from their point of 
view?
> Do you think that working in a YOI has affected how you view relationships?
If so how?
6. End.
The interview is now coming to an end, but just before we do I want to ask you a few 
more questions:
>  How are you feeling now?
> What do you feel about the questions that I asked you?
> How did you find the questions? Do you think that they were relevant to you or 
are there any other questions that you think you would have liked to be asked?
> Js there anything that} cpnld have done pr said to ipqke this jntervie\y easier or 
more comfortable for you?
> Is there anything that you want to add?
Thank you again for your time.
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Dominica Chamberlain 
Final Year Doctoral 
Student.
University of D epartm ent of
Surrey Psychology
Guildford
Surrey GU2 7XH UK
Tel: +44 (0)1483 686865
Fax: +44 (0)1483 689553
Email:
INFORMATION SHEET
Us and Them: An exploration of Prison Officer’s perception of their 
relationships with Young Offenders.
Thank you for agreeing to help with this research study.
1, What is the point o f  this study?
The purpose of the study is to explore the relationships that you as a prison 
officer has with young offenders. I also want to look at whether you think it is 
possible to develop reparative relationships with the young offenders in the 
setting of the Young Offender Institution.
For the purpose of this study reparative relationships are understood to mean 
healing, nurturing, supportive relationships in which the young person 
experiences being valued and can develop a positive sense of self.
2. How can you help?
In order to complete the study I need your help, by taking part in ONE interview 
which will last no longer than an hour. During the interview I will ask you 
questions about your experience of working with young offenders, and how you 
see your role as prison officer with these young people.
3. Confidentiality
Your identity will remain unknown at all times. Anything that you discuss 
at interview will be treated as confidential, unless you disclose anything which 
might require more support for example if you were going to hurt yourself or 
other people. If this were the case then following discussion with you this 
information would be passed onto a person who could assist you such as senior 
staff. All the information that is given will be held under the Data Protection Act 
1998.
4, What happens next?
All interviews will be audio taped, the tapes will be wiped once the content has 
been transcribed. A research report on the information gathered will be 
completed and submitted as part of my university doctoral research work. Copies 
of this will be made available to your department.
Thank you again for your assistance and I hope this answers any questions you 
have.
Dominica Chamberlain
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Dominica Chamberlain 
Final Year Doctoral 
Student.
University of D epartm ent of
Surrey Psychology
Guildford
Surrey GU2 7XH UK
Tel: +44 (0)1483 686865
Fax: +44 (0)1483 689553
Email:
Us and Them: An exploration of Prison Officer’s perception of their 
relationships with Young Offenders.
Consent form
•  I the undersigned voluntarily a g re e  to tak e  part in th e  study exploring my perception 
of relationships with Young O ffenders.
•  I have read and understood  the Information S h e e t provided. I hav e  been  given a  full 
explanation by the  re se a rc h e r of the  nature, purpose, and  likely duration of the  study, 
and of w hat I will be  expec ted  to do.
• I have been  given th e  opportunity to a sk  questions on all a sp e c ts  of the  study and  
have understood th e  advice and  information given a s  a  result.
•  I ag ree  to comply with any instruction given to m e during the  study  and  to co -opera te  
fully with the  research er.
•  I understand  tha t all personal d a ta  relating to vo lunteers is held and  p ro cessed  in the 
strictest confidence, and  in acco rd an ce  with th e  D ata Protection Act (1998). I a g re e  
that I will not s e e k  to restrict the  u se  of the  resu lts of the  study on the  understanding  
that my anonym ity is p reserved .
• I understand  that I am  free  to withdraw from th e  study a t any tim e without needing  to 
justify my decision and  without prejudice.
• I confirm that I have  read  and  understood  the  above and freely co n se n t to 
participating in this study. I have  b een  given ad eq u a te  tim e to consider my 
participation and  ag re e  to comply with th e  instructions and  restrictions of the  study.
N am e of participant .................... .............. .............................................
(BLOCK CAPITALS)
S igned   D ate
N am e of resea rch er 
(BLOCK CAPITALS)
Signed  D ate
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1 Appendix 4.
2 Transcript “Sarah”
3 R = Researcher
4 P= Participant
5
6 R I know that you have read the information sheet, but just to remind you this study is to
7 look at prison officer’s relationships with Young Offenders and the effect that working
8 in a YOI may have on them.
9
10 Is all of this OK? Remember at any time you can decide that you don’t want to take part.
11
12 P Ok, yeah, Ok
13
14 R What is your job title?
15
16 P Prison Officer
17
18 R How long have you worked within the Prison Service?
19
20 P errm, seven years
21
22 R How long in a YOI?
23
24 P all of them, all of those years
25
26 R Did you request to work here?
27
28 P no, it was just that it was local really.
29
30 R I want to begin by looking at what its like for you working in a YOI. Could you describe
31 your role within the prison, in how you see it?
32
33 P I think its quite a complex role, and it is a role that you play eerm, the standard basic
34 answer is that I’m here to control the behaviour towards each other and keep them within
35 a secure environment and minimilise any potential harm that might happen because
36 they’re committed there by the courts. But you do tend to actually end up, getting
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37 involved in personal issues in their lives... and for me that’s a very important part of the
38 job but you don’t have enough time to do that when you’ve got the amount of
39 prisoners to deal with you don’t have the time to do all that with them.
40
41 R so there’s quite a lot of them that you have to ....
42
43 P oh yes, too many I mean even when you’ve got a landing to run say of just forty odd
44 prisoners, that’s even a lot of people to be dealt with especially if their moving on or
45 being shipped out and you’re getting new people delivered from the courts every day....
46 You’ve got to remember that they get moved round a lot, they may want to be in a prison
47 that’s near to their family, we also want to ship out problem children as well, the ones
48 that are really, they wont comply and they wont stick to the regime you ship them out.
49
50 The other thing to remember is that every prison is tasked with a certain amount of
51 QPT’s......
52
53 R what’s that?
54
55 P eerm, it lets just make it simple.... They are performance targets, standards that have to
56 be met say like .... we want twenty hrs of purposeful activity to be completed by each
57 prisoner....
58
59 R would that be in a week?
60
61 P yes, a week... say gym, work within the prison, they would be categorised as purposeful
62 Activity. So in those prisons that have big workshops most of the prisoners will spend
63 their time their. Then they have another target, which is “unlock” that means the
64 prisoners are out from behind their doors, and on the landing with each other, and that
65 would be set as an average daily target and, eerrrm.... So you’re under a lot of pressure to
66 get them out and moving about, say they all want to go and have a game of pool and have
67 showers like, things like that, association, and access to phones and things like that, to
68 their family and friends like you know maintaining links to the outside, to their outside
69 lives....
70
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71 So in you... you don’t even in association you don’t get a lot of time if you think about it
72 for a one to one... Even if they have a problem and they’re trying to tell you something
73 you have a very limited amount of time before you have to say “look I’m sorry son but
74 I’ve got to stop you there because we’ve got to get everybody out and about on the
75 exercise yard.... Sorry son.” You know they have to tell you about their problems in a
76 snap shot really and they’re not always the most articulate.... So it doesn’t ... its very
77 difficult to get to the knux of the problem... and sometimes you find that it’s a lie....
78 Because they want something from you .... They’re after something they’ll be trying to
79 pull the wool over your eyes.... And they say dreadful things to you like “miss, me
80 mam’s dying can I have an office phone call?” I mean we get allsorts in here, so you
81 have to check everything up.... You’re always a bit wary about what they tell you even if
82 they have got something that they want to talk to you about... I mean you’d love to
83 believe them all but you know that there are a few fibs as well.
84
85
86 R ... .Oh ok, so is it that you’re almost up against it because you have a large volume of
87 prisoners, then the targets all of that means that you don’t have enough time and even
88 then, you have to be eerm, wary I think was your word because the prisoners might be
89 after something else ...?
90
91 P yes, I mean the targets we have they’re all well and good, but you miss the quality.... We
92 don’t have the one to one that they need in here at all, and I don’t know an officer who
93 wouldn’t agree with tha t.... I mean the Chief Inspector of Prisons, the prison service
94 itself and Charles Clark, they’ re all sayin that we do this and this and we send x amount,
95 number of prisoners to education and its just like a huge long conveyor belt, mass
96 production line.... And you’ll pick up a prisoner who you know alot about and .... I used
97 to teach the ‘Enhanced Thinking Skills’ programme which is an offender behaviour
98 programme and .. ...so you would look at them, interview them to asses if they were
99 suitable for the course, and if  the course were suitable for them, and like you’d go into
100 their background a lot and find out about them asking probing questions like, I mean
101 we’d interview them for a full hour. Then you’d really get to know them, you’d see them
102 two times each week for an hour each, and we’d be talking about relationships and things
103 like that so you would get a lot of insight into what’s going on for them, so you would get
104 to know them in depth like. And they do then start to come back to you because they see
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105 you as more approachable like, and you can help with some problem solving things and
106 practical advice.... But on the wing you just cant do that I had more opportunity because
107 of me doing the course.... So you do have a quality of a relationship with them, I
108 wouldn’t call it nurturing I don’t believe I’m there to do that but I do think I am there to
109 support, to have a supportive relationship with them that’s my role... To the extent that I
110 would advise them, like how better to deal with family problems like that.
111
112 I wouldn’t say that we were to be healing either, you know like you say on the thing,
113 because obviously if  I mean there are lots of prisoners who have lots of respect for some
114 prison officers that they’ve had dealings with and like the problem is also the
115 environment, especially at this age they have to be seen to be big and ‘roughty toughty’
116 and they all swagger and wear their clothes under their bum and they all have to front up
117 and be seen to be big like in front of their mate like.... you know what its like with a
118 group of lads., all hard like, but just kids inside...
119
120 R That’s really interesting, thank you and there are some eerm, some parts of that that I
121 want to look at later. But getting back to your role, I mean is how you do your job how
122 you think ... I mean do you think how you do your job matches with what is expected of
123 you by your employers, the prison service?
124
125 P I mean its difficult to say because when I was seconded to be the tutor on the ETS
126 programme, then yes, I was doing very much what was expected of me because its what I
127 wanted to be doing. I mean it was hard work like, we had to write up daily reports on
128 them, how they were improving and if they .. how they were with management you know
129 self management skills particularly in the classroom, but it was about them getting to
130 think about what they’d done and how they could you know think about things in a
131 ... .errm, slightly better way I suppose... so I was .. .eerm, I was doing something to help
132 like you know tackle the problem not just close the door on them.... But even then
133 because of these QPT’s we had to run at ten, when the maximum should be eight so it
134 was hard like, a big group. I know it doesn’t sound like a lot but with these lads it was
135 big, because you’re havin to be doing behaviour changing. It does actually work
136 in the prison environment, you see lads that people say “he’s a challenge him, he’s a
137 horrible lad”, and yes he might be shouting and swearing like but, their behaviour used to
138 change quite drastically. But outside statistically, although it worked it wasn’t as
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139 successful as they had hoped it would be, so it just hasn’t had the impact that they wanted
140 but it’s still going just like the sex treatment programmes and tha t...
141
142 I think my thing with “does prison work?”, and things like that is that if you just take
143 them from the streets and bang them up well of course it doesn’t, but working with them
144 inside while we’ve got them captive, because they wont do it voluntarily, I mean they
145 might be on supervision orders but they still wont attend the classes you know what I
146 mean they wont attend the behaviour programmes. Plus they say yeah, but they wont get
147 out of bed especially if they’ve been, if they’ve had a heavy night you know drinking the
148 night before or if they’ve been smoking pot or whatever you know what I mean. So if
149 at least you have them captive they’ve got to go. If you look at the, the ETS skills that
150 probation, yes I think its probation, that they do, they do exactly the same things as we do
151 in here but, their classes are less well attended if at all. Its like you have to force them
152 into the process, to do the courses like. At the end they’re often pleased once they’ve got
153 through it, I mean you are looking at people who very often will easily give up especially
154 when the going gets tough, they might have this impression at the start that its just sitting
155 round having a fag and crack with their people, but they cant its more structured than that
156 and focussed ant they’re expected to do some course work on the back of it every night
157 which always goes down like a lead balloon... [laughs], but its quite useful I mean
158 you’re always up against time because they’re almost all of them not always b u t... eerm,
159 about to go on licence.
160
161 You’re covering your backside really, I mean that sounds awful but you are because these
162 skills are to reduce offending behaviour so you can say that at least they did that course
163 so the responsibility doesn’t come back on us.... People don’t generally understand that
164 you’re going to get slated not just by the public but also by the prison service if you send
165 a lad out of here on licence and they do something. That’s why we at least can say well
166 they did attend such and such....
167
168 R Ok so you were saying then that when you were running the skills group that you felt like
169 your job matched with what you wanted to do with what you were expected to do.... But
170 how is that now that you’re not on secondment and are a prison officer?
171
172 P its unfortunately eerm, very, very, different like when I was teaching the ETS, I knew... I
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173 felt like I was doing things differently like that things could be changed... but now I’m
174 back on the wing as a wing officer, I cant do what I want and I’m expected to do searches
175 of bags of clothing of the new people coming in, run forms for this and forms for that all
176 over the place make sure they’re not banged up all day, make sure eerm, that they don’t
177 do fights and bullying things like that really. Its like I’m trying to stop things from
178 happening I haven’t got time to do quality things with them, but I don’t think that that’s
179 what’s expected from me its just to manage. So in that way I am doing what is expected
180 of me , but not what I think matters.
181
182 R and how do you think that affects the prisoners?
183
184 P well I know from the ones that I saw in the group it was hard because they’d go from the
185 group learning and understanding how things had to be different, you know having
186 quality relationships with us and each other to them go back to the wing and have to un
187 learn it all.... [laughs] I mean what use is it to them if they’ re being bullied to understand
188 how to talk to the bully when they need to stand up for themselves in a physical way... I
189 mean don’t get me wrong I’m not condoning violence at all, but sometimes it’s the only
190 way in this environment that they can get through., survive..
191
192 Its like as a landing officer, you can have a good laugh with them and everything, but
193 they don’t have time to do anything with their problems ... and the lads know this so they
194 don’t bother that often, and its not because we don’t want t o ......
195
196 R so in that aspect is it that you feel that you’re being held back from developing the kind
197 of relationship, the supportive relationship that you described because of the way that the
198 environment’s setup?
199
200 P definitely.... My main frustration with the job and why I’m not happy is exactly because
201 of that I know what these lads need but I cant deliver it because I’m pulled by these
202 targets, the paperwork that you have to fill in everything but helping these lads change
203 their behaviour For my money its madness closing the door on them.... I mean the
204 most we can do is menial little things like when they come to you and they’ve run out of
205 money so you’ll ring down to canteen and see if they’ll put a couple of extra quid on, just
206 make., or you know “yeah go on son, have a shower now but we’ve only got fifteen
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207 minutes before we start feeding”,which they appreciate like, or “go on use the phone now
208 but only for five minutes because we’ve got to get you all out exercising”.
209
210 Because don’t get us wrong you know if !  hear a lad’s walked out of his visit or he’s had
211 a row with his girlfriend I will often go and especially if its somebody that I’ve got a
212 fairly decent relationship with and I’ll go “alright son I heard you had an argument..” or
213 whatever you know, but you have to be very careful because they might just go “ mind
214 your own f in  business”., so you go., you know.... tentative., gently, like... like
215 “ you’ve not split up with you’re girlfriend have you?” and you have to try and calm them
216 down and say “ she wont mean it...” or “ where does she live?” “ Ok half an hour away,
217 right in half an hour ring her and sort it out ”. I mean at the end of the day the girl has
218 bothered to come in here to see him and they need to remember that.
219
220 I had one the other day there was this mam who had come up to se her son, and she had a
221 disabled child with her in a wheelchair like, and another little girl who must have been
222 about ten or so... anyway she stood up and she shouted at him, you know there was a
223 family thing going on like, a dispute and eerm, she said “ I wont to be let out!” and he
224 was just sitting there smiling like. So I followed her like because she was then shouting at
225 the kids you know “get your coats on ra ra ra” you know rageing with them., and I just
226 said “ you alright like?” and we couldn’t take her back over to the gate like anyway just
227 yet because there was nobody to escort her, and she was upset like and crying and she
228 said that she had fallen out with her sister and had found out that he was writing to her...
229 you know normal family stuff... anyway when she had broached it with him he had
230 smiled and she was “its not funny”, but he kept smiling... and although he was like “ I’m
231 not smiling”. .. and I had to explain to her sometimes when people are challenged they do
232 smile but that’s more to do with nerves than anything else, and I was saying look how her
233 two other kids are that they were really, really good like and she did calm down she was a
234 lot happier when she left. But I then went in and found the lad and he asked about his
235 mam, and I said that she was exceptionally upset but that she felt that he wasn’t taking it
236 seriously and I suggested that he sat right down and write a letter to her thanking her for
237 all she had done, including standing by him through this very difficult time. Anyhow he
238 rang her and in the end she come to visit him again and he was like, “thanks for that miss,
239 thanks”. So you do get some quality stuff but only rarely. ......
240
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241 R And with that in mind do you think that your training equipped you with enough skills to
242 fulfil your role?
243
244 P I think prison officers amaze me, I mean I came in from a therapeutic background so I
245 think I’m slightly different because I already had some training in how to deal with
246 people.... None of the stuff that you get trained in here which I think is wrong... you
247 need it and there are some Prison officers who are very, very control, control very
248 militaristic. But even then sometimes for certain people they’ll get to know them. And
249 there is a lot of compassion and they do give a little bit of themselves. I mean there are
250 some prisoners that you go “ pah, I’m not doing that for them.” You know the kind that
251 just rub you up the wrong way, you know that they’re just beyond the pale. You know
252 there are only a number of times that you’ll be kicked, and I don’t mean physically,
253 before you just go “no”., and you don’t have anything more to do with the lad... I mean
254 you’ll only be let down by someone on a number of occasions before it starts to irk ya
255 and you think, “ you’re mugging me off now son” , and they think that’s their right to do
256 this and that and you don’t get no thanks they just say “well that’s your job”, and you go
257 “well actually you know its not so .... tomorrow when you want something tough luck”,
258 and they soon learn but by then its too late for me I’ll just do what’s expected of my job,
259 the basic and they see the difference and they don’t like it.
260
261 I think the main area that they need help on and this is where I think we can do a good job
262 if it was set up that way with time, more officers things like that is showing them how to
263 be with other people you know, how to have empathy with others not to expect
264 everything to be done for them as if its their right.
265
266 R so is what you’re describing about modelling, demonstrating by how you are with them
267 how they should be with other people?
268
269 P yeah, that’s the only way that you’ve got any hope of them being different. I mean its
270 what we do in the ETS, but it then gets lost... now if we could run the wing in the same
271 way that might be different... they’d get to see how it does work and not only with us
272 like, but also between themselves as well. What they don’t get and that’s because we just
273 cant do it is you know that peer group thing of teaching each other how to be and what’s
274 acceptable behaviour... but what they learn is that unless you’re tough, don’t show any
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275 feelings and can pack a punch its no good......
276
277 R And do you get any ongoing training, or supervision or support?
278
279 P you do but you have to fight for it like with me and getting myself trained up to be the
280 ETS tutor that took a long time to come through and wouldnt have happened only that I
281 really wanted to do it.... But its one of those things our budgets are being cut and there’s
282 more and more prisoners coming in like but if they realised that it was cheaper in the
283 long run for us to be better trained because then there was a chance that they might not
284 comeback... I don’t know......
285
286 R and support?
287
288 P [laughs] we do that stuff ourselves, you have your friends that you go t o ......
289
290 R What about your peer group -  how do you see yourself in the context of other prison
291 officers?
292
293 P I think I’m pretty much the same really.... But people tend to think that the lads see
294 things differently, like they think that well if a lad gets... they think that the lads will cry
295 much more easily in front of a female officer than a male one. And I would probably
296 support that point of view... you know what its like when they’re really, really upset...
297 but feel uncomfortable about crying some of them, most of them.... But you know what
298 its like yourself when you’re really, really upset and cant hold back those tears, they are
299 more at ease with a female officer than a male one to just let go. I think that women well
300 we’re more encouraging and will just go “its alright son, you just get it out”, “ everybody
301 cries”, its that sort of thing. We want to make them feel like its acceptable behaviour that
302 its normal when its the end of a relationship or things like that that they will feel that way.
303
304 Errm, but you do get various ones and I don’t know if its different because I’ve never
305 worked with adults, never worked with females, so I don’t know if its just the young
306 ones, but some of them will not be told what to do by a woman so you really have to
307 exert a real authority over them.. .some of them treat you like, its not patronising of them,
308 but some of them push it but not that much because they know that you have the last say
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309 like but they can be hostile and they know th a t... but some they especially if they’ve had
310 a hard time of it from the other males they’re like “ you re alright miss you treat me
311 right”. You know they have a very different relationship to me because they wont take it
312 from the male authority figures but will from me because they don’t have to prove
313 nothing to me... Then there are others who wont have anybody telling them what to do
314 and you just remind them like I said that you have the last say because they’re in prison
315 and its my job. Then there’re the lads who are just so psyched by being in prison that
316 they’re sooo compliant that they’ 11 do anything that you say... whatever you tell them if
317 you said “ stand in the comer on your head” they’d say “ yes miss yes,” like... and you
318 get, sometimes you have like those that see the males like more of an authority figure
319 they go to the males more for instruction.... And you have to say “ son you’ll do what I
320 tell you too”, and they’ll grudgingly comply. But, eerm the ones that don’t really see you
321 as a proper prison officer scenario they will comply but they’re a bit you know cajoling
322 ya, like you’re their mam or their sister like more that you’re a girl like than an authority,
323 like they’ll go “ come on miss..” or “ what? what have I done?” you know all surprised
324 like and you just have to let them know what’s what.
325
326 There’s certainly a sexual thing that goes on as well, even though I’m old enough to be
327 their mother, I don’t know what it is whether its because they’re in prison or they think its
328 good to show off or what but I wont tolerate any sexual language at all from them no
329 way.. .they tend to banter with you more but you just stop that you let them know that
330 you’re the boss. That’s something that you have to learn. That’s another problem that I
331 think happens with the prison service I mean we get people from all walks of life coming
332 in as officers and there isn’t a huge focus on how to be ... .eerm, you learn really your
333 ‘jailcraft’ very much once you re in prison. So you come in newly qualified and you
334 come in very much determined to exert your authority very much to draw that line in the
335 sand and you don’t give them no breathing space at all, if they breath the wrong way you
336 re down on them like.
337
338 Eerm, then after a while when you’re more comfortable in your
339 own skin you kinda know that you’re the boss like and you know the mechanisms to
340 reinforce that if an inmate pushes you like., you think well I can cope with this and I can
341 control it... but you learn it very much on the landings... the keys are a big issue as well
342 and you’ve got all those dreadful worries like what if I lose the keys or go through a gate
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343 and don’t lock it behind me., and then they riot. So you have all of those anxieties that
344 keep you awake at night when you start and no training stops that. But you learn from
345 your colleagues very much so that’s where you get the training really, and they say things
346 to you and you look to a more experienced member of staff to say to them “hey that’s
347 enough” , and that’s where you learn you then copy tha t...
348
349 I mean I’ve got a really simple example of that. You take a group of twenty, twenty-five
350 prisoners to association, prison officer at the front and prison officer at the back so
351 they’re moving in a group a controlled group. Now the gates that you come to they will
352 crowd in behind ya, and push into you, I mean I’ve had them touching my bum and
353 things like that in the past and they panic you into rushing to get the gate open like., and
354 you do things like walking quicker to the gate to get in front of them so they don’t do it
355 and fumbling for the keys like and then they get to the door for the association and you
356 have to count the people through so you know how many you’ve got errm and they’ll
357 rush in a frenzied mass to get to the pool tables.... The huge six footers and the small four
358 footers beside them and you’re “one, two, three, four, five.... oh my god!” and its all too
359 much, and they know what they’re doing they do, do it on purpose no kidding!
360
361 So its learning, and this is what I mean by ‘jailcraft’ to turn round and say “ right you stay
362 there stand back, don’t anybody push or youse wont be going any further!” and you keep
363 them about a foot away from you so that you can open the door no problem.. ..Then you
364 say “wait!”, almost like you train a dog like to listen to you, you have to be that firm with
365 them... and you get to the door and you say “ right anybody who runs through this door,
366 even if its the last one in you all go straight back to the wing...!” and they listen and they
367 come in chomping at the bit like but they know you’re not messing. So you don’t have it
368 like you re the one in control.
369
370 Its like that ,that takes time to learn to do that and you do it from learning from
371 Others your more experienced officer .. .but unfortunately when you get two
372 inexperienced officers together they’re very, very much out of their depth.. .Alot of
373 people don’t realise that the skills you use are far more complex than any twelve week
374 training can give you and they don’t even cover what I think are the essential basics of
375 how to treat people. The training that you get is just to get you into the security mindset..
376 And I’ve said it and I maintain it being a prison officer is a particular mindset, its unique
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377 where else do you guard your keys so fiercely? Where else are you so obsessive about
378 locking gates, closing gates, counting people and watchin’ to see what trouble is coming?
379 Because the environments are that these lads are coming in with behaviours that they
380 have come in with that have been normal to them for many years like, that if they want it
381 they just take it, if you get in their way then they just kick your head in. You know, no
382 concern for other people that type of thing... so you’ve got to ... .eerm.... develop the
383 mindset for what these people could do, you’re always watchin for the bully like and you
384 always think the worse because you have to that’s what I mean by mindset and you don’t
385 leave it at the gate you always watch out like that.
386
387 I know its one thing that we do , because when we first start as prison officers the one
388 thing you do is get control, and I know that we can be seen as bullies but we’re not its
389 that we have to get control. You’ve got to remember that that’s the only way we can keep
390 ourselves safe so we have to always be aware and make sure that they know we’re in
391 charge of them. It’s a veiy stressful job because of that. I mean I would love to have a spit
392 test that would show the level of chemical... the stress hormone, because I would
393 guarantee it, that you don’t feel it but when you come on duty that hormone would kick
394 in and as you face incidents throughout the day, I’m only hypothesising coz nobody has
395 ever studied it because, nobody’s been that interested in us, that it would get higher and
396 higher. I think prison officers become immune to how they feel to how stressed they get.
397
398 Its like alarm bells are situated throughout the prison, and they get used when there’s a
399 fight or a serious incident and they sound a bit like fire alarms on other buildings and
400 things and when you hear that alarm go that sound no matter where you are if you’re a
401 prison officer I guarantee that you get a flush of that hormone that goes through you. It
402 floods your system. And you jump up out your chair because you know pretty soon you’ll
403 be running because someone needs you... and they wonder why you drink more [ laughs]
404
405 R is that a way of coping?
406
407 P yes, I mean its not like I’ll hide a bottle in my bag or nothing, but I will have a couple of
408 glasses when I come home to just settle me, to help me wind down I think I mean its a
409 unique stress because in any one day you cant predict what’s going to happen. But that’s
410 why we have to make sure that we are in control so that we can get some control on
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411 the things to make it more predictable for us...
412
413 R Ok that’s very interesting thank you, and do you think that this all contributes to a prison
414 culture, by that I mean a way of being, acting, behaving, values etc that is specific to this
415 setting? You know that mindset maybe .....
416
417 P very much so its like I was saying......
418
419 R Is this just here or does it change in other institutions do you think?
420
421 P that’s hard for me to tell in a way having never worked in another establishment, but from
422 what I’ve heard from the prisoners and the other officers I think it is. I mean just thinking
423 about it, it must be really because it depends on the set up and things like that. But I
424 really wouldn’t like to speculate
425
426 R Now you said that you haven’t worked in adult prisons have you?
427
428 P No only here, there is an adult section, but I’ve never really been on it like so...
429
430 R Ok, no that’s fine I want to now look to the Young Offenders themselves and your
431 perception of them. How would you describe your attitude or opinion of the Young
432 Offenders that you work with?
433
434 P Tfeel sorry for’em sometimes, but they’ve got to take responsibility for what they done.
435
436 R Do you think that this is influenced by anything like the nature of the crime that they
437 committed? Any racial differences? If they have been confrontational to you or violent?
438 If you have witnessed an incident when they have been violent?
439
440 P Its not like that, it’s more that if they’re obnoxious or spiteful kids that you just cant be
441 bothered with them. Someone whose going to be stressing you out day in day out like,
442 you don’t want to be around them... its more like that really. It might be wrong but I just
443 go, “ look son, I don’t want to be battling with you in here, here are the rules that’s just
444 the way it is, lets just get on with it..” and that’s what its like. I’ve done that to the ones
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445 that have come in all like that hostile with me, confrontational, like they have something
446 to prove and its worked they have towed the line but then with some others they just wont
447 comply and they ... to be honest you just think “get on with it”, so you don’t bother. And
448 to be honest anyway because of the numbers and knowing that you’re running against the
449 clock, just dealing with the mundane, and knowing the stress that you’re under anyway
450 you think well to deal with them its not something that I can do .... I just cant do it, I cant
451 do all that’s expected of me and I certainly don’t have time to change a lad like tha t‘s
452 behaviour so you just leave it.
453
454 I think it’s sad in a way because it is those very lads who need the more help like, but you
455 cant so they get left you just think “I ain’t even going there” not when you know that
456 they’re going to be such a drain on you .... And the lads will give you sympathy for it. I
457 mean the amount of lads that come up to you and say “ I’ll batter him for you miss”, and
458 you say “ thanks but no lads”, and that’s what I’m talking about they do stick up for you.
459 With some of these lads its really hard to try to reason with them so you just don’t, you
460 try but then you just stop because it takes so long so its just “ I’ve said no, so just do
461 what I say.” Otherwise it gets too much, you know I just haven’t the time or patience to
462 even start a relationship with them.
463
464 I mean I have a daughter whose seventeen, and I think of her and I think she could very
465 much deal with this and that situation, she can reason and I look at some of these lads and
466 they’re so different its like they cant... and I’m not saying its because she’s had a good
467 education and things like that but she’s more advanced than them in herself like. I mean
468 I’ve tried to talk to some of these lads, and not all, there are some good ones, like I do her
469 and they just talk over you or they get all moody and aggro like. But there’s probably
470 been a lot of negativity in their past or they haven’t had a lot of praise like, so they end up
471 fighting the world... and that’s very sad and when I was doing my ETS we tried to
472 change that, but you cant do that much when you’ve got thirty nine other lads on your
473 landing can you?
474
475
476
477
478 R Do you think that you have the same outlook as your fellow officers to the prisoners?
479
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480
481 P over some things yes, I mean no one likes dealing with the aggro ones like [laughs], it \
482 stands to reason, but I’ll give you an example. I had three lads two in one cell and one in
483 another and the one in his own cell had had his three warnings so he was on basic. Now
484 that means that no television and no kettle, so you get hot water at lunch time tea time
485 blah, blah blah. So these two, what transpired I got from the three of them, he said that
486 he’d been shouting out form his door and making stupid noises, and it had got on these
487 other two’s nerves because they were watching telly, and one of them had said “ shut up
488 you’re acting like a kid!” and he had went “ suck your mam.” And that was it, it went
489 back and forwards more abuse like, and then he went to an officer “ can you get them to
490 turn their music down?” so the member of staff had gone to them “ can you turn your
491 music down?” and,the two lads had shouted at him “why are you doing that you’re just
492 being difficult now?” and it went even worse again “ right I’m going to kill ya, I’m going
493 to kill ya tomorrow!!” So I knew that I’d be facing this when I came in so I had them in
494 the office one by one and made them sort it out I started with the one that wasn’t the most
495 aggressive first like and tried to make them, anyway they did apologise. But one still did
496 bare the grudge, the one that was in the cell with his mate so I had to say “ look if you
497 still are going on like you’re going to harm him then I’m going to move ya” and he was
498 “ don’t do that because I like it where I am miss, it’ll be Ok.” And I said that “ and that
499 goes for your friends as well!” because they would get others to do him over. And that
500 was it, it was sorted, but I know for a fact that other officers wouldn’t have bothered
501 they’d have just dealt with the fight........
502
503 R Ok so the final section is looking at relationships and how this impacts on your working
504 with young offenders. I was wondering how you would describe your relationship with
505 the young offenders, such as warm, friendly, wary, nurturing, authoritarian etc. ?
506
507 P eerm, I think I’m, I’m very supportive an authority figure and very professional around
508 them. I mean they know not to mess with me, but at the same time I will bend the rules a
509 little to help the lads if I think its fair on them... but there’s a line that is so important that
510 they know not to cross, and that you learn very quickly working with the lads.
511
512 R and what is that line?
513
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514 P Well its like a way of keeping yourself safe. Everyone must have that line eerm, its like a
515 professional, like a [pause], like a buffer that’s it around you to protect you, a
516 professional space, distance between you and them. I mean you worry that if  you’re
517 giving of the wrong signals as well, that they take it the wrong way. I was talking to a
518 friend the other day not in here, outside, and I was saying that his lad he was trying to
519 attract my attention a lot and I was just a bit concerned. Now a lot of them will go,
520 “alright miss, you look good, you’ve changed your hair”, like things like that harmless,
521 but you joke with them and laugh and things like “ alright what you after”... things like
522 that back. But then they can take too much of an interest in ya, and you’ve got to be really
523 careful. Now I haven’t actually done this yet, but my intention is to go to the records
524 office and have a little read on him to see, and certainly red flags will pop up if  he has
525 any sex offences or anything like that you know... because you don’t know what they
526 could be capable of. They could be developing a something about you and potentially
527 they could be looking to see a potential hostage situation for whatever reason.
528
529 But you do have to have a dispassionate eye at times and maintain that towards them,
530 because you feel that if you let that barrier down too much that you’re going to be opened
531 to conditioning. That they will condition you to do little things for them, to the extent that
532 they end up doing that totally so that you don’t see it, you don’t see the things that they
533 are getting away with.... That kind of thing, you could be fooled into a sense of security
534 that isn’t there. So that’s your big terror as well.
535
536 It is really hard, because it used to be that the officers used to keep that boundary by
537 wearing their peak cap like, and you know shouting “you, what you doing? Get behind
538 that door!”, you know roaring at them. In them days you didn’t do all the fluffy touchy
539 feely things, all the nurturing types of thing were done by the psychologists or the
540 matrons but now we’ve had to take on, or they want us to take on more of th a t... more
541 they call it ‘decency’, and they want us to be more listening and understanding things like
542 that. But you worry that were do I? How do I? How can I maintain control but at the
543 same time be listening to all their troubles like.. And once you might be listening to them
544 like and solving their troubles and then they might go over and kick someone’s head in
545 so you have to control and restrain them. So you’re in there and if they’re not compliant
546 then you’ve got to put pain on them to just stop like its “ right that’s it you will stop
547 fighting you will do what I say.” And you’re bending up someone who you really get on
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548 with. So they can never be your friends, you can never have them as friends and you have
549 to never say, maybe in another life you could say that “he’s alright him”, but you cant do
550 that in here, its too risky.
551
552 I mean you do genuinely look at these lads and their family and you think “oh my god he
553 never stood a chance, never stood a chance in hell.” And you see their girlfriends coming
554 in with their kids and you think, we’re just breeding another generation we’re not
555 stopping, not teaching them any different any better... we’re not stopping that cycle. And
556 some of them you think, you do, do a lot for them and you do help in their life when you
557 can that is [laughing], time permitting, rare that it is. And you think what are they making
558 of that? I might be the only person who’s tried to help him., who’s shown him some
559 decency and they might take it the wrong way and they might say “miss when I’m out of
560 here I’ll buy you a drink” and you have to say “ no”, because you have to tell them that
561 once they leave here that’s it you cant have any more contact___
562
563 You couldn’t ever let it get beyond an arms length relationship because can you imagine,
564 then locking up your son or your brother, its to protect you as well.... you cant have the
565 same subjective view on them if you get close......
566
567 R I know that you’ve said a lot about this already but do you think that its possible to form a
568 relationship like the one that I was talking about at the beginning -  a reparative
569 relationship with a YO where work is done in the relationship to develop their self
570 esteem, they re treated with positive regard?
571
572 P Errm, I think that you can only do so much, like I’m not sure that it always works though.
573 I mean I think that I have good relationships with the lads but you’ve got to protect
574 Yourself.
575
576 And you go back to the worry that you’ve built this expectation with them and
577 then at the gate, when you have to say “tarra” to them its like “ no, you know I only really
578 cared about you there, not outside because that’s my job, but out here it isn’t.” So I don’t
579 know how useful it is, could you be making it worse for them because you cant carry
580 anything on? So when it comes to breaking the cycle of re- offending I’m not sure it has a
581 part not here anyway. But it’s a bit like what’s the point because we literally cant
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582 anyway, you don’t have the time....
583
5 84 I mean its not j ust about the brutilisation by the prison system that we put them through,
585 its all about breaking the norms that they have grown up with as well and that takes a
586 long time, [laughs], and then we put them back there again! So I don’t think that its
5 87 possible... instantly all the works undone even if you do change things for them..
588
589 Its like we have the lads in the ETS who were saying “ Yeah, and I could deal with it in a
590 different way, and in here we have backed off fighting and we have talked about it, but
591 when I go outside the mush who I’ve had a problem with before who hasn’t done this
592 course who isn’t buying into that is still going to punch me, and I still have to punch him
593 back and I still have to be seen as the big I am so I don’t get brutilised by the others.”
594
595 Because in some communities its almost the norm, like I was saying, its almost like a rite
596 of passage that they go into prison. It’s dreadful, you hear them say “ yeah my dad was
597 in, my cousin’s in , my mam, was in, my brother’s in eerm.” You know it’s normal to
598 them, because there’s big hero worship of that kind of thing of the roughty, toughty
599 armed robbers and that kind of thing.
600
601 And I think all we can really do is to contain them. And I want to say to the public when
602 they say prison doesn’t work do you want this lad back on the street drinking beer and
603 causing mayhem... Its like the problem is in the community but the community’s now
604 got tired of putting up with them but they just want it to go away magically without
605 dealing with it. And yes for a time putting them with us takes the problem away from
606 their door step, and the lads they tell me it gives them cudos being in here, they like to be
607 seen as the “big guy” who people are scared of and that you don’t mess with, so there’s
608 all of that to be changed. It’s a nightmare and it all needs to be changed .... Without that
609 even having these reparative relationships it just wont work, you need to hit it all at once,
610 you need to have a long term strategy... you have to be dealing with the community, and
611 the lads they do bitterly say to me that yes they do want to use what they’ve learnt in
612 here, but when you live in a community where violence is so readily used then if you
613 don’t punch you get punched, and that’s real... and even if you move them from their
614 community remember you’re moving an eighteen year old lad away from all their support
615 mechanisms all that they know... with no back up.... So its not that simple....
327
616
617
618 R Now you mentioned time, and the number of lads that you have on your wing eerm, the
619 security risk but are there any other barriers to forming a positive relationship?
620
621 P I just think that you have to remember at all times that these lads no matter how nice they
622 are to your face, oh and they can be believe me, you never know what they are capable of
623 and its your downfall if you do leave yourself vulnerable to them. Its so easy for an
624 allegation to be put against you, and they’ve all learnt their rights, they all know that you
625 can lose your job if there’s a loop hole that they’ll try it... they’re cleverer than you
626 think..
627
628 R so it’s almost like you’re doing a constant risk assessment?
629
630 P yes, you’ re on the ball the whole time, and that means that all the time at the forefront of
631 your mind might not be the lad but what they could do.... But that’s how you, in this
632 environment certainly, that’s all you can do ..
633
634 R So is that.. the environment itself another barrier then?
635
636 P yes, I think put that way yes, but you cant spread yourself too thinly.... You cant be all
637 things to all people and you cant please very one all the time, so as long as they’re as safe
638 as they can be and so are the officers then that’s all... my jobs done...
639
640 R So do you think that it’s your role to develop such relationships?
641
642 P [laughs] Now, hear what I say here but you have to, eerm, not like the ones that you
643 might mean not to that depth, not on the landing. But you have to have a relationship with
644 them even if it’s just a hostile one with them, for the very simple reason that you need to
645 know what’s going on, on the landing.
646
647 Its like you don’t know despite your observations and watching the interactions and
648 things like that you still don’t know, so you do want to have a few that you can talk to, to
649 find out what’s what. It’s like that lad that was in basics that I was talking about, even
328
650 though it was settled with the two other lads, he still was walking round with victim
651 written all over him, because he might have looked a bit effeminate or weak like, so these
652 other lads were at him. But no way was he going to come to me, and to be honest I hadn’t
653 noticed it, it was a lad that I used to see in ETS, before I stopped, that tipped me off. And
654 they said “ miss he’s just so weak if only he’d punch them then it would stop”, but I was
655 like, “ no he cant do that”. But I did manage to move him so that he was on another floor
656 where he wouldn’t be around them.
657
658 Eerm, to be honest with you, and I’m sorry if  it sounds brutal, but I think that when
659 you’ve got security as a priority you’ve got to have relationships that you find out things
660 from. Other than that when you’re on the wing you try your best to be supportive like, but
661 that’s as far as it can go like I was saying.
662
663 R In a study that I completed last year with YO’s they described quite a strained
664 relationship with the PO’s and that it was just not ‘done’ to associate with you. Is that
665 your experience? Why do you think that that was the case from their point of view?
666
667 P you do hear that eerm, and yet you see the ones that come in and you’ll say “ alright there
668 fella?” and they look at you as if you’re dirt coz, they have their barrier just like we have
669 ours, and you just hope that you’ve done enough work on the landing with the other lads
670 so that they go “ oh, no she’s alright her”, to the new ones coming in you know what I
671 mean. So you just keep hacking away at them ones, as long as they’re not rude to me or
672 in my face the whole time, otherwise its just “ yeah, what you want?”. The ones that are
673 usually dower or that with you, I do to crack them so that they get used to ya, that way
674 you don’t get any hassle from them, it’s like they’ll do more for you, they’re more
675 compliant with what you want them to do so its “ alright young fella?” eveiy time they
676 walk past, ‘til they cave in and then you’ll get an “alright miss?” back. Then that’s how
677 you start to know them like, and you get a feel for them, like I was saying, you get to
678 know what’s going on, on your landing and they’re easier for you to manage...
679
680
681 R Ok well that’s it for me is there anything that you want to add?
682
683 P No, I think I said everything, yes thanks
329
684
685 R How did you find the questions? Do you think that they were relevant to you or are there
686 any other questions that you think you would have liked to be asked?
687
688 P Its difficult because I know that you have your research so [laughs] I just hope that I
689 answered them Ok
690
691 R Y es, yes absolutely, are you sure there’s nothing more that you want to add?
692
693 P No, no [laughs] thank you, is that Ok now
694
695 R Yes thank you so much
696
697
698
699
700
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Annendix 6: Figure 1
Impact of Prison Officer Relationship on Young Offender. .4
Improving no change worsening
Function of relationships
Conflict Resolution ControllingInformation GatheringEmotionally supportive. Guidance
Types of Relationships
Reparative ControlGuidance & Discipline
Inadequate time day to day 
Brevity of YO’s sentences 
Power differential 
Not function of prison. 
Lack of resources
trong focus on security 
issues in establishment 
bang up” culture 
Discipline as means of control
PO
PS
Reduced focus on security 
issues in establishment. 
Culture promotes interaction 
between PO&YO 
Discipline used as means of 
Guidance
1r
J i
r
Working with Peer Groups YO’s suspicion of PO barrier
Progress through relationship to intimacy required.
Willingness to engage in Peer pressure j
Prison experienced as
relationship punishment.
Pronounced Us & Them 
division
Peer Group Norms 
Challenges to PO’s authority
1
Dual functioning role. Outside PO remit. .✓■Control as reaction to j
Personal investment too high. perceived high risks j
Holistic Attitude to YO’s Not reconcilable with i r  Prison as Punishment 1
discipline aspect. \  Limited effects of j
Lack of trust relationships j 
\  j
1
Current initiatives 
encouraging PO’s to “ 
to YO’s.
Training & activity 
Programmes for YO’s
j
r
! Lack of Resources.
------------
Lack of training
I
Limited Resources . 
Quantity not quality.
E= factors related to prison environment 
YO= factors related to young offenders 
PO = factors related to prison officers 
PS = factors related to prison service. 335
“ how free must be her dreams”
